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Are We Doing the Right Things?

This introductory section requires a description of faculty effort in instruction, scholarship, outreach and
engagement, and service across the district/campus. It should be a comprehensive and functional
depiction which sets the context of the academic program and should serve as the framework for the rest
of the document. Topics presented in this self-definition explanation should appear later in the self-study
in greater detail and explanation. This section should also begin to draw alignments with other
processes, such as institutional or state initiatives.

This section is not meant to be merely a descriptive narrative of demographics. For example, reporting
enrollment figures for the past four years is useful only if they are illustrative of something that is
impacting the unit (for example, growth in “service learning courses;” substantial increase or decrease
in the number of students with intended award completion; a disruptive technology impacting market
demand). This is also not meant to be a statement which establishes the level of quality of the program.
It should be focused clearly on what is done in the name of the program.

1. What does your academic program do?

A. What is the academic program and its context? Provide evidence to make the case for each assertion
made.

Points to consider:
e Instructional efforts by program faculty
e Related scholarship efforts by program faculty

e Qutreach and engagement efforts by program faculty
e Service across the campus by program faculty

The Interpreter Education Program (IEP) provides knowledge and builds skills and behaviors necessary
for students to become outstanding professionals capable of satisfying the State’s interpreter
certification requirements. Graduates of the program will professionally impact the Deaf community and



the community at large. The program consists of 65 credit hours out of which 40 are directly related to
ASL and Interpreting.

Our faculty is committed to bringing research based best practices to the ASL and Interpreting
classroom. In fact, because of this pursuit of excellence in our classrooms, last year (2015) a member of
our faculty was named professor of the year. Two full-time faculty and three associate faculty along with
one lab assistant are members (some ex-officio) of our IEP Advisory Board. This requires a lot of time
and effort on their part given the fact that our Advisory Board meets monthly and works on special
projects dedicated to the continual review and enhancement of our program. Some have also served on
Faculty Search Committees, the Hispanic Heritage Month Committee and the Deaf, Deaf World
Committee. We also count among our instructors members of the TSID (Texas Society of Interpreters for
the Deaf) and the NCTID (North Central Texas Interpreters for the Deaf) as well as one of Texas’ two
active Certified Deaf Interpreters. One of our professors works as a mentor and is serving as the
parliamentarian for the NCTID. See a description of service details across the campus by one of our full
time faculty in Appendix 1.

Faculty and staff are engaged in various professional development activities. Faculty are engaged in
continuous professional development; while specific examples are noted below, most notable are
Professor Advani’s recent international trip to Deaf Expo in India; his presentation at Community College
Humanities Association, and his plans to publish; the faculty’s attendance of Faculty Professional
Development presentations; Professor Nagy’s completion of a master’s degree; and Lab Assistant
Palazuelos’ completion of a master’s degree.

Important to highlight is the significant community outreach effort made by all members of our faculty
and staff in organizing and facilitating the yearly Deaf, Deaf World event. Members of the Deaf
community come together to experience many of the instructional efforts made in our ASL and
Interpreting classrooms. Members of the hearing community alongside the Deaf community participate
in a variety of activities aimed at raising awareness of the needs of the Deaf community and how to
bridge the cultural gap among the community at large and the Deaf community in particular. Members
of the faculty and staff participate by leading all of the activities from teaching the alphabet, to hands-on
signing, to deaf community members providing deaf entertainment. The net effect of the Deaf, Deaf
World event is measured in the continual growth and involvement of the DFW Metroplex community at
large, familiarizing the community about the IEP and increasing its reputation.

Significant instructional alignment efforts are made by our faculty in order to hone the program in its
objectives and outcomes: Syllabi for each class are periodically reviewed and revised for each course
keeping in mind the importance of instructing students in the knowledge and skills required for
professional impact. Course descriptions and student learning outcomes have been updated and are
now in agreement with WECM standards. The curriculum has been aligned through the use of textbooks
and guidance on instructional best practices. Our instructional alignment efforts have also included
implementation of standard syllabi, activities, projects, quizzes and tests throughout the curriculum.
Also, in order to bring instructional consistency and alignment across curricular activities (classroom &
lab), we meet with lab assistants at the beginning of each semester to advise and retrain. Given the fact
that we are constantly vigilant of any changes needed in our curriculum and instruction process, we
meet with both: individual instructors or groups in order to bring awareness of any new developments
and how these will be implemented in the curriculum.



Last, the degree plan for our ASL Certificate and our Associate Degree in Interpreting has been
re-designed to include more interpreting classes, requiring 65 credit hours in two years. The name of the
certificate and the IPPD have also changed. The certificate is in “ASL Studies” and is no longer called
Interpreter Trainee, reflecting the true nature of the certificate. The IPPD is now called IEP (Interpreter
Education Program), a more recognizable and memorable name. A second certificate was approved by
CAB in January, this an enhanced needs skills certificate in Interpreting in Medical Settings. For the first
time ever in the history of the program we are teaching online courses. Currently, we are teaching
Introduction to Interpreting online. Also, our professors are working on the development of online
versions of three other courses: Deaf Culture, Fingerspelling and Numbers and Visual and Gestural
Communication.

B. Executive Summary: Briefly summarize the topics that are addressed in this self-study.

The Interpreter Education Program at Collin College is designed to train professionally the next
generation of deaf interpreters for the DFW community. Instructionally Collin’s IEP has made
considerable efforts in researching and analyzing the needs of a Deaf Community to close the cultural
and language gap between the hearing and non-hearing communities. To that end, the IEP has
developed a 65-hour degree plan that teaches knowledge and skills and cultural nuances in order to
prepare interpreters to become skilled professionals in the art and science of deaf interpreting. Collin’s
mission and core values guide the IEP’s strategic efforts. Through a myriad of instructional and outreach
efforts (curricular alignment, community outreach through the Deaf, Deaf World events, hands on lab
experience), Collin College has managed to offer a well grounded effort of professional instruction and
development for future interpreters. Given the fact that for the DFW community our IEP is a terminal
degree with very few options to transfer into a 4-year degree plan, we strive to provide the type of
instruction that will prepare students to turn their educational experience at Collin College into a
successful professional position.

Many factors can and do account for the low rate of program completion. Many personal reasons have
been accounted for in program research and evaluation efforts made by Collin College (cf., independent
evaluator report in Appendix 2). Strategically the IEP program has made significant efforts to address the
individual and collective needs of our students. Furthermore, as an instructional program the IEP has
made considerable investments in securing a teaching and learning alignment that takes into account
the professional training of all faculty and staff in curricular and instructional matters. We use some of
the best textbooks and educational resources available for the profession. However, the program is
aware of the extant need that graduates have to be ready to provide services to a growing cultural and
economic market like is DFW. This is why we are continually seeking to evaluate and enhance our
program’s instructional offerings. More and more we find evidence that the honing of our instructional
program is developing competent and workforce ready graduates. In the evaluation of our curriculum
and instruction paradigm we have found enough evidence to suggest that we are attuned to the needs
that our students have. Given this experience, we have also learnt that unless we offer a consistent and
well devised plan of completion, our students will tend not to remain engaged in the degree plan.



We are making significant strides to close the gap between enrollment in the program and its
completion by individual students. In looking at the data, we find that most of the barriers to which
students attribute their leaving the program are based on personal issues far beyond the control on an
instructional process. However, the ones that students state as programmatic hindrances in nature we
continually seek to address administratively and instructionally. An email newsletter is sent to all
ASL/IEP students nearly every month as a means of informing students of advising sessions, program
changes, and opportunities for language practice. Mandatory advising has been most instrumental in
assuring that students follow the program of courses effectively and efficiently. The chair’s and deans’
visits to ASL classes has provided identification of students working toward the Certificate in ASL Studies
and/or the AAS in Interpreter Education Program; these visits have also served as promotion of the
program to those students most receptive to obtaining the certificate or AAS degree.

As the program evaluation conducted in 2012 (cf., Appendix 2) suggested we evaluated the credentials
and professional experience of all the members of our faculty and staff within the IEP. This led an
administrative effort to ensure that we employ and retain competent, experienced and appropriately
trained professionals. Administratively, we know how difficult it is for Collin to secure the identification
and subsequent employment of competent professional faculty and staff for the IEP. Nevertheless, we
have made considerable strides in aligning faculty and staff credentials with instructional design and
delivery. We have an accurate accounting of faculty credentials and we will employ only professionals
with the required credentials to teach in our program.

Along with the aforementioned, we are meeting with faculty and lab assistants every semester to inform
and train them on any new administrative and instructional developments within the program. We have
made considerable investments in maintaining and improving the technologies in our ASL Lab. Collin is
committed as a matter of strategic development to the continual improvement of existing facilities and
the construction of new facilities. The most significant impact of this commitment is seen by the
continual renewal of new lab technology. We know that offering an Interpreter Education Program
within the American Sign Language area of study is important to the Deaf Community in DFW. The lack
of baccalaureate degree plans in the DFW area does not speak to the need of such degree, but it speaks
to the complexity that a degree program for the Deaf entails. Collin is truly unique in its contribution to
the Deaf community and without its IEP program the Collin College community in particular and the
DFW community in general would lose one of the only university terminal degree plans in deaf
education and culture in the area. Such contribution cannot be overstated. We will continue to make
improvements to our degree plan and to the quality of our instruction while developing new ways to
engage the community in understanding Deaf Culture.

Faculty and staff provide a significant amount of service to the institution. Appendix 1 provides a list of
service activities completed by the permanent full-time professor of ASL. A part-time faculty member,
now temporary full-time faculty, has served as a faculty advisor to the registered student organization
the ASL Club, which has hosted viewings of ASL films and completed a very successful field trip last year
to Gallaudet University in Washington, DC. All faculty and staff associated with the ASL/IEP programs
have been actively engaged all year for the past three years in planning and facilitating the annual Deaf
Deaf World event, which has drawn nearly three hundred Collin and general community members and



has been instrumental in raising familiarity with the programs as well as bolstered their reputations.

2. Why we do the things we do: Program relationship to the college mission,
Core Values & strategic plan

The question of “why we do the things we do?” is one which focuses on the mission of the program,
goals and priorities, and the role of the program within the discipline and college. You do not need to
repeat the college mission, core values or strategic goals. Provide program-specific evidence of actions

that support the case that the program and its faculty contribute to fulfillment of the college mission,

core values, and goals. Provide enough information that would enable someone to verify that the
described action was taken.
Poor example: Core values are integrated into coursework. (Not verifiable)

Good example: Core values are integrated into coursework through written reflections. (Verifiable, but
general)

Better example: Core values are integrating into coursework through written reflections asking the
student to describe how s/he will demonstrate each of the core values in his or her professional life and
demonstrated through service learning opportunities. (Replicable, Verifiable)

A. Provide program-specific evidence of actions that the program supports the college mission.

As part of our commitment to the college mission and to better serve our student body and help them
develop the necessary skills to become excellent professionals, the department has implemented
workshops, provided open labs Monday-Saturday, supported the ASL Club’s activities, and other
day-to-day activities. The department has organized also community events such as the Deaf, Deaf
World and Silent Dinner.

B. Provide program-specific evidence of actions that support the case that the program and its
faculty contribute to fulfillment of the college core values.

Nothing provides a more succinct example of the reinforcement of our core values to our students than
the alighment between instruction and community outreach. Students are taught Collin’s core values of
learning, service and involvement, creativity and innovation, academic excellence, dignity, respect, and
integrity through community engagement. The Deaf, Deaf World yearly event is the strongest and most
poignant evidence that the College engages what it does as an educational institution with the impact
that it can make in the community at large. Students and Faculty are involved in a show and tell and
dinner activity that raises awareness within the larger community of the kind of character that Collin
strives to develop in its student body.

Also, our program has faculty and staff totally committed to the college core values. Our professors and
staff serve on committees and volunteer long hours for meetings, advising, and tutoring. The passion for
learning is such that some of our lab assistants and instructors have gone back to school themselves and
are now in the process of earning graduate and doctoral degrees. This will improve the quality of
teaching immensely here at Collin, and will motivate our students to strive for success.


http://www.collin.edu/aboutus/missioncorevalues.html
http://www.collin.edu/aboutus/missioncorevalues.html

C. Provide program-specific evidence that supports how the program supports the college
strategic plan.

In support of the college strategic plan we have implemented assessments activities to ensure students
going into Interpreting have acquired the knowledge they need to succeed in our program. We have also
implemented academic advising by faculty, dean and chair, and the department now requires
orientation prior to course registration. In addition, we administered an IEP Survey (see Appendix 3) for
students that have passed through our program. The information provided to this survey provided
insight into student completion, satisfaction with the field, and critical assessments of the program. It
was used by the Advisory Board and faculty and staff to chart future improvements in the program.

3. WHY WE DO THE THINGS WE DO: THE PROGRAM HAS A CLEAR TRANSFER
PATHWAY TO A BACCALAUREATE IN A RELATED FIELD

A. Make a case with evidence to show the program offers a clear transfer pathway to a
baccalaureate in a related field.

Points to consider:
. Attach scanned copies of any signed and current articulation agreements with Collin’s
university partners and top transfer schools.
° Address the percentage of students who are completing your academic certificate or
degree prior to transfer out.
° At what point(s) are a substantive percentage of students transferring out of the
program?

Though no current articulation agreements with Collin have been signed, and though there are no
universities in the area that offer BA’s in Interpreting, we advise students looking to further their
education to seek enrollment at Texas Woman University, UT Austin, Lamar University (online), and the
University of Northern Colorado (online with Summers on campus). The latter universities mentioned
offer classes online making the transition more accessible for students who cannot move to another
state to continue their education. One of our lab assistants is in her last semester at UNC, and she has
done it without having to leave her work here at Collin. Furthermore, one of our instructors in
interpreting plans to graduate this spring with a master’s degree from Lamar University.

B. Make a case with evidence to show that the program graduates the average student within 9
credit hours of the required hours for the award.

Points to consider:
e What number and percentage of the program’s students complete the program with
only the required number of credits?
e How many credit hours does the average program student have at the time of
graduation?
e [f there is overage, what steps does the program plan to reduce the excess number of


http://www.collin.edu/aboutus/PDFs/Strategic_Plan_Approved_9-25-12.pdf

hours taken by students on their path to the program degree or certificate?

Data for AY 2012-2015 (see Appendix 9) show an average of nearly 30 credit hours completed over the
award. Approximately 6% (2 of 35) students completed the program with only the required number of
credits. The average program student has around 70 credit hours at the time of graduation. There are
two significant contributing factors to these overages. A number of students work toward two majors,
most often Child Development or Criminal Justice in addition to Interpreting. The second contributing
factor is a lack of advising; this has been addressed by implementing mandatory advising each semester
and communicating periodically with students via an email newsletter.

4. Why we do the things we do: Program relationship to market demand by
students

Make a case with evidence to show that students want the Degree or Certificate, and are able
to complete the program.

Points to consider:
e The number of students who applied for the award in each of the last 4 years

e The number of students who completed the award in each of the last 4 years. What is
the enrollment pattern?

____declining ___ flat ____growing X__ not exhibiting a stable pattern
e What are the implications for the next 5 years if the enrollment pattern for the past 4
years continues?

e Describe any actions taken to identify and support students enrolled in
program-required courses early in the degree plan. If no actions are taken at the
present, please develop and describe a plan to do so.

During the last two years 14 AAS have been awarded and 12 certificates. According to a recent survey
conducted by our department (see Appendix 3), out of 53 who answered it, we learned that 6
completed the certificate and associate’s degree at another institution. When asked the reason for not
completing the certificate and the associate’s at Collin, their answers varied from “decided did not want
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to pursue in it”, “relocated”, “took the classes as elective”, “goals let elsewhere”, “difficult timing in

i III “
7’

life”, “started a family”, “personal”, “needed to work more”, “still attending”, “was not seeking degree”,
“transfer to a university”, “already have a degree” and others. One that was mentioned more than once
was the schedule. However, some of the comments contradict each other like “class times were always
in the evenings” and “classes were only offered during the day”. Other comments were “class schedule
not conducive to a commuter who works full time”, “lack of professors”, “classes didn’t blend with my
schedule/family issues arose”. In the same survey, when asked about the strengths of the program
comments like “having ‘awesome’ deaf professors and deaf lab assistants” and “having ‘true’

interpreting professionals teaching the interpreting classes” were the number one strengths.



After careful consideration of the schedule, the students’ recommendations, the number of instructors
the department has, and knowing that it is extremely difficult to please everyone, it has been decided to
build an evening block schedule that will supplemented by some daytime and Saturday classes (cf.,
Appendix 4). This will give guidance to students and will help them make arrangements ahead of time in
order to be able to take the classes as scheduled. This change in class scheduling should result in more
effective enrollment management and more efficient use of the limited number of faculty.

5. Why we do the things we do: Program relationship to market demand by
employers

Make a case with evidence to show the program relationship to Market Demand by employers.

Points to consider:

e Isthere state and/or local job demand for people with a baccalaureate in a field related
to the FOS or the Core Objectives?

e What foundational skills and knowledge do employers say they want? Provide evidence
from national, state, and/or local employer surveys, studies, editorials and other
sources that identify current employer expectations for baccalaureate graduates in
program-related fields.

e How do Collin students perform relative to what employers or related university
programs seek in this program field?

Our department understands that in the context of Deaf Culture there is a shortage of well-qualified
interpreters, and we are committed to the training and development of this preparatory program.
According to the Bureau of Labor Statistics (BLS) the market will absorb approximately a 42 percent
employment growth between 2010 and 2020. IEP strategically takes into account the fact that in a
national labor market the difference between the growth in other labor sectors and interpreting is
significant enough to justify the investment in resources and administration of the program. Again, the
BLS compares the 42 percent growth in the interpreting sector to the 14 percent growth in the rest of
the labor market.

In the state of Texas the demand for professionally trained and knowledgeable interpreters is evident by
looking at the job market in statewide postings (see Appendix 5) like the one at Cyracom International
Inc., the second largest (by their own estimation) provider of over-the-phone interpretation in the
world. In looking at the foundational skills and knowledge required of their applicants we can easily
correlate the IEP’s instructional objectives and outcomes with what world-class companies like Cyracom
are looking for. We are teaching our students the skills necessary to provide interpreting and
transliterating services for Deaf consumers. Our students receive extensive exposure and training in how
to mediate between the hearing and the deaf culture. The core values that guide our preparatory
program teach students the ethical and professional demands of an interpreter that has as a primary
responsibility to convey the content and spirit of the speaker. Our graduates will have complete
proficiency in ASL giving them the capacity to work well with minimal supervision and demonstrate good
judgment in problem solving situations. The program has been designed to meet the demands of a job
market that is growing and needs qualified professionals in the interpreting field (cf., Appendix 5).



Are We Doing Things Right?

This section is a data-driven analysis of the strengths and challenges of the unit. It includes such
topics as instructional productivity, faculty recruitment and retention, student retention and
graduation rates as well as the discussion of student learning outcomes assessment. External
judgments of quality such as external accreditation, faculty awards and student awards may
also be discussed in this section. Other issues important to the unit also belong here as
appropriate.

The assessment of student learning outcomes is an essential part of this section in how it relates
to decisions about curriculum. Measures of learning outcomes may include but should not be
limited to student survey data. Student learning outcomes should primarily focus on direct
measures in which students demonstrate their learning. Examples of direct measures include
papers, presentations, and direct application of skills. The narrative should include the ways in
which student learning outcomes have been measured, what the data showed, and any action
taken as a result of the data analysis. For example, to assess writing with the discipline, a
department compares samples of student writing from an introductory course with essays
written for course assignments. The evaluation indicates significant progress in writing skills
over the course of the discipline, with the average score increasing from 80.5 to 92 over the
degree plan coursework. If students showed no change in writing ability then this example
would also include the changes implemented in an effort to improve the student writing
outcome. A program’s analysis might indicate the process for assessing student learning needs
attention. Perhaps the rubric, instrument or assignment used to assess that the program
learning outcomes are not well aligned. For instance, the outcome says “the student will apply
discipline methodology to analysis of a situation” but the means of assessment emphasizes
students’ recognition of key terms and their definitions. How the program will take action to
address the misalignment should be included in the last two sections of this document.

6. How well do we do curriculum things and who thinks so?

A. Make a case with evidence that there are no unaddressed curricular barriers to completion.
Review the course enrollment, course retention rate, course success rate, and periodic
scheduling to identify barriers to program completion.

Points to consider:

o Enrollment flow or retention and progression to the next courses in the sequence of the
program degree plan.
° FOS only: Given that FOS courses are defined by the state, what actionable barriers are

seen?



° For Core only: Do all course options have sufficient enrollment to continue their
inclusion in core?

° For Core and FOS certificates: What steps can be taken to improve the course retention
and success rate, the course enrollment, periodic scheduling and/or completion rate
for specific courses?

o Program course retention and success rates: Attach Program-based Course Performance
print out (found at Institutional Effectiveness intranet page via CougarWeb and select
Program-based Course Performance).

° Identify all courses that have a retention rate below 78% (state standard) and/or a
success rate below 90%.
. Using assessment evidence and instructor observations, identify the student learning

outcomes that are the greatest challenges for students. Explain what instructional and
other intervention might improve the rates for each identified course.

Is there sufficient course enrollment to support a stable cycle of required course
offerings at least once every two years?

A lot of consideration has been given to our degree plan and to its sequence. To that end in the past
year we have made significant changes to our sequence and scheduling of all the courses necessary in
order to successfully graduate from our degree plan. The IEP survey (see Appendix 3) done in 2015
shows that our degree completion rates hovered around 15 percent. As a result of the analysis of this
data we were able to eliminate scheduling and courses errors that can address many of the issues with
courses that fall below the 78% percent state standard.

Introduction to Ethics (PHIL2306) and College Algebra (MATH1314) appear to pose the most difficulty
for students (see Appendix 10). We have thus identified specific course alternates for students and
advise students of these alternates.

Developing proficiency in ASL is—according to faculty—the most challenging learning objective for
students. We have implemented the IEP Language Assessment, which is given midway through the
program to assess the ASL language skills of students; students with weak language skills are provided
resources for improving their skills. The ASL Lab, the single most effective resource that supports
language development, has been repurposed to make it more accessible for students seeking support
for language development. Also, regular workshops are now being scheduled as support of students’
language development.

There is sufficient enrollment to support a stable cycle of required course offerings at least once every
two years. However, program revisions and lack of advising in the past has made it difficult to offer
courses needed by students to complete their programs. We do not anticipate any significant curricular
revisions; we are requiring advising prior to each and every semester; and we are working toward a
block schedule for the IEP. Finally, we have established relationships with local ISDs (Frisco ISD,
Greenville ISD, Lewisville ISD, Plano ISD) that will be leveraged to promote enrollments; Greenville and
Lewisville students will visit our facilities this spring. These measures will ensure that enrollments will be
adequate for future course offerings.

B. For any required program courses with enrollment below 15, explain a plan to grow
enrollment or revise the curriculum.



As noted above, implementation of block scheduling, mandatory advisement, program promotion, and
leveraging ISD relationships are expected to grow enrollment.

C. Make the case with evidence that the required courses in the program are offered in
sequencing or at intervals appropriate to enable students to complete “on time” if a student
was enrolled full-time and followed the degree plan.

Program courses are sequenced so that students can complete the AAS in IEP within two years, with two
summers (see Appendix 7 for course sequencing). Given the necessity of step sequencing for ASL and
Interpreting classes, two years is reasonable, indeed, required to assure that students obtain adequate
language proficiency and interpreting practice. We have begun creating online versions of some classes,
which will assist students in completing the sequence of classes as laid out in the program. Furthermore,
we are currently working toward a block schedule for the whole program (cf. Appendix 4 for draft of
schedule), which assist students in completing the sequence of courses as outlined in the program.

7. How well do we communicate and who thinks so?

A. Make a case that the program literature and electronic sites are current, provide an accurate
representation, and support the program’s recruitment plan, retention plan and completion
plan.

Points to consider:
e Ask students to give you feedback on your website and literature; incorporate their
suggestions as appropriate.

B. Provide program website URL.

C. Describe the process used to keep all program literature (course descriptions, degree plans,
catalog entries, etc.) and electronic sites updated and aligned with district-wide college
literature and sites.

D. Provide the review date (after the close of the last full academic year.) in the Program
Literature Review Table below that shows the elements of information listed on the website
and in brochures were checked and updated for accuracy (current academic calendars, grading
policies, course syllabi, program handouts, program tuition costs and additional fees,
description of articulation agreements, availability of courses and awards, and local job demand
in related fields) are accurate and available to the public.

The program has faced a number of challenges during the past four years. At this time we are
completing implementation of curricular and instructional changes that have improved the program. We
have thus delayed revision of sites and literature until changes are complete. The current program is
available online via the academic catalog at
https://www.collin.edu/academics/programs/pdf/interpreter.pdf .


https://www.collin.edu/academics/programs/pdf/interpreter.pdf

The website is under construction and has not yet been made public. The brochure is currently being
revised in light of the significant changes made to the program and the move toward engaging the
community more concertedly. All faculty members—full-time and associate—have been invited to
submit suggestions for revision of the brochure. We will engage students, faculty and staff in the
creation of the website and in the revision of the brochure. We will implement procedures that will
initiate regular reviews of the website and brochure as well as trigger revisions whenever curricular and
instructional changes are made. Regular reviews will be triggered by an annual review of all literature
associated with the division and assured by noting the need for the review in division calendars.

Program Literature Review

Date Last Reviewed
Title Type and Updated
e ASL/IEP e Brochure e Under review
e ASL/IEP College website | ¢ Web page e Under review

8. How well are we leveraging partnership resources and building
relationships, and how do we know?

Make a case that the program enlists university/business and industry partnerships to advance
the program outcomes; complete the Partnerships Resources Table below.

e Points to consider:
e Co-op or internship sites; visiting class presenters; tours of facilities; facility use;
equipment donors; dedicated program scholarship donors; mentors.

Partnership Resources

Estimated
Market
University/Business & Industry Partnership Type Value, if any

e Lamar University, Deaf Studies and e University-professional e 0
Deaf Education Program development

e University of Northern Colorado, e University-professional e 0
Interpreter Training Center development

e University of Arkansas at Little Rock, e University-professional e 0
Interpreter Education Program development

e William Woods University, e University-professional e 0
Interpretation Studies in ASL-English development




e Hired Hands e Business-internships e 0

e Deaf Action Center e Advocacy center-internships e 0

e Andrea Raye e Private practice e 0
interpreter-internships

e Kelly McMahon e Private practice e 0
interpreter-internships

e Gwen Bennett e Private practice e 0
interpreter-internships

e Deanna Kappleman e Private practice e 0
interpreter-internships

e North Lake Community College e College-internships e 0
e El Centro Community College e College-internships e 0
e Collin College Theater Department e College-observations e 0

The business partnerships listed above are current partnerships that we have to provide
internships for our students during the last two semesters of the program.

We have not established any university partnerships but would like to pursue partnerships with
the universities listed above.

9. Are we hiring qualified faculty and adjuncts, and supporting them well with
professional development, and who thinks so?

e Make a case with evidence that faculty are qualified, keep current, and fulfill instructional,
scholarship, service and leadership roles that advance the program and the college. List
program employees (full-time and part-time), their roles, credentials, and known
professional development activity in the last four years.

In 2012, Dean Marianne Layer hired Lauri Metcalf from San Antonio College to audit the program. One
of the things evaluated was the credentials of our faculty. Since then we have made sure that our faculty
has the proper credentials and that they are the best professors we could hire. All of our professors are
relatively new to the program, and are committed 100% to make it great. Three of our professors have
presented several times not only in United States, but as far as India. They volunteer days, nights and
weekends to accomplish what needs to be accomplished (cf., Appendix 1 and below). The list provided
below is a testimony of their Scholarly work. -



Employee Resources

Employee Name

Role in Program

Credentials

Professional Development since last
Program Review

Vijay Advani

Full time faculty

MA Deaf
Education,
McDaniel
College, MD

2012: Deaf Studies, Utah
2013-2014: Faculty Professional
Development Presentations

The Faculty Professional
Development Online Commons” by
John Leonard, Mindi Bailey, and
Regina Hughes

“SOBI: There is More to Learn!" by
John Glass

“TSI Assessment Updates" by Susan
Miller, Doug Willis, Donald
Weasenforth

Attended, Service Learning Faculty
Camp, August 2013

Presenter:

2012:“Deaf Views: Communication
and Technology in the Classroom
Setting” at CCHA Southwestern
Conference Dallas, TX,

2012: “AUSTISM” at India Deaf Expo
2012 in MUMBAI, INDIA

2015:“ HERE’'S YOUR SIGN” at faculty
Development Conference, Collin
College

Cris Nunn

Full time Faculty

MA Deaf
Studies—Focus
on Sign Language
Teaching,
Gallaudet
University

CDI ( Certified
Deaf interpreter)
Intermediary Il

Currently studying for higher
certification, CDI Advanced

Employee Name

Role in Program

Credentials

Professional Development since last
Program Review

Windy Rossi

Associate
Faculty

Associate of
Applied Science
in Sign Language
Interpreting,

2015:Texas Society of Interpreters
for the Deaf Annual Conference (4
days)Legal Interpreting Roles,

Waivers and Disclosures Workshop




Tarrant College

RID Master, BEI
level IlI

BEI Court

(6 hours)

Legal AS Legalese Interpreting
Workshop (8 hours)

NCIEC Curricular Resources for
Preparing Legal and Court
Interpreters Workshop (1 hour)
Heart to Heart: Conversations about
Deaf Heart and Interpreter Heart
Workshop (3.5 hours)

2014: Be Bold, Be the Best
Interpreter Workshop (3 hours)
With a Little Help from my Friends,
Interpreter Tips Workshop (1 hour)
Little Rock Arkansas Legal
Interpreting Seminar (3 days)

Team STEPPS for Interpreters in a
Medical Setting Workshop (2 hours)
Brave New World: Rules and Ethics
for Legal Interpreters Workshop (12
hours)

2013:Texas Society of Interpreters
for the Deaf Annual Conference (4
days)Texas Association of Judicial
Interpreters and Translators
Workshop (9 hours)

Interpreting in Family Court
Workshop (1.5 hours)

Interpreting in the Court System
Workshop (6 hours)

Basics of Legal Interpreting
Workshop (1.5 hours)

Sign Language Interpreters in Court:
Understanding Best Practices (45
hours)

Legal Interpreter Ethics Workshop (3
hours)

Theatre Interpreting Workshop (6
hours)

2012: Texas Society of Interpreters
for the Deaf Annual Conference (4
days)

Best Practices with Team
Interpreting Workshop (3 hours)
Interpreting in a Violent World
Workshop (3 hours)

Introduction to Criminal Law
Workshop (24 hours)




Working it Out ADR Legal Workshop
(6 hours)

Legal Issues in the VRS Setting
Workshop (4 hours)

Medical Terminology in Interpreting
Workshop (8 hours)

Ethics as it applies to Medical
Interpreting (3 hours)

Ethics Extravaganza Workshop (6
hours)

Presenter:

2012 Texas Society of Interpreters
Annual Conference Workshop (3
hours)

2012 North Central Texas
Interpreters for the Deaf Medical
Terminology Workshop (3 hours)
Work related to Professional
Interpreting Organizations:

2015 Registry of Interpreters for the
Deaf NIC Job Task Analysis Focus
Group

2013-2015 Texas Society of
Interpreters for the Deaf Legislative
Committee Chair

2012-2013 Registry of Interpreters
for the Deaf NIC Rater

2011-2013 North Central Texas
Interpreters for the Deaf Chapter
President

2013 Texas Society of Interpreters
for the Deaf Annual Conference
Co-Chair

2012 Texas Society of Interpreters
for the Deaf Annual Conference
Interpreter Coordinator

Cynthia Nagy

Associate
Faculty

BA , Deaf Studies,
Gallaudet
University

Currently working on master’s
degree in Deaf Education at Lamar
University




Employee Name

Role in Program

Credentials

Professional Development since last
Program Review

Miriam Thompson | Associate MA, Education- | e 2012-2015 ASLTA Conference
Faculty Deaf Education,
Utah State
University
Kenya Rutherford | Associate Associate of * July 20‘15
Faculty - Applied Science e 1000 Fingerspelled Words =30 hour
employed in Sign Language online workshop
Spring 2016 Interpreting, e October-November 2015

Collin College

Seeing Voices —32 hour workshop

10. Do we support the program well with facilities, equipment, and their
maintenance and replacement, and who thinks so?

Make a case with evidence that current program facilities, equipment, maintenance and
replacement plans are adequate and will advance the program over the next five years.
Complete the Resource Tables below as support for your narrative.

Points to consider:

The useful life of structures and equipment,

Special structural requirements, and

e Anticipated technology changes impacting equipment sooner than usual.

e If you plan to include new or renovated facilities or replacement of equipment in
your program improvement plan in Sections 13 & 14, be sure to justify the need in
this section with qualitative and/or quantitative data evidence of the need.

The IEP Lab, D210, was created nearly three years ago and expanded with seven additional computer
stations about a year ago. Also about two years ago, BB108 was redesigned and refitting with new
flat-screen monitors to provide more space; furniture was replaced last year. Two tables were very
recently added to BB108 to facilitate workshops and small group conversation practice.

Faculty and staff were consulted on all changes and to date find the facilities adequate. Responses to a

recently administered survey (see Appendix 3) to students indicate that students find the facilities

adequate.




Program Facilities

Special Will meet Describe
Characteristics Meets needs for additional
Room/Office (i.e. permanent current next five needs for any
Location and like ventilator needs: years: “N” answer in
Designation Size | Type hood) YorN YorN columns 5 or 6.
BB108 (ASL Lab) 17 lab Y Y
D210 (IEP Lab) 18 lab Y Y

Program Equipment, Maintenance/Repairs
List all equipment required by the program that you do not consider supplies

Meets Will meet needs
Current current for next five For any no in columns 2 or 3,
Equipment Item or needs: years: justify needed equipment or budget
Budget Amount YorN YorN change
Computers with
Internet
connection Y Y
Video phones and Adequate alert systems being
visual alert system N N considered by HR and VPP
Financial Resources
Meets Will meet needs For any no in columns
Source of Funds current for next five 2 or 3, identify
(i.e. college budget, needs: years: For any no in columns expected source of
grant, etc.) YorN YorN 2 or 3, explain why additional funds
College/Division Y Y
budget
Perkins grants Y Y

11. What difference will it make if we don’t continue to do the things we’'ve

been doing?

Discuss and analyze the intellectual and scholarly value of the program, its activities and functions, and
the extent to which those activities are still appropriate.

Points to consider:

e What are the implications for the college should the program cease to engage in some particular
What are the contributions the program makes to support institutional initiatives and
For example, if Field of Study program data

areas?

how would that change if the program changed?

showed that the courses were not widely applied to related baccalaureate degrees at the




college’s top transfer institutions despite the state guarantee, then the program faculty might
recommend developing program specific articulation agreements with these colleges instead.

The program ceasing engagement in any area would jeopardize the integrity and reputation of the
program. This, in turn, could result on a lack of qualified support to deaf and hard-of-hearing community
members in North Texas. It would also result in a lack of awareness of Deaf Culture on the part of
hearing members of the community. The Deaf and hard-of-hearing community would have to rely on
Tarrant County Community College, Tyler Junior College, Austin Community College and Houston
University for support. It would likely lead to a loss loss of contributions of Deaf community members to
society at large as well as a loss of reputation for Collin College in the Deaf community.

12. Given our present status, how do we intend to change in ways that help us
advance?

The discussion about change should be grounded in interpretation of the data used as the basis
for analysis in the preceding sections. Issues in this section should have been discussed and
referenced earlier in the program review report. There should be no surprises here! Reasons
for targeted changes should be clearly linked to something such as a strategic plan,
accreditation-identified issue, changing discipline standards, state initiatives, retention rates,
transfer data, employer data, etc. For example, a program might have identified issues related
to a required course in a Field of Study that include demand for the course and the program’s
ability to handle projected capacity as well as student performance in the course. The
discussion of change about this issue should be framed in terms of program priorities as they
related to college priorities and it should address how the intended changes will assist the
program/college to move forward.

e Use the Institutional and Unit Data and Resources to respond to the following questions.
e Strengths: What strengths can this unit build on in the near future?
e Weaknesses: What unit weaknesses must be addressed in the near future?
e What are the perceived consequences if the weakness(es) is(are) not addressed?

e Threats and Opportunities Describe any forecasted trends or changes in the areas
below that may impact the way this unit functions five to ten years from now:

e Legal

e Political

e Demographic
e Educational



e Technological
e Economic

e Environmental
e Social

e Cultural

STRENGTHS: The reputation of the program has favorably changed in the past two years. The
faculty/staff are improving their credentials: Cris Nunn is working toward an Advanced Level CDI;
Cynthia Nagy working on a master’s degree; and Bobbie Jo Palenzuelos is working toward a master’s
degree. The programs reputation appears to have improved given recent comments from students and
interpreting agencies. We continue to cultivate our relationship with DARS, an strong advocate for Deaf
and hard-of-hearing rights.

WEAKNESSES: The major threat is the lack of leadership for the IEP, which has delayed improvements
since responsibilities fall mainly to the chair and dean. It remains difficult to hire qualified deaf faculty
and staff, limiting our ability to expand; as a result, Frisco ISD is currently partnering with Austin
Community College for online ASL instruction.

OPPORTUNITIES: Both Frisco ISD and Wylie ISD have expressed interest in offering dual credit ASL.
Professor Advani has completed research on a December 2015 trip to India, research that could be used
for publications that would enhance his and the department’s reputations.

THREATS: Cochlear implants and digital hearing aids continue to threaten the need for additional ASL
interpreters, but government projections forecast continued significant increases in the need for more
ASL interpreters.

B. Summarize expectations and general plans for the next five years.

e Promote timely program completion through block scheduling, continued mandatory advising,
expanded instructional support, and orientation meetings

e Obtain administrative support in the form of a full-time professor with periodic release time for
administrative duties

e Create promotional materials, including a brochure and a website

e Support ASL acquisition through workshops in the ASL Lab

e Provide employment support for students through workshops, agency partnerships, internships, and
employment fairs

e Create university partnerships (Arkansas, Missouri, Lamar, Colorado ) to promote advanced
academic preparation

o Seek approval to supplement IEP AF pay, as is done in the nursing program

13. How will we evaluate our success?

This section of the Program Review Report should provide the framework for the action plan the
program intends to use to measure progress with particular focus on the changes discussed in
the preceding section. It should set measurable priorities which clearly align with college



metrics, particularly student learning outcomes. This discussion links back to intended change
strategies and what those strategies are meant to accomplish and moves forward into the
metrics and measurements which will be used to determine the extent to which the change was
successful. Inclusion of incremental steps and a timeline over the next four years will help to
shape realistic goals.

e Complete the attached Continuous Improvement Plan (CIP) form that follows. This CIP will
be implemented the next academic year.

e Include the data summary and findings on which the improvement action is based.

Date: 8.21.14  Name of Administrative or Educational Support Unit: AAS - Interpreter Preparation Program/
Deaf CIP: 16.1603

Contact name:_Donald Weasenforth Contact e-mail DWeasenforht@collin.edu Contact phone 972-881-5794 Office
location: SCC. B189

Mission:

The mission of the Collin College IEP is to provide, within the resources available, ASL and Interpreter
education and services that meet individual and community needs. As reflected in RID and CIT standards, the
program seeks to promote lifelong learning, individual growth and excellence through strengthening the
intellect, character, capabilities, cultural awareness and sensitivity, and language skills of all students. The
program also functions as a resource to local, state, national and international Deaf and non-Deaf
communities by providing educational and cultural programs and services.

PART I: Might not change from year to year. If this is an academic or workforce program, you
must have 3-4 long-term student learning outcomes. You may also add short-term administrative,
technological, assessment, resource or professional development goals, as needed.

B. Measure(s) C. Target(s)
A. Outcome(s) The instrument or process used to The level of success
Results expected in this department/program measure results expected
1. Completers will be able to interpret in IPPD Assessment 75 %
American Sign Language and Transliterate in
English-based sign systems.
2. Completers will speak as native English Performance Checklist 75%
users while interpreting for a person who is
deaf.
3. Completers will have produced visual and Materials Rating Form 75%
audio materials demonstrating work in
American Sign Language and Interpretation.




4. Completers will appropriately apply
knowledge about the theoretical, ethical, and
practical foundations of the interpreting field.

Final Exam

75%

5. Completers will possess the skills needed to
pass the State of Texas/ BEI English Language
Proficiency Test on Level and Level one

Certification Exam pass rate

90% state standard for
first time test takers re:
certification pass rate.

PART Il:  For academic year 2016-2017
A. Outcome(s) D. Action Plan E. Implement F. Data G. Findings
Years 5 & 2 Action Plan Results Years2 & 4
Years 1 &3 Summary
Results expected in this Based on analysis of previous Years2 & 4 What does
department/program assessment, create an action plan Implement the data say about
and include it here in the row of action plan and Summarize outcome?
the outcome(s) it addresses. collect data the data
collected
1. Completers will be able 50% of Students
to interpret in American students must be
Sign Language and passed the required to
Transliterate in ASL complete
English-based sign systems. portions of | more ASL
the IEP language
Language practice
Assessment
2. Completers will possess 50% of Changes
the skills needed to pass graduate noted above
the State of Texas/ BEI passed the | tothe
English Language BEI program
Proficiency Test on Level promise to
and Level one increase this
percentage

3. A CLEP-like ASL test will
be created and
implemented.

4. A program exit
assessment will be created
and implemented.

14. How do our improvement plans impact the program budget?

Within the program’s base budget, what are the plans to do one or more of the following
within the next five years? Check all that apply.




° Increase and retain enrollment

° Increase completers

° Develop resources

. Update facilities

. Expand curricular opportunities

° Partner to increase post-graduation employment opportunities
° Increase transfers to related baccalaureate institutions
° Increase effectiveness and/or efficiency

° Improve student performance levels

° Expand services

° Transform services

° Anything else? Briefly describe

Enter response here.

Increase completers by continuing communication and mandatory advising and instituting block
scheduling. The new permanent full-time faculty member will begin advising in Fall 2016 to support
the chair and dean.

Develop resources by continuing to work with Collin’s Theater Department for interpreting
experience at plays; by pursuing a recommendation of a deaf play for Collin’s theater; and by
building workshop series to promote language acquisition and employment awareness (see
Appendix 8 for first series).

"Partner with more agencies to increase post-graduation employment opportunities

Increase transfers to related baccalaureate institutions by creating and leveraging university
partnerships

Increase effectiveness and efficiency by instituting an online scheduling system for the ASL Lab
Expand services by pursuing dual credit ASL classes (note interest in Frisco ISD and Wylie ISD), by
continuing engagement of Plano ISD teacher and student involvement in Deaf Deaf World and other
events, and by continuing ISD student visits to Collin’s ASL and IEP facilities.

Incorporate training in remote interpreting in courses.

Offer the special needs certificate courses in Interpreting in Medical Settings.

e What additional resources beyond the program’s base budget are needed to implement
your Continuous Improvement Plan? Briefly describe what resources you will develop to
secure these funds.

Enter response here.

In order to administer the IEP Language Assessment every summer, Perkins grants will be sought to
pay evaluators.

Perkins grant funds will be requested to support creation of a prior-learning assessment for students
entering the program with some ASL proficiency. Support from Collin’s Admissions and Records will
be sought to provide students will academic credit for prior learning as documented by the
prior-learning assessment.

Perkins grants funds will also be used to create an end-of-program assessment to assure that
students have achieved adequate proficiency in interpreting to pass state certification.



e Addition funds will be sought to pay IEP associate faculty a stipend—similar to that for Nursing
associates—to compensate for the difference between pay for teaching and pay for professional
interpreting.

What happens next? The Program Review Report Pathway

Completed Program Review Reports should be submitted for evaluation by the appropriate
deans and Program Review Steering Committees. Following approval by the Steering
Committee, Program Review Reports will be evaluated by the Leadership Team who will
approve the reports for posting on the intranet. At any point prior to Intranet posting, reports
may be sent back for additional development. Program responses to the Program Review
Steering Committee recommendations received within 30 days will be posted with the Program
Review Report at the request of the deans.

Leadership Team members will work with program supervisors to incorporate Program Review
findings into program planning and program activity changes during the next five years.



	Workforce Program Review
	1.What does your academic program do?
	2.Why we do the things we do: Program relationship to the college mission,Core Values & strategic plan
	3.Why we do the things we do: Transfer Pathway
	4.Why we do the things we do: Program relationship to market demand bystudents
	5.Why we do the things we do: Program relationship to market demand byemployers
	6.How well do we do curriculum things and who thinks so?
	7.How well do we communicate and who thinks so?
	8.How well are we leveraging partnership resources and buildingrelationships, and how do we know?
	9. Are we hiring qualified faculty and adjuncts, and supporting them well with professional development, and who thinks so?
	10.Do we support the program well with facilities, equipment, and theirmaintenance and replacement, and who thinks so?
	11.What difference will it make if we don’t continue to do the things we’vebeen doing?
	12.Given our present status, how do we intend to change in ways that help usadvance?
	13.How will we evaluate our success?
	14.How do our improvement plans impact the program budget?


Appendix 1

Description of service details across the campus by one of our full
time faculty





Appendix 1
Description of service details across the campus by one of our full time faculty

* Faculty advisor for ASL Club, 2014-2015
o Spent 20 hours per month to promote the officers to be more active
o Attended two meetings per months
o Trained the officers to take leadership roles
o Created SAFAC proposal for field trip to Washington DC
o Organized trip to Gallaudet University and Washington DC tour with the 14
students for 4 days
o Hosted and attended two ASL films
o Attended ASL Club sponsored event, ASL Bash, Fall 2014
o Managed the ASL Club Facebook account
 Chaired search for full-time ASL/IPPD faculty position
* Served as ex-officio member on the IPPD Advisory Committee
o Co-drafted 2015-2018 IPPD Advisory Board Strategic Plan with Ms. Martinez,
Spring 2015
» Developed as volunteer an ASL CLEP test, Fall 2014
» Volunteered for Deaf Deaf World 2015
o Served on hospitality subcommittee
o Assisted co-chairs in supervising the event
o Recruited volunteers for the event
* Taught ASL to Communication and Humanities dean, faculty and staff, 2014-2015
* Wrote recommendation letters for students for university admission
+ Mentored ASL professor at Berkeley College and Skyline College, CA
» Mentored and advised Deaf Collin College student in mentoring program, 2014-2015
» Advised and counseled Deaf Collin College student from other country
* Evaluated informal assessment for ASL class placements
* Participated in Rockin' the Ridge booth, Fall 2014
 Recruited student volunteers for Tech and Career Fair and Spring Fest, Spring 2015
* Presented about Deaf Culture and Community to ESL class, April 2015
* Performed in filming video for the Dignity Initiative, Fall 2014
o Co-presented "Here's Your Sign" with ACCESS interpreters, Faculty Development
Conference, Spring 2015
» Mentored new associate faculty member
* Participated in Deaf discussion with IPPD class, Spring 2014
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Collin College
Institutional Program Course Performance Report
Effectiveness
Program Interpreter Preparation Program/Deaf
Degree Degree
Track Interpreter Preparation Program/Deaf
Academic_Year 2011

Y0,50 indicates pre-requisites. 53 indicates Summer term. (#) represents the count of awards which share this course. Electives

and Substitutes are not included. Enrollment is count of student statuses per course per year.

Row Labels Enrollment Retention Rate Passing Rate Success Rate
Y1
Si
SPCH1311 (35) 4032 93.6% 82.3% 77.6%
SGNL1401 (2) 207 87.0% 64.7% 61.4%
SLNG1347 (2) 0 0.0% 0.0% 0.0%
MATH1314 (29) 3915 88.4% 72.5% 64.5%
ENGL1301 (47) 9001 93.1% 75.0% 70.7%
S2
DRAM1351 (1) 100 90.0% 77.0% 71.0%
ENGL1302 (3) 7112 91.8% 78.8% 74.6%
SGNL1402 (2) 72 88.9% 81.9% 79.2%
SLNG1311 (2) 38 86.8% 73.7% 68.4%
SLNG1321 (2) 12 91.7% 91.7% 91.7%
Y2
s1
PHIL2306 (2) 240 87.5% 64.2% 59.6%
SGNL2301 (2) 27 81.5% 74.1% 70.4%
SLNG2301 (1) 17 82.4% 82.4% 82.4%
S0CI2319 (1) 34 91.2% 76.5% 67.6%
PSYC2301 (18) 5104 93.1% 76.0% 68.6%
S2
SGNL2302 (2) 23 95.7% 82.6% 73.9%
SLNG2266 (1) 14 100.0% 100.0% 100.0%
SLNG2311 (1) 12 100.0% 100.0% 91.7%
SLNG2403 (1) 0 0.0% 0.0% 0.0%
S3
SLNG2267 (1) 9 100.0% 100.0% 100.0%
SLNG2331 (1) 0 0.0% 0.0% 0.0%

Collin College | Office of Institutional Effectiveness
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é ﬁé Collin College

Institutional Program Course Performance Report
Effectiveness
Program Interpreter Preparation Program/Deaf
Degree Degree
Track Interpreter Preparation Program/Deaf
Academic_Year 2012

Y0,S0 indicates pre-requisites. S3 indicates Summer term. (#) represents the count of awards which share this course. Electives

and Substitutes are not included. Enroliment is count of student statuses per course per year.

Row Labels Enrollment Retention Rate Passing Rate Success Rate
Y1
S1
SGNL1401 (2) 287 83.3% 60.3% 56.3%
SLNG1347 (2) 43 93.0% 88.4% 88.4%
MATH1314 (29) 3829 88.5% 71.4% 63.6%
ENGL1301 (47) 8612 92.6% 74.5% 70.2%
SPCH1311 (34) 3991 94.0% 83.2% 78.0%
S2
DRAM1351 (1) 124 93.5% 84.7% 83.9%
ENGL1302 (3) 6992 91.5% 78.3% 73.9%
SGNL1402 (2) 75 84.0% 76.0% 66.7%
SLNG1311 (2) 30 96.7% 86.7% 63.3%
SLNG1321 (2) 27 96.3% 88.9% 88.9%
Y2
51
PHIL2306 (2) 184 81.5% 62.5% 57.6%
SGNL2301 (2) 31 90.3% 83.9% 73.3%
SLNG2301 (1) 10 100.0% 100.0% 100.0%
S0CI2319 (1) 28 89.3% 78.6% 71.4%
PSYC2301 (18) 5183 93.2% 76.6% 68.8%
S2
SGNL2302 (2) 32 96.9% 90.6% 90.6%
SLNG2266 (1) 3 100.0% 100.0% 100.0%
SLNG2311 (1) 0 0.0% 0.0% 0.0%
SLNG2403 (1) 12 100.0% 100.0% 91.7%
S3
SLNG2267 (1) 8 87.5% 87.5% 87.5%
SLNG2331 (1) 14 85.7% 85.7% 85.7%
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' A Collin College

Institutional Program Course Performance Report
Effectiveness

Program Interpreter Preparation Program/Deaf
Degree Degree

Track Interpreter Preparation Program/Deaf
Academic_Year 2013

Y0,50 indicates pre-requisites. S3 indicates Summer term. (#) represents the count of awards which share this course. Electives
and Substitutes are not included. Enroliment is count of student statuses per course per year.

Row Labels Enrollment Retention Rate Passing Rate Success Rate Funnel
Y1
S1 R P S
SPCH1311 (35) 4165 95.0% 85.4% 803% [l I mm
SGNL1401 (2) 281 82.2% 63.3% 54.1% Bl mes e
SLNG1347 (2) 57 93.0% 73.7% 71.9% [ mm ==
MATH1314 (29) 3861 88.6% 71.5% 64.3% I =5 mm /
ENGL1301 (47) 8695 92.4% 73.8% 68.8% [l mm mm/
S2
DRAM1351 (1) 123 94.3% 92.7% 90.2% B
ENGL1302 (3) 6923 91.5% 79.3% 75.5% [ wE
SGNL1402 (2) 89 92.1% 82.0% 71.9% BN M ==
SLNG1311 (2) 38 89.5% 73.7% 605% BHmmwmm/ / (957
SLNG1321 (2) 32 96.9% 84.4% 81.3% [l W mm B A
Y2
s1
PHIL2306 (2) 199 85.9% 62.8% 55.8% B ms e
SGNL2301 (2) 48 93.8% 83.3% 81.3% H mx
SLNG2301 (1) 18 100.0% 100.0% 100.0% i B8 BB
SOCI2319 (1) 24 100.0% 79.2% 79.2% [ = wm
PSYC2301 (18) 5208 94.4% 77.9% 70.9% [l BE mm
s2
SGNL2302 (2) 19 94.7% 78.9% 68.4% e
SLNG2266 (1) 4 100.0% 100.0% 100.0% N
SLNG2311 (1) 0 0.0% 0.0% 0.0% i
SLNG2403 (1) 0 0.0% 0.0% 0.0% :
s3
SLNG2267 (1) 0 0.0% 0.0% 0.0% i
SLNG2331 (1) 0 0.0% 0.0% 0.0% ol

Collin College |Office of Institutional Effectiveness Fall 2015
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Institutional Program Course Performance Report

Effectiveness
Program Interpreter Preparation Program/Deaf
Degree Degree '
Track Interpreter Preparation Program/Deaf
Academic_Year 2014

Y0,50 indicates pre-requisites. $3 indicates Summer term. (#) represents the count of awards which share this course. Electives
and Substitutes are not included. Enrollment is count of student statuses per course per year.

Row Labels Enroliment Retention Rate Passing Rate Success Rate Funnel
Y1
s1 - R P S
ENGL1301 (48) 9141 93.1% 74.8% 705% i mm
SGNL1401 (2) 229 87.3% 72.5% 67.2% I mm om /
SLNG1347 (2) 68 94.1% 72.1% 70.6% [ mm =
MATH1314 (29) 4523 85.9% 65.6% 55.8% B wm o
SPCH1311 (36) 4166 94.6% 84.5% 78.9% [ BN mm
s2
DRAM1351 (1) 122 94.3% 86.1% 82.0% [ B BN
ENGL1302 (3) 7058 93.0% 80.3% 76.8% [ =8 mm
SGNL1402 (2) 80 93.8% 88.8% 85.0% [ I3 =
SLNG1311 (2) 29 96.6% 93.1% 86.2% | HH BB
SLNG1321 (2) 30 93.3% 76.7% 70.0% [ om mm
Y2
s1
SGNL2301 (2) 31 90.3% 77.4% 67.7% I W ./
SLNG2301 (1) 7 85.7% 85.7% 71.4% B0 BS mm
S0CI2319 (1) 28 89.3% 71.4% 67.9% [N mu mm v
PHIL2306 (3) 219 88.1% 71.7% 64.8% N o/
S2
SGNL2302 (2) 15 86.7% 73.3% 73.3% I = ma
SLNG2403 (1) 19 94.7% 94.7% 94.7% | B B
SLNG2302 (1) 5 100.0% 100.0% 100.0% | B
PSYC2301 (19) 5390 94.9% 74.4% 65.1% (KN = mm/
s3
SLNG2266 (1) 12 100.0% 100.0% 91.7% B oA~
SLNG2331 (1) 13 92.3% 92.3% 923% W=

Collin College | Office of Institutional Effectiveness Fall 2015





| EL&B Collin College

Institutional Program Course Performance Report
Effectiveness
Program Interpreter Preparation Program/Deaf
Degree Degree
Track Interpreter Preparation Program/Deaf
Academic Year 2015

Y0,50 indicates pre-requisites. $3 indicates Summer term. (#) represents the count of awards which share this course. Electives
and Substitutes are not included. Enrollment is count of student statuses per course per year.

Row Labels Enroliment Retention Rate Passing Rate Success Rate Funnel
YO - ' '
s3 ' ' R P S
SGNL1401 (2) 199 89.9% 70.9% 623% Eemwm
Y1
s1
ENGL1301 (49) 8986 93.7% 74.6% 69.6% Il mm
MATH1314 (28) 5849 85.7% 62.6% 52.8% B mmwam
SGNL1402 (2) 81 93.8% 84.0% 80.2% [ m =
SLNG1347 (2) 51 96.1% 82.4% 78.4% |l @ m
SPCH1311 (36) 3912 94.8% 83.6% 78.2% | B9 wa
S2
DRAM1351 (1) 143 95.5% 92.0% 92.0% | HE BN
ENGL1302 (3) 7288 92.9% 81.2% 77.4% | m
SGNL2301 (2) 42 100.0% 90.5% 83.3% [ = m
SLNG1311 (2) 42 97.6% 90.5% 90.5% [l NE B
s3
SLNG1321 (2) 16 93.8% 81.3% 81.3% | mu s
Y2
s1
PHIL2306 (4) 207 89.9% 70.0% 671% HEmm ./
SLNG2301 (1) 16 87.5% 75.0% 75.0% i =
S0CI2319 (1) 131 96.2% 67.2% 57.3% [ oo/
s2
PSYC2301 (20) 4782 95.1% 76.4% 679% Eemem /
SGNL2302 (2) 28 96.4% 96.4% 89.3% I ™
SLNG2302 (1) 11 100.0% 100.0% 100.0% H H B
SLNG2403 (1) 10 100.0% 100.0% 100.0% ¥ H B
S3
SLNG2266 (1) a 50.0% 25.0% 250% wm_ . J.f
SLNG2331 (1) 5 100.0% 100.0% 100.0% [ B B

Collin College | Office of Institutional Effectiveness Fall 2015






Appendix 11

Licensure/Certification Exam Pass Rates





Licensure/Certification
Exam Pass Rates

Collin College

Fiscal Years 2013 - 2015

2012-2013 2013-2014 2014-2015

Students  Students Meets Students  Students Meets Students  Students Meets
Instructional Attempting Passing Pass 90% Attempting Passing Pass 90% Attempting Passing Pass 90%
Program Exam Exam Rate  Standard Exam Exam Rate  Standard Exam Exam Rate  Standard
Alternative Teacher Cert. 6 5 oo% X BRI RE NG [t et v o ek |
Central Sterile Processing 8 8 100% X 9 9 100% X 10 9 90% X
Dental Hygiene 16 16 100% X 15 15 100% X 15 15 100% X
Emergency Medical Serv. 71 64 90% X 109 97 89% 143 117 82%
Fire Science 188 184 98% X 160 157 98% X 208 199 96% X
Health Information Mgt. 12 8 67% 36 30 83% 20 16 80%
Interpreter Preparation 1 0 0% 4 2 50% 0 0 na
Law Enforcement 122 120 98% X 131 131 100% X 103 103 100% X
Nursing 115 109 95% X 106 102 96% X 104 95 91% X
polysomnographic Tech. [ G 9 9 100% X 8 8 100% X
Real Estate na na na na na na na na na
Respiratory Care 18 18 100% X 18 18 100% X 20 20 100% X
Surgical Technology 18 17 94% X 20 20 100% X 13 12 92% X
Veterinary Assistant 4 4 100% X 12 12 100% X 10 9 90% X
Total 579 554 95.7% 10 629 602 95.7% 9 654 603 92.2% 9

Licensure:

Certification:

An affirmation of competence within an employment field that is based on test/assessment performance which must be attained in order
to obtain gainful employment within the field.

An affirmation of competence within an employment field that is based on test/assessment performance which may be attained in order
to improve or expand employment opportunities within the field, but is not required to obtain gainful employment within the field.

Collin IRO tkm; 10/12/2015; Page 1 of 1
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Licensure/Certification
Exam Pass Rates
Collin College

AY2012 - AY2014

Academic Year 2011-2012 Academic Year 2012-2013 Academic Year 2013-2014
Students  Students Meets Students  Students Meets Students  Students Meets
Instructional Attempting Passing Pass 90% Attempting Passing Pass 90% Attempting Passing Pass 90%
Program Exam Exam Rate  Standard Exam Exam Rate Standard Exam Exam Rate Standard
Alternative Teacher Cert. 36 36 100% X 6 6 100% X R S B e e ]
Dental Hygiene 16 16 100% X 16 16 100% X 15 15 100% X
Emergency Medical Serv. 120 105 88% 71 64 90% X 109 97 89%
Fire Science 177 175 99% X 188 184 98% X 160 157 98% X
Health Information Mgt. 11 9 82% 12 8 67% 27 26 96% X
Interpreter Preparation 10 6 60% 1 0 0% 4 2 50%
Law Enforcement 117 117 100% X 122 120 98% X 131 131 100% X
Nursing 103 101 98% X 115 109 95% X 106 102 96% X
Polysomnographic Tech. x5l S ipermdblive i SN T e Sha i S R SR Bl g ¢ 9 9  100% X
Real Estate na na na na na na na na na
Respiratory Care 18 18 100% X 18 18 100% X 18 18 100% X
Surgical Technology 10 9 90% X 18 17 94% X 20 20 100% X
Veterinary Assistant e LT S B TR ) 4 4 100% X 12 12 100% X
Total 618 592 95.8% 6 571 546 95.6% 8 611 589 96.4% 8
Licensure: An affirmation of competence within an employment field that is based on test/assessment performance which must be attained in order
to obtain gainful employment within the field.
Certification: An affirmation of competence within an employment field that is based on test/assessment performance which may be attained in order

to improve or expand employment opportunities within the field, but is not required to obtain gainful employment within the field.

Collin IRO tkm; 10/14/2013; Page 1 of 1
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Appendix 12

Duplicated Enrollment in Courses by Term
FY2011 - FY2015





Measure 1a

Duplicated Enrollment in Courses by Term

Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

FY2011 FY2012 FY2013 FY2014 FY2015
» = £ E : o~ § T o g Tz I g
g - ; 8 8 £ § 8 I 2 3 & 8 : 3 8§ 8 R
e g & 3 T = r & 3 X = 8~ R B = = ©« & ® = T & B =
Courses & :E & 2 & 4 E & 2 3 3 g & 2 & a g & £ & & E & = 4
ANTH2351 104 - 88 - - o 134 108 - - 14 119 63 - 17 = 100 87 - 11 = 114 83 = .
BMGT2309 39 = 51 = = 21 73 19 - 18 - 73 47 - - 24 51 71 - - = 61 105 * *
BUSG2309 56 - 68 - = - 60 50 = = ® 84 53 = 18 - 55 44 = = 15 57 76 = 17
BUSI1307 2 - 1. 312 - 47 z 101 129 - 47 = 133 126 = 49 = 130 125 = 43
CRIJ1301 249 - 223 # 48 - 219 182 - 48 = 220 191 = 22 - 213 190 = 25 = 228 178 - 25
CRIJ1306 72 a 36 - - - 67 100 - - - 99 57 & = 7 97 60 4 24 > 104 34 & 18
CRIJ1313 . i - @ o & = 36 - - - 32 29 = 3 N 61 51 - 25 o 54 43 - -
DRAM1351 75 - 25 = - - 79 27 - 18 - 82 23 . 18 = 79 26 : 17 = 73 24 = 15
ENGL1301 5464 23 2568 51 603 292 5355 2374 61 519 305 5442 2378 72 511 295 5802 2369 68 581 320 5700 2433 - 946
ENGL1302 1975 50 4069 108 533 368 2059 3867 130 543 392 1937 4028 121 472 362 1924 4154 134 514 371 2017 4303 - 1069
HECO1307 54 - 87 = 25 2 " - - - - .
HITT1305 2 - - - - - - 229 269 - 132 - 235 251 - 121 n 282 329 % 94
MATH1314 1643 39 1517 87 391 229 1644 1427 88 439 232 1716 1479 99 372 197 1793 1785 107 575 331 2684 2276 - 959
PHIL2306 103 - 116 = - 21 34 73 - - 27 85 92 - - 22 88 114 # Z 17 89 92 - 27
PSYC2301 2383 24 2056 78 318 246 2503 2075 53 304 247 2511 1978 112 399 247 2706 2094 106 362 219 2437 1863 - 649
SGNL1401 87 - 102 - 18 - 137 103 - 47 - 143 112 - 26 - 109 95 - 25 - 113 63 - 23
SGNL1402 36 - 3% - - - 19 48 - - 8 30 49 - - 10 % 41 - - 14 25 40 - 16
SGNL2301 12 s B = & 7 1@ - - - % 14 - 8 - 13 11 - 7 - 2% 16 - 9
SGNL2302 13 « 5 e &2 ow 15 11 -6 - - 19 - - - 2 3 - - - 9 19 - -
SLNG1311 19 = g w - = 33 o~ s - 5 16 - - - 2 30 - -
SLNG1321 12 = ow wm oa @ 14 13 - - - s 17 = 0 o= s 3 17 = = = 6 - - 16
SLNG1347 - e % B = s o« i 1. - = - A4 P o= = e % A7 - =
SLNG2266 8 . - 0§ w5 d = ow o= s S & . - 4 - 1
SLNG2267 - - B s om oA :  wm wm wm
SLNG2301 10 N - - 1000 - - - T T s e » 6 - - -
SLNG2302 - - s - o = U 2 =
SLNG2311 E S . 2 : : . 2 2 2 . 5 : 3 .
SLNG2331 = < - - : 2 - 14 < . . . . : ¢ : 13 5 = 2 5 6 2 - 10
SLNG2403 - ™ B ow o= o= om s o om ox B F = = o= = A = =
SOCI1306 102 - B = - 101 114 - - 26 9% 101 - 14 26 128 122 - - 26 108 108 - 50
S0CI2319 - I . 28 = = = L e B 23 65 - 43

Collin IRO dI; 10/13/2015; Page 1 of 2
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Measure 1a

Duplicated Enroflment in Courses by Term

Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf, Continued

FY2011 FY2012 FY2013 FY2014 FY2015
N - o~ o~ © <t w
- g g § g gz B : oz g 2 ¢
& = N o e & 2 © . & « = . 8 o« 0 PR
o ¢ 85 £ : = - 8 £ T . ~ & € =T = o 8 % T = = & £ ¢t
. @ @ 55 @ 1] i) - @ [ ] @
& s 2 & E E 8 2 & £ E 8 2 ¢ E E & 2 &t E E 8 g2 &t E
= € 'z 2 £ E = = > E E = = > E E = k= > E 15 = y= > E
Courses £ E &8 = 3 & fE & = & & S & = 3 @ E & = & & E & = 3
SPCH1311 1699 66 1691 98 312 166 1790 1645 97 280 179 1882 1693 95 321 174 1922 1637 103 310 213 1871 1545 - 607
SRGT1301 281 - 292 - 115 & 240 305 - 116 - - - - -

*The program course list a composite from 2013-2015 academic catalogs. Values in blue text indicate terms in which the course was not included in this program's curriculum.

Collin IRO dI; 10/13/2015; Page 2 of 2
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Appendix 13

Average Class Size by Term
FY2011 -FY2015





Measure 4

Average Class Size by Term

Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

FY2011 FY2012 FY2013 FY2014 FY2015
T % g £ e = 2 = ©
E = g 8 o - = s g s 8 8 2 3
S g £ S E E 8 £ < E E S £ 3 E E S £ 3 E E S £ E
f 2 & 2 & & g & = & 3 E & £ & & g & = 4 & E & @
Program Avg. 25 - 224 - 258 21 25.1 23.2 - 214 17 27 228 - 188 20 24 224 - 225 183 233 227 195
Courses
ANTH2351 34,7 - 22 - - - 33.5 18 - - 14 29.8 21 - 17 - 333 218 - 11 - 22.8 208 -
BMGT2309 19.5 - 17 - - 21, 243 19 - 18 - 243 235 - - 24 255 23.7 - - - 305 263 -
BUSG2309 28 - 227 - - - 30 25 - - - 28 26.5 - 18 - 27.5 22 - - 15 285 253 17
BUSI1307 - 27.8 224 - 235 - 253 258 - 235 - 26.6 25.2 - 49 - 26 25 215
CRIJ1301 35.6 - 319 - 48 - 31.3 303 - 48 - 36.7 31.8 - 22 - 355 31.7 - 25 - 326 29.7 25
CRIJ1306 36 - 36 - - - 33.5 333 - - - 33 285 - - - 32.3 30 - 24 - 26 34 18
CRIJ1313 - - - - - - - 36 - - - 32 29 - - - 30.5 255 - 25 - 27 215 -
DRAM1351 25 - 25 - - - 26.3 27 - 18 - 27.3 23 - 18 - 26.3 26 - 17 - 243 24 15
ENGL1301 22.9 23 225 255 251 225 23.4 24 203 235 235 23.6 24 24 23,2 227 239 242 227 232 229 236 239 225
ENGL1302 23 167 213 216 242 245 23.7 224 217 236 245 239 226 242 236 241 24.1 23 223 214 206 24 22 21
HECO1307 27 - 29 - 25 - - - -
HITT1305 . . 254 245 - 22 - 235 228 - 24.2 - 23,5 235 235
MATH1314 269 195 253 218 279 229 28.3 28 22 258 232 281 279 248 266 219 28 275 268 26.1 276 29.2 288 218
PHIL2306 25.8 - 193 - - 21 28 243 - - 27 283 23 - - 22 293 285 - - 17 29.7 23 27
PSYC2301 34.5 24 321 26 31.8 351 35.8 335 265 304 309 354 347 224 285 309 38.1 36.7 265 278 274 35.8 316 25
SGNL1401 21.8 - 17 - 18 - 22.8 206 - 235 - 23.8 18.7 - 13 - 15.6 15.8 - 125 - 18.8 15.8 11.5
SGNL1402 18 - 12 - - - 19 16 - - 8 15 16.3 - - 10 125 13.7 - - 14 125 13.3 16
SGNL2201 12 - 15 - - 17 14 - - - 26 7 - 8 - 13 11 - 7 - 13 16 9
SGNL2302 13 - 10 - - - 15 5.5 - 6 - - 9.5 - - - 12 3 - - - 9 19 -
SLNG1311 19 - 19 - - - 8 23 - - - 23 15 - - - 15 16 - - - 12 15 -
SLNG1321 12 - - - = - 14 13 - - - 15 17 = - - 13 17 - - - 16 - 16
SLNG1347 - - - - - o 25 18 - - - 20.5 16 - - - 22 12 - - - 17 17 -
SLNG2266 8 - 6 - - - - 3 - - - 4 - - - - - 12 - - - - 4 10
SLNG2267 - - 9 - - - 8 - - - - - - - - = - -
SLNG2301 10 - 7 - - - - 10 - - - - 18 - - - 7 - - - - 16 - -
SLNG2302 15 - 5 - - - - 11 -
SLNG2311 - - 12 - - - - - - - - = . - - -
SLNG2331 - - - - - - - 14 - - - - - - - - 13 - - - - 6 - 10
SLNG2403 - - - - - 12 - - - - - - - - - 16 3 - - - - 10 -
SOCI1306 34 - 29 - - - 33.7 285 - - 26 32 253 - 14 26 32 244 - - 26 27 216 25
SOCI2319 - - 34 - - - - 28 - - - - 24 - - - - 28 - - - 23 325 43
SPCH1311 23.9 22 235 245 223 237 259 249 243 215 256 26.1 253 238 229 249 256 252 258 221 26.6 249 245 233
Col IRO dl; 10/15/2015; Page 1 of 2
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Measure 4

Average Class Size by Term

Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf, Continued

FY2011 FY2012 FY2013 FY2014 FY2015
- - o o~ Py @ - <t
- = - = - x= - x= [T
2 & 8 o 8 8 o 8 8 T & & © 3
S g Y I - 8§ ~ T I g o T I S & 5 5 g =
= § S § & B T S 3 & @ S S 3 & @ e % 8 I i g %t
S 8 g ~ E £ S g 3] E £ S g ~ £ £ S g « £ E Q c £
= E = > E £ = k= > E E = = > E E = = £ £ E = = £
Courses E =2 & = 8 & E & = & & E & = & & E & = & & E & &
SRGT1301 234 - 243 - 23 - 24 235 - 193 - .
Note: Values in blue text indicate terms in which the course was not included in this program's curriculum. Program course list a composite from 2013-2015 academic calendars.

Program averages of class size exclude core courses, co-op/independent study courses, and those courses with enroliments of less than 6 students.

Collin IRO dl; 10/15/2015; Page 2 of 2
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Appendix 14

Grade Distribution, Course Completion, and Course Success Rate
by Term
FY2011 - FY2015





Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term
Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

SGNL1401 Grade Assigned Grade Distribution Completion | Success
Term Enrollment A B C D P F W Other A B C D P F W Other Rate Rate
Fall 2010 22 4 4 4 2 0 4 4 0 18.2% 18.2% 18.2% 9.1% 0.0% 18.2% 18.2% 0.0% 81.8% 54.5%
Winter 2011 - - - - - - - - - - - - - - - - % w &
Spring 2011 32 6 4] 5 3 o] 6 6 0 18.8% 18.8% 15.6% 9.4% 0.0% 18.8% 18.8% 0.0% 81.3% 53.1%
Maymester 2011 - . = - . . . . " 5 . . . . . B B R .
Summer |1 2011 5 1 1 1 0 0 1 1 0 20.0% 20.0% 20.0% 0.0% 0.0% 20.0% 20.0% 0.0% 80.0% 60.0%
Summer Il 2011 - - - - - - - - - - - - - - - - - - -
Fall 2011 35 6 6 5 4 1 6 7 0 17.1% 17.1% 14.3% 11.4% 2.9% 17.1% 20.0% 0.0% 80.0% 51.4%
Spring 2012 27 5 5 5 2 0 5 5 0 18.5% 18.5% 18.5% 7.4% 0.0% 18.5% 18.5% 0.0% 81.5% 55.6%
Maymester 2012 - - - - - - - - - - - - - - - - - - -
Summer | 2012 11 2 2 2 1 0 2 2 0 18.2% 18.2% 18.2% 9.1% 0.0% 18.2% 18.2% 0.0% 81.8% 54.5%
Summer 11 2012 - - - - - - - - - - - - - - - - - - -
Fall 2012 35 6 6 6 5 0 6 6 0 17.1% 17.1% 17.1% 14.3% 0.0% 17.1% 17.1% 0.0% 82.9% 51.4%
Spring 2013 33 6 5 5 5 0 6 6 0 18.2% 15.2% 15.2% 15.2% 0.0% 18.2% 18.2% 0.0% 81.8% 48.5%
Maymester 2013 - - - - - - - - - - - - - - - - - - -
Summer | 2013 4 2 1 0 0 0 0 1 0 50.0% 25.0% 0.0% 0.0% 0.0% 0.0% 25.0% 0.0% 75.0% 75.0%
Summer Il 2013 - - - - - - - B & 5 - E - - - - * - -
Fall 2013 36 6 7 5 4 0 7 7 0 16.7% 19.4% 13.9% 11.1% 0.0% 19.4% 19.4% 0.0% 80.6% 50.0%
Spring 2014 29 4 6 6 3 0 6 4 0 13.8% 20.7% 20.7% 10.3% 0.0% 20.7% 13.8% 0.0% 86.2% 55.2%
Maymester 2014 - - - - - - - - - - - - - - - = ‘ - -
Summer | 2014 7 2 2 1 0 0 0 2 0 28.6% 28.6% 14.3% 0.0% 0.0% 0.0% 28.6% 0.0% 71.4% 71.4%
Summer Il 2014 - - - “ z @ - < 4 ¢ - - - - - . - - -
Fall 2014 34 & 6 6 6 0 6 4 0 17.6% 17.6% 17.6% 17.6% 0.0% 17.6% 11.8% 0.0% 88.2% 52.9%
Spring 2015 21 4 4 2 3 0 4 4 0 19.0% 15.0% 9.5% 14.3% 0.0% 19.0% 19.0% 0.0% 81.0% 47.6%
Maymester 2015 - - - - - - - - - - - - - - - - - - -
Summer 2015 6 2 2 0 0 0 0 2 0 33.3% 33.3% 0.0% 0.0% 0.0% 0.0% 33.3% 0.0% 66.7% 66.7%

B B B S e o ST b S s ie 0000 s pamtsmmsn LRSS A0 084 A AR PR AR 18.4% 18.7% 15.7% 11.3% 0.3% 17.5% 18.1% 0.0% 81.9% 53.1%
*The program course list a composite from 2013-2015 academic calendars. Rows in [ indicate terms in which the course was not included in this program's curriculum.
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term
Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

SGNL1402 Grade Assigned Grade Distribution Completion | Success
Term Enroliment A B g D P F W Other A B C D P F w Other Rate Rate
Fall 2010 8 hie 2 1 1 0 1 2 0 12.5% 25.0% 12.5% 12.5% 0.0% 12.5% 25.0% 0.0% 75.0% 50.0%
Winter 2011 - . 5 - . 2 " s = = s @ A . = 2 2 2 -
Spring 2011 11 3 3 3 1 0 1 0 0 27.3% 27.3% 27.3% 9.1% 0.0% 9.1% 0.0% 0.0% 100.0% 81.8%
Maymester 2011 - - - - - - - - - - - - - - - # 2 - 5
Summer | 2011 - - - - - - - - - - - - - - - - - - -
Summer i 2011 - - - - - - - - - - - - - - - - - - -
Fall 2011 6 1 1 1 1 0 1 1 0 16.7% 16.7% 16.7% 16.7% 0.0% 16.7% 16.7% 0.0% 83.3% 50.0%
Spring 2012 16 3 3 3 2 0 2 3 0 18.8% 18.8% 18.8% 12.5% 0.0% 12.5% 18.8% 0.0% 81.3% 56.3%
Maymester 2012 - - - - - - - - - - - - - - - - - - -
Summer | 2012 - - - - - - - - - - - - - - - - - - -
Summer Il 2012 - - - - - - - - - - - - - - - - - - -
Fall 2012 12 2 2 2 2 0 2 2 0 16.7% 16.7% 16.7% 16.7% 0.0% 16.7% 16.7% 0.0% 83.3% 50.0%
Spring 2013 14 3 3 3 1 0 1 3 0 21.4% 21.4% 21.4% 7.1% 0.0% 7.1% 21.4% 0.0% 78.6% 64.3%
Maymester 2013 - - - - - - - - - - - - - - » - - - -
Summer | 2013 - - - - - - - - - - - - - - - - - - -
Summer 11 2013 2 1 1 0 0 0 0 0 0 50.0% 50.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%
Fall 2013 9 2 2 1 2 0 2 0 0 22.2% 22.2% 11.1% 22.2% 0.0% 22.2% 0.0% 0.0% 100.0% 55.6%
Spring 2014 9 3 2 2 0 0 0 2 0 33.3% 22.2% 22.2% 0.0% 0.0% 0.0% 22.2% 0.0% 77.8% 77.8%
Maymester 2014 - - - - - - - - - £ - - . . - - - - -
Summer | 2014 - - - - - - - - - - = & = = = E - = -
Summer Il 2014 3 1 7 0 0 0 1 0 [¢] 33.3% 33.3% 0.0% 0.0% 0.0% 33.3% 0.0% 0.0% 100.0% 66.7%
Fall 2014 11 2 2 2 2 0 2 1 0 18.2% 18.2% 18.2% 18.2% 0.0% 18.2% 9.1% 0.0% 90.9% 54.5%
Spring 2015 14 3 3 2 1 0 2 3 0 21.4% 21.4% 14.3% 7.1% 0.0% 14.3% 21.4% 0.0% 78.6% 57.1%
Maymester 2015 2 - - - - - - - - - - - - - - - - - -
Summer 2015 5 1 1 1 0 0 1 1 0 20.0% 20.0% 20.0% 0.0% 0.0% 20.0% 20.0% 0.0% 80.0% 60.0%

B BB Sy s R T i TV e dh s Hoih 0 s 443 ax s s s anamas s nans A4t s e 40 AR AT AREAS AT AR S 22.5% 22.5% 17.5% 10.8% 0.0% 14.2% 15.8% 0.0% 85.0% 60.8%
*The program course list a composite from 2013-2015 academic calendars. Rows in | texl indicate terms in which the course was not included in this program's curricufum.
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term
Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

SGNL2301 Grade Assigned Grade Distribution Completion | Success
Term Enroliment A B C D P F W Other A B C D P F w Other Rate Rate
Fail 2010 5 1 1 1 0 0 1 1 0 20.0% 20.0% 20.0% 0.0% 0.0% 20.0% 20.0% 0.0% 80.0% 60.0%
Winter 2011 - - - - - - - - - - - - - - - - - - =
Spring 2011 5 4 1 0 1 0 1 1 0 20.0% 20.0% 0.0% 20.0% 0.0% 20.0% 20.0% 0.0% 80.0% 40.0%
Maymester 2011 - - - - - - - - - - - - - - - - - - -
Summer | 2011 - - - - - - - - - - - - - - - - - - 3
Summer 11 2011 - - - - - - - - = - z = . . . " " . .
Fall 2011 & 1 1 1 1 0 4, 1 0 16.7% 16.7% 16.7% 16.7% 0.0% 16.7% 16.7% 0.0% 83.3% 50.0%
Spring 2012 5 0 1 1 1 1 1 0 0 0.0% 20.0% 20.0% 20.0% 20.0% 20.0% 0.0% 0.0% 100.0% 60.0%
Maymester 2012 - - - - - - - - - - - - = - - - - - -
Summer | 2012 - - - - - = . " - . , . . - - - - ‘ R
Summer 11 2012 - - - - - - - - - - - - - - - - - - -
Fall 2012 6 1 1 1 1 0 1 1 0 16.7% 16.7% 16.7% 16.7% 0.0% 16.7% 16.7% 0.0% 83.3% 50.0%
Spring 2013 9 2 2 2 0 0 2 1 0 22.2% 22.2% 22.2% 0.0% 0.0% 22.2% 11.1% 0.0% 88.9% 66.7%
Maymester 2013 - - - - - - - - - - - - - - - - - - 7
Summer 12013 4 1 1 1 0 0 1 0 0 25.0% 25.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 100.0% 75.0%
Summer il 2013 - - - - - - - < = 3 = A 5 - = - = - -
Fall 2013 5 1 1 0 1 0 1 1 0 20.0% 20.0% 0.0% 20.0% 0.0% 20.0% 20.0% 0.0% 80.0% 40.0%
Spring 2014 4 1 1 1 0 0 1 0 0 25.0% 25.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 100.0% 75.0%
Maymester 2014 - - - - - - - - - - - - - - . - - - -
Summer | 2014 3 1 1 0 0 0 1 0 0 33.3% 33.3% 0.0% 0.0% 0.0% 33.3% 0.0% 0.0% 100.0% 66.7%
Summer Il 2014 - - - - - - - - - - - - . - . = = - -
Fall 2014 9 2 2 1 2 0 2 0 o} 22.2% 22.2% 11.1% 22.2% 0.0% 22.2% 0.0% 0.0% 100.0% 55.6%
Spring 2015 5 1 1 1 1 0 1 0 0 20.0% 20.0% 20.0% 20.0% 0.0% 20.0% 0.0% 0.0% 100.0% 60.0%
Maymester 2015 - - - - % P . - - " . 5 ” % . 5 - - B
Summer 2015 4 1 1 1 1 4] 0 0 0 25.0% 25.0% 25.0% 25.0% 0.0% 0.0% 0.0% 0.0% 100.0% 75.0%

BB RS .o et st e e e st st s 1oL 411442 42t 41 bt e 2 st e s et s ae ek anen s s s rnn et emnnsse e s 20.0% 21.4% 15.7% 12.9% 1.4% 20.0% 8.6% 0.0% 91.4% 58.6%
*The program course list a composite from 2013-2015 academic calendars. Rows in roxt indicate terms in which the course was not included in this program's curriculum.
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term
Collin College

FY2011 through FY2015

interpreter Preparation Program, Deaf

SGNL2302 Grade Assigned Grade Distribution Completion | Success
Term Enrollment A B C D P F W  Other A B C D P F W Other Rate Rate
Fall 2010 6 i 1 1 1 0 1 1 0 16.7% 16.7% 16.7% 16.7% 0.0% 16.7% 16.7% 0.0% 83.3% 50.0%
Winter 2011 - - « ) . . - " # . # » u » & - - R .
Spring 2011 4 1 1 1 0 0 1 0 0 25.0% 25.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 100.0% 75.0%
Maymester 2011 - - - - - - - g 2 . . . 5 « N - - . B
Summer | 2011 - % 5 2 . ] s 4 % g 3 5 2 s P 4 5 " 2
Summer 11 2011 - - . s - 9 - o - ’ - - - . . . R i .
Fall 2011 3 1 1 o] 0 g 1 0 0 33.3% 33.3% 0.0% 0.0% 0.0% 33.3% 0.0% 0.0% 100.0% 66.7%
Spring 2012 6 2 2 1 0 0 0 1 0 33.3% 33.3% 16.7% 0.0% 0.0% 0.0% 16.7% 0.0% 83.3% 83.3%
Maymester 2012 - - - - s % 5 . 5 = = = & " = " " - ”
Summer | 2012 3 1 1 1 0 0 0 0 0 33.3% 33.3% 33.3% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%
Summer 11 2012 - - . 8 = o - - = - = = = . - R - - R
Fall 2012 - - - 5 < - = = ¥ = 5 & R B E = 2 & .
Spring 2013 9 2 1 2 1 0 2 1 0 22.2% 11.1% 22.2% 11.1% 0.0% 22.2% 11.1% 0.0% 88.9% 55.6%
Maymester 2013 - - - - - - 5 # i = ‘ = i 2 & 4 - 5 #
Summer | 2013 - - = : - - - - - - - - - - . . R ; .
Summer Il 2013 - - - . ' - % . . = " @ - . " a . " ‘
Fall 2013 5 14 1 1 o 0 1 1 0 20.0% 20.0% 20.0% 0.0% 0.0% 20.0% 20.0% 0.0% 80.0% 60.0%
Spring 2014 1 0 1 0 0 0 0 0 0 0.0% 100.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%
Maymester 2014 - - - - 2 i 2 3 = = 3 2 : g . 3 5 : iz
Summer t 2014 - P - = = = x = = o - - R - R N N R B
Summer Il 2014 - E - 2 = 2 8 - = 2 & = i % z 3 = = R
Fall 2014 3 1 1 0 1 0 0 0 0 33.3% 33.3% 0.0% 33.3% 0.0% 0.0% 0.0% 0.0% 100.0% 66.7%
Spring 2015 5 1 1 1 1 0 0 1 0 20.0% 20.0% 20.0% 20.0% 0.0% 0.0% 20.0% 0.0% 80.0% 60.0%
Maymester 2015 - 2 - - - - - - - - - - - - - - R R R
Summer 2015 - - . - 5 - . - . . o 5 " " " " & . <

AVErages. ... 24.4% 24.4% 17.8% B.9% 0.0% 13.3% 11.1% 0.0% 88.9% 66.7%
*The program course list a composite from 2013-2015 academic calendars. Rows in ©/ue texi indicate terms in which the course was not included in this program's curriculum.
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term
Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

SLNG1311 Grade Assigned Grade Distribution Completion | Success
Term Enroliment A B C D P F W Other A B C D P F w Other Rate Rate
Fall 2010 6 1 1 1 1 0 1 1 0 16.7% 16.7% 16.7% 16.7% 0.0% 16.7% 16.7% 0.0% 83.3% 50.0%
Winter 2011 - - - - - - - - - - - - - - - - - - -
Spring 2011 6 1 1 1 . 0 1 1 0 16.7% 16.7% 16.7% 16.7% 0.0% 16.7% 16.7% 0.0% 83.3% 50.0%
Maymester 2011 - - - - - - - - - - - - - - - - - - -
Summer | 2011 - - - - - - - - - - - - - - - - - - -
Summer 11 2011 - - - - - - - - - - - - - - - - - - -
Fall 2011 3 0 1 1 1 0 0 0 0 0.0% 33.3% 33.3% 33.3% 0.0% 0.0% 0.0% 0.0% 100.0% 66.7%
Spring 2012 7 1 1 1 i 0 1 1 1 14.3% 14.3% 14.3% 14.3% 0.0% 14.3% 14.3% 14.3% 71.4% 50.0%
Maymester 2012 - - - - - - - - - - - - - - - - - - -
Summer | 2012 - - - - - - - - - - = = - - - - - - -
Summer Il 2012 - - - - - - - - - - P - - - - - - - -
Fall 2012 6 1 1 1 1 0 1 1 0 16.7% 16.7% 16.7% 16.7% 0.0% 16.7% 16.7% 0.0% 83.3% 50.0%
Spring 2013 5 1 0 1 1 0 1 1 0 20.0% 0.0% 20.0% 20.0% 0.0% 20.0% 20.0% 0.0% 80.0% 40.0%
Maymester 2013 - - - - - - - - - - - - - - - - - - -
Summer | 2013 - - - - - - - - - - . - ” - . - - . .
Summer Il 2013 - ¥ - = - 0 - - 5 = S = & = = - = 5 %
Fall 2013 6 1 1 1 1 0 0 1 1 16.7% 16.7% 16.7% 16.7% 0.0% 0.0% 16.7% 16.7% 66.7% 60.0%
Spring 2014 4 1 1 1 0 0 1 0 0 25.0% 25.0% 25.0% 0.0% 0.0% 25.0% 0.0% 0.0% 100.0% 75.0%
Maymester 2014 - - - - - - - - - - - i - - - - - - -
Summer | 2014 - - - - - - - - . 5 = 5 - . - - - - -
Summer il 2014 - - - - - - - < = e 2 - - - = - 5 - -
Fall 2014 2 1 1 0 0 0 0 0 0 50.0% 50.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%
Spring 2015 8 2 2 1 0 0 2 1 0 25.0% 25.0% 12.5% 0.0% 0.0% 25.0% 12.5% 0.0% 87.5% 62.5%
Maymester 2015 - - - - - . - - - - - - . . . . . ) .
Summer 2015 - e « # 4 - = 4 ' o 4 % 5 “ . " E . 8

B L e T e i i Ea o Do R e R S S R R SRS 18.9% 18.9% 17.0% 13.2% 0.0% 15.1% 13.2% 3.8% 83.0% 54.7%
*The program course list a composite from 2013-2015 academic calendars. Rows in (ext indicate terms in which the course was not included in this program's curriculum.
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term
Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

SLNG1321 Grade Assigned
Term Enroliment A B C D P F W  Other A B C

Grade Distribution
D P

W

Other

Completion
Rate

Success
Rate

Fall 2010 4 1 1 1 0 0 0 1 0 25.0% 25.0% 25.0%
Winter 2011 - - - = . - . . . . . ;
Spring 2011 - - - e g - 2 5 3 2 = "
Maymester 2011 " . B - - . B . . . : i
Summer | 2011 . 7 § ¥ % 4 5 z i " P s
Summer 11 2011 - 5 » 5 - < s . . = - ,

0.0% 0.0%

25.0%

0.0%

75.0%

75.0%

Fall 2011 4 1 1 0 0 25.0% 25.0% 0.0%
Spring 2012 4 1 1 1 0 25.0% 25.0% 25.0%
Maymester 2012 - = % = = =
Summer | 2012 - - - - - -
Summer I1 2012 - 5 ”

[
,

'
1

0.0% 0.0%
0.0% 0.0%

25.0%
25.0%

25.0%
0.0%

0.0%
0.0%

75.0%
100.0%

Fall 2012 4 1 1
Spring 2013 6 1 1
Maymester 2013 - E z
Summer 12013 - - - - R R .
Summer il 2013 - - 4 % . a :

= o

0 25.0% 25.0% 25.0%
0 16.7% 16.7% 16.7%

LR
'
R
'

0.0% 0.0%
16.7% 0.0%

25.0%
16.7%

0.0%
16.7%

0.0%
0.0%

100.0%
83.3%

16.7% 16.7% 16.7%

Fall 2013 6 1 1
5 1 1 20.0% 20.0% 0.0%

Spring 2014
Maymester 2014 - = E i ¥ P 4
Summer | 2014 - . « . . 4 - - - . R B}
Summer Il 2014 5 E E = . g . 4 2 5 R <

S
=
(=R =]

16.7% 0.0%
20.0% 0.0%

16.7%
20.0%

16.7%
20.0%

0.0%
0.0%

83.3%
80.0%

50.0%
40.0%

Fall 2014 5 i 1 1 0 0 1 1 0 20.0% 20.0% 20.0%
Spring 2015 - - - - - - - - - - - -
Maymester 2015 - - - % - - - 5 - - Z z
Summer 2015 4 1 1 1 0 0 1 0 0 25.0% 25.0% 25.0%

0.0% 0.0%

25.0%

O S T e e L0 i o kb o e s o A A A A A S AL AT BAP T AT 21.4% 21.4% 16.7%

*The program course list a composite from 2013-2015 academic calendars. Rows in /e toxt indicate terms in which the course was not included in this program's curriculum.
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term
Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

SLNG1347 Grade Assigned Grade Distribution Completion | Success
Term Enrollment A B C D P F W Other A B [ D P F w Other Rate Rate

Fall 2010 - = < 5 2 : 5 : B 2 = = : .
Winter 2011 - - - - . . 9 , . s = 5 o ” - B . - -
Spring 2011 - - - 4 - - z 2 d s = s s ¢ & 4 5 3 P
Maymester 2011 - - - - - = . & . - . . . : . . . R .
Summer | 2011 - - 2 W 5 & 2 a 5 % g g 2 % x g g & 2
Summer Il 2011 - - - - . , " " - -

Fall 2011 0 20.0% 20.0% 20.0% 0.0% 0.0% 0.0% 40.0% 0.0% 60.0% 60.0%
Spring 2012 0 20.0% 20.0% 20.0% 0.0% 0.0% 20.0% 20.0% 0.0% 80.0% 60.0%
Maymester 2012 - - - - - - - - - - - - - - - - - - -

Summer | 2012 - -
Summer I 2012 - - - -

v
=
_

'
'
]

mm__NoHN Ho N o Nvox No.ox S.o& E.oa\o o.o& Mo.oa\o Nvox o.oﬁ mo.oq\e mo.oﬁ
Spring 2013 5 1 0 20.0% 20.0% 20.0% 0.0% 0.0% 20.0% 20.0% 0.0% 80.0% 60.0%
Maymester 2013 - - # 4 . E = 4 4 & 2 2 3 . = 2 % 4 E

Summer | 2013 - - - - - 5 .
Summer Il 2013 % 3 5

Ll v
=N
=N

Fall 2013 10 0 20.0% 20.0% 20.0% 10.0% 0.0% 20.0% 10.0% 0.0% 90.0% 60.0%
Spring 2014 8 0 25.0% 25.0% 12.5% 0.0% 0.0% 25.0% 12.5% 0.0% 87.5% 62.5%
Maymester 2014 - - - - - - - - - - - - - - - - - - -

Summer | 2014 -
Summer |l 2014 - - - -

NN
=N
=R

'
'
'
'

Fall 2014 12
Spring 2015 3
Maymester 2015 -
Summer 2015 - - - - - - - - - - - - . E w i ‘ - -

o
=N
=N

0 16.7% 16.7% 16.7% 16.7% 0.0% 16.7% 16.7% 0.0% 83.3% 50.0%
0 33.3% 33.3% 33.3% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%

o N

A B BB o T T T S 0 iV A i s g g 4 o s e e sh s n e s smpn 4 et ot mEap e smr e 20.7% 20.7% 17.2% 6.9% 0.0% 17.2% 17.2% 0.0% 82.8% 58.6%

*The program course list @ composite from 2013-2015 academic calendars. Rows in text indicate terms in which the course was not included in this program’s curriculum.
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term
Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

SLNG2266 Grade Assigned Grade Distribution Completion | Success
Term Enrollment A B o D P F W Other A B c D P F W Other Rate Rate
Fall 2010 3 1 1 1 0 0 0 0 0 33.3% 33.3% 33.3% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%
Winter 2011 - - - - - - - - - - - - . « ’ - . - .
Spring 2011 2 1 1 0 0 0 0 0 0 50.0% 50.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%
Maymester 2011 8 - - - - - - - - - - 8 - - . - - - -

Summer | 2011 - - - 3 = 2 Ee i @ . g ® > x : 2 .
Summer 11 2011 - - - - - - - - - s . - - - - -

Fall 2011 - - - & a - E = = 5 " e = o . % R R
Spring 2012 2 1 1 0 0 0 0 0 0 50.0% 50.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%
Maymester 2012 - - a = = 2 a 2 % = " " B

Summer | 2012 - " . - - . = - - - . R - 5 5 F "
Summer |1 2012 - - - s s s - £ ¥ . . 5 " - . .

Fall 2012 2 1 1 0 0 0 0 0 0 50.0% 50.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%
Spring 2013 - - - - - - - # o - 2 s . « . - - - -
Maymester 2013 - - " - - - - 5 % % 5 g @ e 5 F - . -
Summer | 2013 - - . - . - = . " . - R - . - - 2 g z
Summer |l 2013 - - - & “ Z - = & 5 . 2 . . 5 5 . . ;

Fall 2013 - - - - - - - - - - 2
Spring 2014 3 1 o 1 1 ] 0 o] 0 33.3% 0.0% 33.3% 33.3% 0.0% 0.0% 0.0% 0.0% 100.0% 66.7%
Maymester 2014 - - - - - - - . - : Z : s s " & = % "
Summer | 2014 - - < . = . “ % = . . . - - . B . - .
Summer 11 2014 - - - - - - - g o | i = £ = = & - « "

Fall 2014 . - ; . . R % & B . - - - - - - - . 5
Spring 2015 3 o] 1 0 0 0 al 1 0 0.0% 33.3% 0.0% 0.0% 0.0% 33.3% 33.3% 0.0% 66.7% 33.3%
Maymester 2015 - - - - - - - - - - - - - - - - - - -
Summer 2015 1 1 0 0 0 0 0 0 0 100.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%

AN T B s 0 R S N LS T S RN e SR SN R 37.5% 31.3% 12.5% 6.3% 0.0% 6.3% 6.3% 0.0% 93.8% 81.3%
*The program course list a composite from 2013-2015 academic calendars. Rows in | ioxr indicate terms in which the course was not included in this program's curriculum.
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term

Collin College
FY2011 through FY2015

Interpreter Preparation Program, Deaf

SLNG2302

Term Enrollment

Grade Assigned
B C D P F

W  Other A

Grade Distribution
D P

Other

Completion
Rate

Success
Rate

miner |

Fall 2013

Spring 2014
Maymester 2014
Summer | 2014
Summer |l 2014

50.0%

0.0% 0.0%

Fall 2014

Spring 2015
Maymester 2015
Summer 2015

33.3%

Averages.............

*The program course list a composite from 2013-2015 academic calendars. Rows in |

28.6%

[ indicate terms in which the course was not included in this program's curriculum.
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term
Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

SLNG2311 Grade Assigned Grade Distribution Completion § Success
Term Enrollment A B C D P F W Other A B C D P F W Other Rate Rate
Fall 2010 - - - - - - - - - - - M - - - - - - -
Winter 2011 : : 5 : 5 : . : . - . " . ; ; - ; . -
Spring 2011 4 i} 1 1 1 0 0 0 0 25.0% 25.0% 25.0% 25.0% 0.0% 0.0% 0.0% 0.0% 100.0% 75.0%

Maymester 2011 - - - - - - - - - - - - - - ~ - -
Summer | 2011 - - - - - - e 2 # . = W - - “ ] - 2 E
Summer Il 2011 - - - - - " = . - - - - - . - - - .

Fall 2011 - - - z e = 8 4 = . . < . . . " . B ‘
Spring 2012 - - - - - . - - - - - - - - - . 3 3 B
Maymester 2012 - - - - e 4 - “ = s . s " » . " - . .
Summer | 2012 - - - - s 5 5 : ‘ 3 % 5 5 " 5 Y = r 2
Summer 11 2012 - - - - 5 . 4 « - . 5 " 5 - - - . . .

Fall 2012 - 2 = G 3 : ] g 5 G 5 2 s z 3 2 : i P
Spring 2013 - - - - . . . . - 5 . - - - - - - . .
Maymester 2013 - - - E e & 5 S i 3 g s 2 1 4 = = 5 %
Summer | 2013 - - - - » - . - - - - - - - - - . . 2
Summer 1l 2013 - - : - @ - . = - 3 s = z = = 2 i . .

Fall 2013 - -

r 1201 -
Fail 201
2015
1051 Bk
Summer 2015 < . " ; . " . 5
AAVBTABBS. ..o resretes oottt eesehe s e cae st 6 1e2 0888 e e 4 e840 S0 4581k 10k S8 RRR e it e e 25.0% 25.0% 25.0% 25.0% 0.0% 0.0% 0.0% 0.0% 100.0% 75.0%
*The program course list a composite from 2013-2015 academic calendars. Rows in ! indicate terms in which the course was not included in this program’s curricutum.
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term
Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

SLNG2267 Grade Assigned Grade Distribution Completion | Success
Term Enrollment A B C D P F W  Other A B C D P F w Other Rate Rate
Fall 2010 : 7 - - : - : = - - 3 = : 5 z - - = =
Winter 2011 : s . . - - . . - . ’ . . . - . - - :
Spring 2011 2 1 1 0 0 a 0 0 0 50.0% 50.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%
Maymester 2011 - - - - - - - - - - - - - - - - - - -

Summer | 2011 - = 2 3 : = = 2 . = = 2 e s = . - = :
Summer 11 2011 - - 5 < 5 S - - - - - - - - - -

Fall 2011 4 1 1 1 0 0 0 1 0 25.0% 25.0% 25.0% 0.0% 0.0% 0.0% 25.0% 0.0% 75.0% 75.0%
Spring 2012 - - - - - - - - - - - - - - . . . = <
Maymester 2012 - - - - a . = & - . ~ 4 " . . . y . -
Summer | 2012 - - - - : 5 5 5 = 5 5 = & = = 5 & 3 5
Summer Il 2012 - - - - - . . - - . 5 - 5 . - - - - -

Fall 2012 - - - - - = § i 3 = 2 ¢ g s p z 5 " N
Spring 2013 - - - o . - - - 4 . . = o s - - - N .
Maymester 2013 - - - - - - = = = = = i = = 2 5 3 - s
Summer 12013 - - - . - - - - - - - - - - . - - R .
Summer Il 2013 - - - - - z 5 = - « . ? z 2 . . , R B}

nmer |} 20
Fail 2014 -
015
B 015
0is5 . ”
BT A S s e T TR A o B s T s A a5 A meas S p g e e At g enns 33.3% 33.3% 16.7% 0.0% 0.0% 0.0% 16.7% 0.0% 83.3% 83.3%
*The program course list a composite from 2013-2015 academic calendars. Rows in indicate terms in which the course was not included in this program’s curriculum.
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term
Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

SLNG2301 Grade Assigned Grade Distribution Completion | Success
Term Enrollment A B C D P F W  Other A B (@ D P F w Other Rate Rate
Fall 2010 4 1 1 1 0 0 0 1 0 25.0% 25.0% 25.0% 0.0% 0.0% 0.0% 25.0% 0.0% 75.0% 75.0%
Winter 2011 - - - - - = = = = = = w - < . . . - -
Spring 2011 3 1 1 0 0 0 0 1 0 33.3% 33.3% 0.0% 0.0% 0.0% 0.0% 33.3% 0.0% 66.7% 66.7%
Maymester 2011 - - - - - e 2 . " . . . . . R - - - .
Summer [ 2011 - - - 3 - = s = 2 4 < = & 2 g = 3 & =
Summer Il 2011 - - - - - # . - 5 - = . 5 = - R - - ‘
Fall 2011 4 - @ S =] = = = = - = = : E % - » = i
Spring 2012 3 1 1 1 0 0 0 0 0 33.3% 33.3% 33.3% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%
Maymester 2012 - - - 2 2 2 E " z 2 = a = « 2 " . s .

Summer | 2012 - - - - - - - - 5 5 3 v B - s 5 & 2 -
Summer Il 2012 - 5 5 5 " - ” . 5 . . " . - R . . N ;

Fall 2012 - - - - - - = © 3 z ¢ g 2 5 o 5 b
Spring 2013 3 1 1 1 0 0 0 0 0 33.3% 33.3% 33.3% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%
Maymester 2013 - - e a 2 3 = = = u 5 = = 2 E z & & "
Summer | 2013 - - - - - = = - - - - - R R R R N - -
Summer |1 2013 - - 5 ) : - = z w s P ¥ . . P . 2 &

Fall 2013 5 1 1 1 1 0 0 1 0 20.0% 20.0% 20.0% 20.0% 0.0% 0.0% 20.0% 0.0% 80.0% 60.0%
Spring 2014 - - - - - - - 2 . 8 # . ” . p .
Maymester 2014 - L g g g ] 2 s g 5 = > o = . 5 & s x
Summer | 2014 - - - - - * - 5 - . 5 - p - - - . . ;
Summer 11 2014 - e & 2 = Z = z 2

Fall 2014 4 1 1 0 0 0 1 1 0 25.0% 25.0% 0.0% 0.0% 0.0% 25.0% 25.0% 0.0% 75.0% 50.0%
Spring 2015 - - z 2 - z = = : 5 5 ¥ z " ‘ 5 2 2 .
Maymester 2015 - - - - - - - - - - - - - - N )

Summer 2015 e = = s . 5 = = s . - . - - - R R R .

BB O s i A3 o S S A A A A SR A S A SRS 27.3% 27.3% 18.2% 4.5% 0.0% 4.5% 18.2% 0.0% 81.8% 72.7%

*The program course list a composite from 2013-2015 academic calendars. Rows in /e [coxi indicate terms in which the course was not included in this program'’s curriculum.
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term
Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

SLNG2331 Grade Assigned Grade Distribution Completion | Success
Term Enroliment A B € D P F W  Other A B C D P F w Other Rate Rate

Fall 2010 - - - - - - - - 5 = : 2 2 & £ B 5 %
Winter 2011 - - - - - - - & 5 - < 4 . = . - . R R
Spring 2011 - - - ¢ - g : g & % > g 5 % - 5 e % %
Maymester 2011 - - - - 5 s . % - 4 . 5 - - - R ‘ R -
Summer | 2011 - 5 e - g 4 = g = 5 g 5 = z z 5 2 . 3
Summer Il 2011 - - - = 2 o 5 w - 5 » 4 - - - B ‘

Fall 2011 - - - - i E z 2 z i 2 § =
Spring 2012 3 1 ik 0 0 0 0 1 0 33.3% 33.3% 0.0% 0.0% 0.0% 0.0% 33.3% 0.0% 66.7% 66.7%
Maymester 2012 - - - - - @ e “ i 5 ‘ 5 = % 5 . 4

Summer | 2012 - - - - - . . . - - - - - - - - - - z
Summer |1 2012 - - x 2 = % = . % < 5 < . . - . = " s

Fall 2012 - - 2 2 - F 5 % : 5 2 % = g 5 2 - 2 -
Spring 2013 - - - - - 5 . . - s . - . B . B - B -
Maymester 2013 - - - = E ¢ Y 2 3 a 2 2 @ . " 2 . " P
Summer | 2013 - - - - - . . . " - - - - . ‘ R B - R
Summer 1 2013 - - - - - - 5 # 2 & - x . z 4 = .

Fall 2013 3 1 1 0 0 0 0 1 0 33.3% 33.3% 0.0% 0.0% 0.0% 0.0% 33.3% 0.0% 66.7% 66.7%
Spring 2014 - - - i e u = = - w = . . % . % . 5 E
Maymester 2014 - - - - - - 5 ; 5 2 - 2 - 2 = e . i F:
Summer | 2014 - - - - - - 5 - . - . . . 2 - R . . .
Summer Il 2014 - @ - % i E . z 3

Fall 2014 3 1 1 1 0 0 0 0 0 33.3% 33.3% 33.3% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%
Spring 2015 £ 5 2 3 3 e - s . : : e : = - z 5 s -
Maymester 2015 - - - - - - - - - - - - = 5 = - = - 3
Summer 2015 2 1 1 0 0 0 0 0 0 50.0% 50.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%

A B B B S o i VL L as o sbe s st e T R L i R S A A A A 36.4% 36.4% 9.1% 0.0% 0.0% 0.0% 18.2% 0.0% 81.8% 81.8%
*The program course list a composite from 2013-2015 academic calendars. Rows in biue toxt indicate terms in which the course was not included in this program's curricufum.
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term

Collin College
FY2011 through FY2015

Interpreter Preparation Program, Deaf

SLNG2403

Term Enrollment

Grade Assigned
B C D P

W  Other

Grade Distribution
D P

W

Other

Completion
Rate

Success
Rate

Fall 2010 -
Winter 2011 =
Spring 2011 -
Maymester 2011 -
Summer | 2011 -
Summer |l 2011 -

Fall 2011 3
Spring 2012 -
Maymester 2012 #
Summer | 2012 -
Summer Il 2012 -

33.3%

33.3%

0.0%

33.3% 0.0%

0.0%

Fall 2012 -
Spring 2013 -
Maymester 2013 -
Summer | 2013 -
Summer 1l 2013

Fall 2013

Spring 2014
Maymester 2014 -
Summer | 2014 -
Summer |1 2014 -

=W

=

33.3%

100.0%

33.3%
0.0%

0.0% 0.0%
0.0% 0.0%

0.0%
0.0%

33.3%
0.0%

0.0%
0.0%

66.7%
100.0%

Fall 2014 -
Spring 2015 1
Maymester 2015 -
Summer 2015 -

100.0%

0.0%

100.0%

AVETABES. .ovecrieere et

50.0%

25.0%

0.0%

12.5% 0.0%

0.0%

87.5%

*The program course list @ composite from 2013-2015 academic calendars. Rows in /¢ iox¢ indicate terms in which the course was not included in this program's curriculum.,
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Measures 6a and 6b

Grade Distribution, Course Completion, and Course Success Rate by Term
Collin College

FY2011 through FY2015

Interpreter Preparation Program, Deaf

SOCI1306 Grade Assigned Grade Distribution Completion | Success
Term Enroliment A B C D P F W  Other A B C D P F W Other Rate Rate
Fall 2010 18 3 3 3 3 o] 3 3 0 16.7% 16.7% 16.7% 16.7% 0.0% 16.7% 16.7% 0.0% 83.3% 50.0%
Winter 2011 - - - - - - - - - - - - - - - - - - -
Spring 2011 17 3 3 3 3 0 3 2 0 17.6% 17.6% 17.6% 17.6% 0.0% 17.6% 11.8% 0.0% 88.2% 52.9%
Maymester 2011 - - - - - - - - - - - - - - - - - - -
Summer | 2011 - - - - - - - - - - - - - - - - - - -
Summer |1 2011 - - - - - - - - - - - - - - - - - - -
Fall 2011 16 3 &) 3 1 0 3 3 0 18.8% 18.8% 18.8% 6.3% 0.0% 18.8% 18.8% 0.0% 81.3% 56.3%
Spring 2012 21 4 4 4 2 0 4 3 0 19.0% 19.0% 19.0% 9.5% 0.0% 19.0% 14.3% 0.0% 85.7% 57.1%
Maymester 2012 - - - - - - - - - - - - - - - - - - -
Summer | 2012 - - 5, W - - - - - - - - - - - - - - -
Summer tl 2012 - - - - - - - - - = - - - - - - - - -
Fall 2012 17 3 3 3 3 0 3 2 0 17.6% 17.6% 17.6% 17.6% 0.0% 17.6% 11.8% 0.0% 88.2% 52.9%
Spring 2013 19 4 4 3 1 0 4 3 0 21.1% 21.1% 15.8% 5.3% 0.0% 21.1% 15.8% 0.0% 84.2% 57.9%
Maymester 2013 - - - - - - - - - - - - = - - - - - -
Summer | 2013 3 1 1 0 0 0 0 1 0 33.3% 33.3% 0.0% 0.0% 0.0% 0.0% 33.3% - 0.0% 66.7% 66.7%
Summer Il 2013 6 al 1 1 1 0 1 i 0 16.7% 16.7% 16.7% 16.7% 0.0% 16.7% 16.7% 0.0% 83.3% 50.0%
Fall 2013 22 4 4 4 2 0 4 4 0 18.2% 18.2% 18.2% 9.1% 0.0% 18.2% 18.2% 0.0% 81.8% 54.5%
Spring 2014 27 5 5 4 4 0 5 4 0 18.5% 18.5% 14.8% 14.8% 0.0% 18.5% 14.8% 0.0% 85.2% 51.9%
Maymester 2014 - - - - - - - - - - - - e g 2 - - - <
Summer | 2014 - - - - - - - - - - 5 . . " - - - - -
Summer 11 2014 5 1 1 1 Q 0 1 1 0 20.0% 20.0% 20.0% 0.0% 0.0% 20.0% 20.0% 0.0% 80.0% 60.0%
Fall 2014 24 4 4 4 4 0 4 4 0 16.7% 16.7% 16.7% 16.7% 0.0% 16.7% 16.7% 0.0% 83.3% 50.0%
Spring 2015 28 5 5 4 3 0 5 6 0 17.9% 17.9% 14.3% 10.7% 0.0% 17.9% 21.4% 0.0% 78.6% 50.0%
Maymester 2015 - - - . - - - - - - 2 - - . - 5 = S -
Summer 2015 12 Z 2 2 2 0 2 2 0 16.7% 16.7% 16.7% 16.7% 0.0% 16.7% 16.7% 0.0% 83.3% 50.0%

AAVETAEES .ot tatee et eee et evee s st s es e s e 1ot e b 1o 58186 8 En b 188 bR R R SRR R 18.7% 18.7% 17.0% 12.8% 0.0% 18.3% 17.0% 0.0% 83.4% 53.2%
*The program course list a composite from 2013-2015 academic calendars. Rows in ©/ue text indicate terms in which the course was not included in this program's curriculum.
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All Credit Courses and Census Enroliments
Collin College
FY2009 through FY2015 Banner Catalog Listings; FY2007 through FY2015 Enroliment

Latest Latest

Start End Banner FY FY FY FY FY FY FY FY FY 4-Yr 4-Yr
Typ Course Course Title Term Term Div  Dean 2007 2008 2009 2010 2011 2012 2013 2014 2015 Total Avg.
A SGNL1<Beginning ASL | 2E+05 CH 6 167 196 209 226 203 279 276 225 195 975 244
A 5GNL1<Beginning ASL I 2E+05 CH 6 73 51 54 70 73 75 89 79 79 322 81
A SGNL2:Intermediate ASL | 2E+05 CH 6 32 32 34 45 27 29 46 29 50 154 39
A SGNL2:Intermediate ASL I 2E+05 CH 6 17 20 17 27 22 28 19 15 28 90 23
W  SLNG1I: Fingerspelling and Num| 2E+05 CH 6 39 38 38 36 37 31 38 31 42 142 36
W SLNG1:Intro to the Interpreting 2E+05 CH 6 17 19 19 19 12 27 31 29 32 119 30
W SLNG1:Deaf Culture 2E+05 CH 6 ; 43 55 66 50 214 54
W SLNG2:Practicum-Sign Lang Intt 2E+05 2E+05 CH 6 7 7 17 9 14 3 4 12 14 33 8
W SLNG2: Practicum II-Sign Lang Ir 2E+05 CH 6 10 7 7 12 9 8 8 2
W SLNG2:Interpreting | 2E+05 CH 6 8 9 21 14 17 10 18 7 16 51 13
W SLNG2:Interpreting Il 2E+05 CH 6 15 5 11 31 8
W  SLNG2: Interpreting in Specializi 2E+05 CH 6 18 11 15 12 i) 0
W  SLNG2:Interpreting Il 2E+05 CH 6 7 7 13 12 14 13 16 43 11
W SLNG2:Transliterating 2E+05 2E+05 CH 6 12 19 10 41 10






Appendix 2

Independent evaluation of the program by Laura Metcalf










Collin College
Interpreter Preparation Program

Audit

Prepared by

Lauri Metcalf

Introduction

I began the audit process before I came to the campus by reviewing all course syllabi and taking
notes regarding questions or recommendations for each course. I also reviewed the degree plan
and printed the course description from the WECM manual to ensure that the course numbers
and descriptions were accurate.

On campus I had the opportunity to meet with several professors in the program, the ASL lab
assistants as well as Interpreting I and Interpreting III students. During my time on campus I was
also able to review the personnel files of the faculty and staff. Dean Layer gave me access to
the program files so I was able to gain some sense of the history of the program and the
challenges that have occurred over the last few years.

In writing my report I thought it made sense to begin with the review of the course syllabi. For
each course I have included my observations and concerns as well as recommendations. For the
faculty and staff I indicated if their file has all necessary documentation.

The next section of my report includes a summary of my interviews with faculty and staff
members and following that, comments from meeting with Interpreting I and Interpreting III

students. The last section of my report includes recommendations of possible changing to the
degree plan and the report summary.

Course Svyllabi

SLNG 1401 American Sign Language I

Observations/concerns:

3 Instructors with 2 different text books

The approach to teaching language is very different in each of these texts.

Students will complete the class with different skills in regards to vocabulary and grammar.





Course description is not the ACGM description or WECM course description.
Course description is different for Professor Advani and Professor Whalen.

ASL 1 is listed as a 4 credit course with 3 lecture and one lab. My understanding is that the
course would not be a 4 credit course unless there were 3 lecture and 2 lab hours.

It appears that the students are going to the lab and meeting with the lab assistants for their lab
hour. If faculty are being paid for that lab hour why are they not teaching the lab portion of the
class?

Syllabus for Bartlett and Whalen has scans competencies that seem to be a mixture of SCANS,
learning outcomes, course objectives and instructor comments. How are these measured?
Competencies seem very broad and not always appropriate for an entry level course. For
example: “Students also address diversity issues, grammar issues, structural differences between
languages and possible solutions to current issues in the interpreting profession and Deaf
Culture”. I don’t believe this is appropriate for an introductory course. Students are just
learning the language and don’t have the ability to discuss these topics in the first level of ASL.

Student learning outcomes and SCANS competencies are at different levels of mastery.

Professor Whalen’s syllabus is difficult to follow and vague. For example: Professor Whalen
has the class discussing the book How Do You Dance Without Music in week 3 but this book is
not listed as a course textbook or mentioned anywhere else in the syllabi. Again, in the course
requirements there is a requirement of 3 articles from the book Deaf Heritage but no mention of
the book in the textbook requirements or anywhere else in the syllabus.

In his syllabi included are instructions for written papers and a reaction paper format document
but the course requirements do not use the same wording which may be confusing for the
student.

Professor Whalen may have good explanations for his syllabus but he did not attend the meeting
Dean Layer scheduled on Tuesday February 14 at 4:00pm so I was not able to ask for
clarifications.

Professor Advani’s syllabus is clear and easily read. Student learning outcomes are appropriate
for an entry level ASL I course.

SCANS competencies are not included in Professor Advani’s syllabus.
Recommendations:

The department needs to decide on one curriculum and then all faculty follow it. Signing
Naturally is the only curriculum currently that has three different levels. A negative about
Signing Naturally is that it is not user friendly and if faculty have not had formal training in it

2





they tend not to like it or not use it effectively. I have found it is well worth the money to send
faculty to training or bring the Signing Naturally trainers to the college.

Professor Advani has gone through the 3 levels of Signing Naturally and he would be a good
resource for that curriculum. He told me that he would be willing to provided training to the Lab
assistants.

SCANS competencies need to be reviewed and modified to match ASL I course objectives.

SLNG 1402 American Sign Language II
Observations/concerns:

The same issue arises regarding course credit. If this is a 3 credit hour 1 lab hour course it
should be 1302 instead of 1402 or the number of lab hours needs to be increased to 2.

Student learning outcomes are well written and follows curriculum taught in Signing Naturally.

Students coming in to ASL II from Professor Whalen’s and Professor Bartlett’s courses will be
challenged as the format and basic philosophy of the textbook used in their classes is very
different than Signing Naturally. When I met with Professor Advani he told me that this
semester he is teaching ASL I and II and Professor Whalen is teaching ASL III and IV. This will
help most students coming into ASL II except for those students who have Professor Bartlett.
The problem will now be on the other end with the students having experienced a very different
approach to teaching language in ASL IIl and IV.

There are no SCANS competencies listed for ASL II.

The majority of the ASL II packet is out of date and does not support the Signing Naturally
Curriculum.

Recommendations:
Decide on one ASL curriculum to be used throughout the program.

Eliminate the ASL II packet. I don’t believe Professor Advani is using this packet.

SGNL 2401 Intermediate American Sign Language I
Observations/concerns:

ACGM course title (Intermediate American Sign Language I) and course title (American Sign
Language III) listed on the syllabus are different.
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Course description listed on the syllabus states: An overview of the interpreting process and
models of interpretation. Introduces the skills necessary to achieve dymamic message
equivalence in interpreting American Sign Language (ASL) to English and English to ASL.
This course focuses on skills building and developing fluency in interpreting. . .

The first two sentences are the WECM course description for SLNG 2301/2401 Interpreting 1.
There rest of the course description .. .Continuing to incorporate and add information from
SLNG 1321 (Intro to Interpreting) such as the physical and mental requirements of
interpreting, the TX DARS/BEI and National RID....

There is nothing in this course description that addresses ASL skills which should be the focus of
a language course.

The Course Delivery Method states that “We will use lecture, reference texts, student
presentations, activities, group projects, student stories, guest speakers and videotapes to
convey information about ASL. Focus will be on language and culture. . .”

Course description and course delivery do not fit.
Student Learning Outcomes focus on Interpreting skills not language skills.

There is a learning outcome that states: “Interpret a minimum of 140 wpm with 80%
accuracy”. This is very unrealistic goal for students who have only one two semesters of
language and no interpreting foundation courses. It is not reflective of the skill set for entry
level interpreters which should be the capstone of an interpreter training program much less
students in their second year of learning the language.

To illustrate how inappropriate this expectation is; the state Master Level performance test speed
is at 130 wpm in high stakes settings such as quasi legal, medical and mental health. The
information regarding the state test can be found in the candidate handbook which is on the
DARS website.

The Student Learning Outcomes listed in ASL Intermediate I are inappropriate for this ASL
course.

Course requirements and tentative schedule do not reflect the student learning outcomes listed.

Course textbook ASL: A Teacher’s Resource Text on Grammar and Culture is not a textbook
designed for students.

Class presentation topics seem complex for students completing the third semester of ASL.

Recommendations:





Adopt the course title for American Sign Language Intermediate I (ASL III) to reflect the
ACGM or WECM course description

Revise syllabi to accurately reflect a language course removing all references to Interpreting.
SLNG 1402 American Sign Language Intermediate 11

[ was given both Professor Advani’s and Professor Whalen’s syllabus for this course. I was told
by Professor Advani as of Spring 2012 Professor Whalen is teaching ASL Intermediate I1.

The course description is not an ACGM or a WECM course description. Description focuses on
introductory interpreting and transliterating skills and states it provides students the opportunity

to interpret for guest speakers. This is not an interpreting course. The focus should not be on
interpreting.

Professor Whalen’s Syllabus:
Student learning outcomes do not always reflect the course description or evaluation methods.

The textbooks, A Teacher’s Resource on Grammar and Culture & Linguistics o ASL are
outdated and furthermore, they are used as a teacher references rather than the text book for this
type of course.

It appears that students start to interpret without any foundation in the interpreting process. They
are given source material to interpret but I don’t see any groundwork being addressed such as
Discourse mapping, translation, slower speed and shorter length of source material. Once again,
I'don’t think it is appropriate to have the focus on interpreting in a second year language class.
There also may be students taking this course for foreign language credit.

The packet used in ASL IV (ASL Intermediate II) has not been updated since 2004,

Professor Advani’s Syllabus:

Course description is not ACGM or WECM course description. Description focus on
ntroductory interpreting and transliterating skills and states it provides students the opportunity
to interpret for guest speakers. This is not an interpreting course. The focus should not be on
interpreting.

After speaking with Professor Advani it is clear that he is teaching a language course and not an
interpreting course. He was given the course description and has clarified it in the additional
course description paragraph in his syllabus.

Text of Signing Naturally Level II is appropriate for this level of language course.

Student Learning Outcomes are appropriate for ASL Intermediate II.





The course lab hours differ between the two syllabi. Professor Whalen does not require a lab
hour and Professor Advani does.

Recommendations:
Adopt a course description that is either the ACGM or WECM description.
Shift the focus on Professor Whalen’s course to learning the language and not interpreting.

Develop Student Learning Qutcomes that reflect the skills that should be taught in a second year,
second semester language course.

SLNG 1311 Expressive and Receptive Fingerspelling and Numbers
Observations/concerns:

Course description is the WECM description with the added information of Lab required and this
course is conducted primarily without voice. It is my understanding that a college may not
change, add or delete the WECM description.

Student learning outcomes are clear.

[ don’t see where the skills identified in the learning outcomes are taught in the course.
Outcomes are not addressed in the class activities.

Materials in the packet are outdated.

Prerequisite of ASL IV or concurrent enrollment places the course too late in the curriculum.

Offering Fingerspelling after Interpreting I is not appropriate. Fingerspelling is a foundation
course and should occur earlier in the degree plan.

Some SCANS competencies are not clear.
Fingerspelling packet is outdated.
Recommendations:

Consider changing Fingerspelling to a 2 lecture 1 lab to free up a credit hour so that additional
courses can be added to the degree plan.

Update the information in the Fingerspelling packet and explore the possibility of sending it to
students electronically or posting on the class web page.





SLNG 1321 Introduction to Interpreting
Observations/concerns:

In the degree plan it is listed as a second semester course but the pre-requisite-co-requisite is
ASL TV. ASL 1V listed in the second year, second semester of the degree plan.

The prerequisite of ASL IV is not appropriate for an introduction course.

As stated in the course description this is an overview of the field, a foundation course that helps

students decide if they want to become an interpreter or not. It should appear much earlier in the
degree plan.

Learning outcomes do not reflect exams. For example, in the syllabus under video tapes,
students are supposed to choose material and video tape themselves interpreting Sign to Voice
(ASL to English) and Voice to Sign (English to ASL) for 3-5 minutes. This course requirement
is actually interpreting which is not mentioned in the course description. «

There is one Learning Outcome that states, “Demonstrate basic sign-to voice skills but there is
no mention of English to ASL skills even though it is tested.

Again, I do not see any reference to foundation work that gives the students the necessary skills
to begin interpreting.

Usually students are introduced to discourse mapping, translation work and consecutive
interpreting before they start interpreting a 3 to 5 minute segment.

In all the syllabi I have reviewed it appears that students are expected to just start interpreting. In
all the syllabi reviewed there doesn’t appear to be a sequence of interpreting skills presented to
students.

Recommendations:

Change the pre-requisite to ASL I

Modify the course to be an introductory overview course.
Do not teach interpreting skills in this course.

List it in the degree plan in the second semester so students can decide early on if interpreting is
the right profession for them.

Consider omitting the lab hour as it isn’t necessary with a lecture course.

Include information about the state Test of English Proficiency and develop mock TEP tests to
prepare students to sit for and pass this portion of the state certification test.





SLNG 1345 Deaf Culture

Observations/concerns:

Course description is very good but it is not the WECM course description.
Textbook is one commonly used for this course.

Students Learning Outcomes match the intent of the course.

Schedule of lessons is clear and students know what to expect.
Recommendations:

Change course description to match WECM.

SLNG 2304 Transliteration and Educational Interpreting
Observations/concerns:

Course number for the WECM Transliterating course is 2303 not 2304.
The degree plan lists this course as 2403

Course title is not a WECM title. It appears that faculty has put two courses together SLNG
2303 Transliteration and SLNG 2315 Interpreting in Educational Settings.

Course description seems to be a mixture of two courses together and it is not the WECM
description for either course.

Syllabus indicates course credit hour as 4 but the rubric identifies it as a 3 credit hour course.
Pre-requisite for this course is not identified on the syllabus.

Student Learning Outcomes are the End of Course Outcomes found in WECM which do not tell
the student what will be taught in this class.

Course learning objectives are a mixture of student learning outcomes and professor comments.
Recommendations:
Change the title of the course to represent only one course.

Make sure the degree plan credit hours and syllabus credit hours are the same.





Write Student Learning Outcomes to reflect what students are expected to learn in this course.
Write Course Learning Outcomes to reflect the course.

Identify the pre-requisite for this course.

Update source material.

Include skill building practice in weekly class work.

Consider incorporating Transliteration work in Interpreting I, II and III courses and adding
Interpreting in the Educational Settings to the degree plan.

SLNG 2301 Interpreting I
Observations/concerns:

This is the same course description that is used for SGNL 2401 American Sign Language III
(Intermediate American Sign Language I)

Pre-requisite only states Intro to Interpreting. There should be a language pre-requisite.

Degree plan indicates students take this course after ASL II. This is too early to start the process
of interpreting with students who only have one year of language.

1100 Words is the same text book used in Intro to Interpreting. After meeting with Professor
James it became clear that she is using the book but does not know what was covered in Intro to
Interpreting.

Student Learning Outcomes do not address the Test of English Proficiency part of the BEI
Certification Exam. Students need to pass this in order to sit for the state performance exam.
This test is not addresses in any course objectives.

Learning objective states that students must interpret with 80% accuracy which is not the
standard for the BEI Basic Certification Test. The Basic Certification test is 70%. The
objectives do not state the speed of the source material or the length of the work so it’s difficult
to know if the course objectives are increasing in difficulty.

Course requirements do not reflect many opportunities for hands on in class work.

Terms in the course syllabus are out dated. The field no longer refers to interpreting work as
Sign to Voice and Voice to Sign but ASL to spoken English and English to Spoken ASL.

Recommendations:





Change the pre-requisite to ASL Intermediate I and preferably ASL Intermediate II.
Faculty decides how the textbook 1100 Words is going to be used in each course.

Research the state BEI Interpreting Exam and include Student Learning Outcomes to reflect the
skill sets required on the state exam.

Explore other Interpreter Training Programs syllabi to see how other teachers are teaching this
beginning skills course and the source materials that they may be using such as You-tube,
VLOGS, etc.

Review current research such as Dr. Carol Patrie’s “Effective Interpreting Series for strategies of
how to teach interpreting.

SLNG 2311 Interpreting I1: Specialized Settings

Observations/concerns:

Course number is for Specialized Settings- not Specialized Settings and Interpreting II.
I don’t believe that programs can put two courses together under one name.

Course description is not a WECM course description.

Interpreting II course description is not included.

Student Learning Objective of 120 WPM is the standard for the BEI Advanced Certification
Exam. The speed for the Basic Certification Exam is 110 WPM.

Student Learning Objectives are vague and do not show how the course builds upon the
information taught in Interpreting 1.

In the schedule of lessons — the phrase Capstone is repeated throughout. This is not a capstone
course.

It appears that students are interpreting in a variety of mock situations including Legal and
Mental Health. This is not appropriate. Legal or mental health interpreting is not the skill set for
an entry level interpreter.

According to the WECM course description of Interpreting in Specialized Settings this is an
overview course and not the skill based course of Interpreting II.

Recommendations:

Separate the courses so the degree plan includes Interpreting II and Specialized Interpreting.

10





Modify the Student Learning Outcomes to reflect the skill set for each course.

Become familiar with the expectations of BEI Basic level interpreter and incorporate those
expectations in the Student Learning Outcomes.

Develop mock certification exams that reflect the format of the state exam at a slower speed.

Incorporate objective scoring criteria in evaluating students work following the model of the
state exam.

SLNG 2331 Interpreting II1 \
Observations/concerns:

The linguistic terms referred to in the student learning outcomes are dated.
Student Learning Outcomes do not build upon previous courses.

Student Learning Outcome of Voice Deaf individual with 80% accuracy. That percentage is
not reflective of the state standard for entry level interpreters.

There was not a lot of information included on this syllabus.
SLNG 2266 Practicum I - Sign Language Interpretation and Translation
Observations/concerns:

The course according to the course description is to provide practical, general workplace
training supported by an individualized learning plan developed by the employer, college, and
student. The intent of the practicum in IPPD is to provide you with an avenue for blending
coursework theory and skill with practical experience. The Practicum courses are required for
graduation from the IPPD.

The prerequisite of this course is Interpreting I. Students do not have the skill set they need after
Interpreting I to provide interpreting to deaf individuals in the workplace.

Student Learning Outcomes are the End of Course Outcomes found in WECM. They do not tell
the student what will be taught in this class.

The Course Learning Outcomes state this is a class for students who have completed
Introduction to Interpreting and have ambitions of become an interpreter but the pre-requisite for
the course is SLNG 2301 Interpreting 1.

Students should not be taking a practicum class after completing either SLNG 1321 Intro to
Interpreting or Interpreting I, if it involves practical application.
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Students should not be practicing on deaf people with this level of skill. The Course Learning
Outcomes state that possible sites range from independent contracting in the community to
educational and can be tailored to meet the student’s interest, need and skills.

Who is monitoring the students? Independent contracting indicates that the students are working
on their own in the community. Students should not be working in the community or anywhere
else with only Intro to Interpreting or Interpreting 1 as a pre-requisite.

The Course Learning Outcomes also state that this is the class that will indicate to the student if
they want to become an interpreter or not. Students should not have to wait till the second
semester of their second year to decide if they want to be an interpreter.

Recommendations:

Take this course out of the degree plan and replace it with a skill building course such as
Interpreting II. It appears that students are not having a lot of hands on interpreting experiences.

Students need more time on task with direction not just interpreting out in the community on
their own.

If the decision is made to leave it in the degree plan, reduce the number of hours significantly
and have students only observe interpreters and not work as interpreters. 200 +clock hours is too
much time for students to be out in the field without more direction.

Student Learning Outcomes need to be written to reflect what the student will actually be
learning in the course.

Course Learning Outcomes need to be modified. This should not be the course where students
decide if this is the career path they want to pursue. Those discussions should occur in Intro to
Interpreting.

Change the pre-requisite. If you decide to keep two practicum courses then make the pre-
requisite SLNG 2302 Interpreting I1.

Do not allow students to be placed in the field without a certified interpreter and monitored
practicum sites.

SLNG 2267 Practicum II- Sign Language Interpretation and Translation
Observations/concerns:

Student Learning Outcomes are taken from a generic program description found in WECM.
They do not tell the student what will be taught in this class.
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This is the course that is listed in the degree plan in the second year third semester. SLNG 2267
is identified as the Capstone course but the course learning objectives states that this class is for
students who have ambitions of becoming interpreters, and want practical application and to
observe interpreting situations.

This should be the capstone class where students get the hands on experience of interpreting and
working with a certified interpreter under direct supervision of the faculty member.

There is no mention in the syllabus of working with certified interpreters or any evaluations from
practicum sites, from working interpreters, etc.

No mention in the syllabus regarding the preparation for the DARS BEI Basic Performance Text.
No mention in the syllabus about mock evaluations.
Recommendations:

Develop a more controlled practicum/internship experience with identified mentor interpreters
who have had training by the college on mentoring.

Develop mock evaluations that will help prepare students for the BEI Basic Performance Test.
(Students should have already passed the state Test of English Proficiency).

Consider collapsing the two practicum courses into one course. Offering the course as a 3 credit
hours 0 lecture 16 lab hours would allow the instructor to be paid more and then have more time
to supervise students.

The model that works for San Antonio College is: the internship class has a requirement of 240
hours of lab. The students and professor meet once a week. Students may have up to 40 hours
accrued by attending workshops and conferences. The remaining 200 hours must be hands on
interpreting with a certified interpreter. Students do not find placement sites themselves, this
responsibility falls to the faculty teaching the course.

Remove any material from Practicum handbook regarding mental health or legal interpreting.
This is not appropriate for entry level interpreters. Having such information in this handbook
leads students to believe they can interpret in these settings. Students need to be familiar with
the challenges and even the vocabulary but they should not be interpreting in legal or mental
health settings.

Faculty and Staff Qualifications

I had the opportunity to review the personnel files that are in the Dean’s office for the faculty and
staff in the IPP program.
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Henry Whalen holds a Bachelor degree in Accounting and a Masters Degree in Public
Administration. Neither degree is related to the field of American Sign Language or
Interpreting. (He has 18 graduate level hours in independent study undergraduate level and
graduate level courses related to the program on file in HR).

Vijay Advani holds a Master of Science in Deaf Education This degree is considered a related
field. He also has a Bachelor of Science in Early Childhood Education. His BS degree includes
courses in Learning Theories, Visual Gestural Communication, and Instructional Development.
Professor Advani has also completed all three levels of Signing Naturally Training.

Annette Scolaro holds a Bachelor of Art degree in Communication Science from Texas
Woman’s University and a Masters of Arts in Education of the Deaf from Texas Woman’s
University. Both are considered a related field.

Jospehine Kurz has a Masters degree from the University of Arizona in Special Education
Rehabilitation. This would be considered a related field of ASL.

Kelly Saunders has a BA degree from Columbia College with her major declared as ASL-
English. Her degree is in a related field and meets the faculty requirements for an AAS degree.
There is not a CV on file. Also as a faculty member in a technical program there needs to be
proof of significant work experience as well as proof of certification.

Alyssa Long has a BA from California State in Communication Disorders. This degree will
satisfy the degree requirements for WECM. Alyssa also has a CV on file that documents her
work experience as well as her certifications. She also has submitted copies of her certification.
She meets all the qualifications to teach in an ITP program.

Lynne James does not have a transcript or a copy of certification on file. Checking the DARS
website Ms. James has the state Basic Level Certification which is the same level that students
are pursuing. This is not an acceptable level of certification for teaching in an interpreter
training program.

Bobbie Jo Palazuelos records indicate she holds a BA degree but it is not in a related field.
Layla D’Entremont does not have a transcript, copy of certification or a CV on file.

Donald Thompson does not have a transcript, copy of certification or a CV on file; his file is in
the Division of Fine Arts office.

ASL Lab Assistants
Jean Johnson does not have transcripts on file and no evaluations since 2004.

Sherry Nunn does not have a transcript or any evaluations on file.
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Rana Sammour does not have a transcript or any evaluation on file. There is a part time
employment packet in her file.

Jane Ann Shelton file contains a memo from 03 memo stating that Jane Ann no longer works
for CCCC because she does not have the proper credentials. A subsequent email in 2005 from
Mr. Whalen stating he wanted to rehire Ms. Shelton. There are no transcripts or evaluations are
on file.

Mary Stephanie Collins does not have any transcripts on file. There is a part-time employment
packet on file.

Susan Lane does not have any information on file except a cancelled check for direct deposit.

Donyile Buries does not have any information on file except a non-teaching staff employment
form.

Faculty interviews

Vijay Advani

Vijay feels that the Lab assistants are not comfortable using the pictures he has given them to
supplement the Signing Naturally Curriculum. He is very willing to come in on a Saturday
teach a workshop regarding the curriculum.

Vijay does not know which students are majors and thinks it would be helpful to have that
information.

Vijay would like to see more faculty meetings and more discussion between faculty.
Vijay has over 100 hours of ASL training.

Vijay would like to see a consortium of high schools that teach ASL and work with them to bring
high school ASL students to Collin County.

Vijay suggests that more electives be offered in the program. He thinks it would very beneficial
to add ASL V.

He also feels that having at least one dedicated classroom would benefit students and address the
unique needs of teaching a visual language.

Lynn James

Ms. James feels that it is difficult because there is no head of the department or anyone to go to
for direction.
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It was difficult to get the course syllabus from the former teacher. She feels that the teacher
was not very communicative and did not give her any information until two weeks before the
course began.

Ms. James does not appear to have a good idea of how to build the skills in the first skills course
for Interpreting I students. In our meeting she told me that she uses Ted Talks for source
language material and picks some pieces that are fast and others that are relatively slow because
that is the real world. She has students interpreting with no apparent plan on building their
skills. She uses the 1100 Words textbook but does not know what students are doing with that
text book in the Intro to Interpreting class.

Ms. James told me repeatedly that she has a Masters degree and certification but after checking
the DARS website, I see that she only holds Basic Certification which is the same level of
certification that the students are trying to obtain. Faculty should hold a higher level of
certification than the one their students are trying to obtain.

Alyssa Highland

This is her first semester back teaching ASL III. She had some negative experiences with Henry
and left CC a few years ago. She has the certification and years experience to teach Interpreting
I

Ms. Highland states that she is not very familiar with BEI certification and the standards required
for the state test. She is not addressing the requirements of the test. After speaking with her
students it was apparent that they were not very familiar with the test.

She is frustrated with the lack of the support. She told me in the past all associate teachers got
together to try to coordinate teaching but that has not happened since she came back.

She wants to help and does her best but feels like she does not have a lot of direction or support.

Her classroom is a regular room with no opportunities for students to have much time on task.
They can video themselves in the lab but the current setup does not allow them time necessary to
practice their skills.

Henry Whalen

The dean sent an email to Henry Whalen asking him to meet with me at 4:00 on Tuesday
February 14. Mr. Whalen did not attend the meeting so I did not have the opportunity to meet
with him.

Lab Assistants

I met with Laura and Joan when I was at the college and Mary Jane called me later that week and
we spoke through the videophone.
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They are concerned that they have not had any training or workshops since Helene left. They
also said when Helene was here they had meetings on a regular basis but that has not occurred
since she left. The lab assistants felt that Helene gave them information and updates that was
very helpful.

They also believe that there is not a lot of communication between the faculty and themselves.
Vijay checks in with them often but he seems to be the only faculty who is coming to the lab on
a regular basis.

The lab assistants are not familiar with Signing Naturally Curriculum and have heard negative
things about it. They reported that they liked the textbook Learning American Sign Language
and thought that it did a better job of teaching students. I gave them a brief explanation of the
Signing Naturally Curriculum and also let them know it is not easy to use without training.

They are upset that ASL IIT and IV no longer require students to go to the lab.

They feel like some of the teachers are expecting them to teach and are concerned that students
don’t seem familiar with the lessons that have been taught in the class and come to the lab to
“catch up”.

The lab assistants are also worried about the cut in their hours and that the lab is not open as
much as it was in the past. They feel that the lab is an important part of the program and needs
to be more accessible to students.

Recommendations:
Provide training for Signing Naturally.

Require faculty to meet with the lab assistants on a regular basis.

Interpreting I1I students

I met with this class on Monday night. They are a frustrated group of students. Their concerns
include:

The length of time it takes to complete the program due to many classes being cancelled.

They are concerned that classes don’t make on a regular basis. They feel that there is no thought
when classes are scheduled. For example, students might need two classes but the classes are
held at the same time on the same night forcing students to wait another semester to take one of
the classes.
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Students feel that there is no leadership on the interpreting side of the program. Many different
teachers are brought in to teach but they don’t always know what is going on in the program.
Students don’t feel there is any coordination between teachers.

Students feel the program information is misleading. The brochure states it is a 2 year program
but no one can complete it in two years.

ASL lab materials and equipment are outdated and the quality of tapes is poor.

There is a lack of equipment to videotape their work. Students don’t feel that one camera for all
the students is not enough to meet the needs of all the students.

Many times the packets are not complete, pages are missing or the printing is not clear.

Students feel that there is not a lot of communication going on between the lab assistants and the
teacher.

Students feel the administration is not sensitive to their needs and not open to understanding the
unique needs of American Sign Language and Interpreting.

Students are frustrated with the lack of program benchmarks. They do not know where they
stand. There are no mock evaluations given in the program.

Some students are frustrated that they had to go back and take ASL I even though they were in
Interpreting III. Students want a way to CLEP out of ASL I or II.

The students who are taking ASL I with the new faculty thought the new curriculum was stupid
and that the faculty member did not know how to teach. They are very supportive of the way
ASL was taught when they took ASL classes.

Students are not very familiar with the BEI Certification test and what the expectations are.
Only one person has sent in their application to take the test.

Interpreting I Students

I met with the Interpreting I students on Tuesday night February 14 for almost 2 hours. Much of
their concerns were similar to the Interpreting III students.

Their concerns are:

Students are upset with the cancellation of classes and that they are not notified in advance.
Students are also upset that classes change time and day a week before classes start.
Students complained about conflicts in the schedule. They feel that often time’s classes that

students needed are taught on the same night causing students to have to wait for another year
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before taking the course. For example, this year students needed Deaf Culture and Interpreting [
and both classes were offered on the same night.

Students feel that the feedback in all classes is minimal. They do not know where they stand in
both the Interpreting and ASL classes.

Students are concerned that some Interpreting teachers do not have the skills to teach that level
of classes.

Students are upset that they don’t have any tests or benchmarks to see where their skills are.

Students are also concerned that there is very little individual feedback. They would like to see
more teachers modeling interpreting skills.

Interpreting | students also feel that administration is not open to student concerns and that
administration does not really understand the special needs of an interpreting student learning a
visual language.

Interpreting I students feel that they have devoted 2 to 3 years to the program and that they have
not received the necessary foundation skills necessary to work as an interpreter.

Students would like to see more transparency in the brochure. Student’s coming into the
program need to know that they will not finish the program in 2 years.

Students are concerned that most of the advising is completed by people who know little about
the program. Students feel they are often given wrong information by counselors.

Degree Plan

If the degree plan begins in the Summer of the Freshman year students will be able to take more
ASL classes before they begin the Interpreting courses thus giving them a better foundation.

Consider removing the Ethics course and adding SLNG 1207 Intralingual Skills. Intralingual
skills focus on English skills and specifically on the skills students need to pass the state Test of
English Proficiency.

Consider changing the Pre-requisite for SLNG 2301 Interpreting I to SGNL 2302/SLNG 1345
ASL IV so that students have a solid language foundation before they start the Interpreting
classes.

The current degree plan does not list SLNG 2302 Interpreting II. Consider removing the
Minority Studies course. It doesn’t make sense to have SLNG 2301 Interpreting I and then
SLNG 2331 Interpreting IlI in the degree plan and not have SLNG 2302 Interpreting II. These
classes should build upon the skills taught in the previous course and they should focus on skill
building. I don’t believe this is occurring at the present time.
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Consider removing SLNG 2266 Practicum One. Students should not be working in the field
with only ASL IV and Interpreting I completed.

Consider adding SLNG 2315 Interpreting in Educational Settings. I believe this is an important
course to have in the degree plan since much of the work for an entry level interpreter is in the
Educational setting.

Summary

I'have reviewed the programs course syllabi, degree plan, perused the program information in the
Dean’s files, and reviewed the personnel folders for department personnel, met with faculty, staff
and students. I have included specific findings and recommendations in the review and from this
have several issues which I believe need to be resolved in order to have a successful program.

One of the most important issues is the lack of continuity within the language courses. There
needs to be one curriculum used, especially for the same course and students need to have the
same learning objectives regardless of the professor so that students can move to the next level
with the same skill set. The emphasis on interpreting and linguistics in some of the upper
division language courses needs to be redirected to an emphasis on learning the language. I
would suggest that if faculty is being paid for the lab hour they add that hour to the end of their
instruction and they become responsible for lab activities either in the classroom or by taking the
students to the lab. This would allow the lab assistants to provide additional support to the
students instead of direct instruction.

There is also a lack of continuity and leadership in the Interpreting courses. I didn’t see any
evidence of skill building activities occurring in the courses. It appears that students are being
asked to interpret materials without any attention to foundation skills and a sequential method of
increasing the length, speed and difficulty of the source language materials. The fact that there
are no departmental benchmarks is alarming. The interpreting curriculum needs to be completing
revamped. I don’t believe that many students can be successful until that occurs.

Students are ill prepared to sit for the state certification test. There are no departmental mock
evaluations. It appears that many students are close to completing the program without having
any idea of where they stand in regards to their interpreting skills.

Dean Layer gave me a report of Collin College Interpreting students and information regarding
the state certification test. There was not a date on this report but I believe the numbers are
telling. A total of 51 students were identified. Ofthose 51 students, 10 students sat for the TEP
with 8 passing. 6 students sat for the state performance test and 3 passed (1 Level I in 2006 and
2 earned Basic Certification). 41 students at the time this report was made had not tested.
These numbers are significant and show clearly that there has been little emphasis placed on
state testing. In the state of Texas interpreters may not work in an educational setting without
certification and most agencies are hesitant to hire non-certified interpreters because of liability

20





issues. Students completing the program without certification are not going to be able to work as
interpreters.

Another concern I have is that 2 of the 3 interpreting teachers do not hold state certification
which may mean that they do not have a frame of reference regarding the test. As I mentioned
earlier, when I spoke to Ms. Highland who teaches Interpreting III she said she was not very
familiar with test. The Basic Level State certification test is geared for entry level interpreters.
The national certification test does not have an entry level test.

I believe it is impossible to have a successful Interpreting program without at least one full time
interpreting faculty member. Part time instructors often have difficulty developing materials,
writing learning outcomes without some direction from a lead faculty member. Right now there
appears to be little communication between instructors.

The degree plan has several problems that need to be corrected. One is the accuracy of the
course numbers and titles. Upon reviewing the syllabi I found a number of instances where the
course number or title was incorrect or the credit hours did not match the course rubric. I listed
these discrepancies in each of the course observations and recommendations. These need to be
corrected. I mentioned earlier my suggestions for modifying the degree plan to better meet the
needs of the interpreting student.

Interpreting II is completely missing from the degree plan. This course needs to be added so
students can have a sequence of interpreting classes that build on each other.

At the present time there is not an interpreting classroom/lab that would give students the
opportunity for hands on learning throughout the class time. In order for students to develop the
skills they need to pass the DARS BEI Basic Performance Text they need to have a significant
amount of time in class interpreting with controlled source material. 1 would suggest either a
Sony digital interpreting lab with 10 student stations and a teacher station or a MAC classroom
with the same design. Without this kind of classroom/lab I don’t think that students will be
successful.

The ASL lab is very outdated. The TV’s, VCR’s and VHS tapes are old and according to
students not always very clear. There are some current DVD’s but did not seem readily
accessible to students. There is only one computer in the classroom. There is so much
information available to ASL and Interpreting students on the internet through video vlogs and
You-tube it would be very beneficial if the lab added a number of computers and updated their
video equipment. I saw very little printed material. There are numerous resources out there now
that would benefit the students and the lab would be the perfect place to house them.

The lack of communication between the two full time faculty members, the part time interpreting
faculty members with each other and most faculty with the lab assistants is problematic. It
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appears that each faculty member is doing their own thing in and there is a lack of continuity
throughout the program.

Students feel they have minimal direction throughout the program and even less career advising.
A full time interpreting faculty member would be a step in the right direction to solve these
issues.

In conclusion, I believe you have three options. The first option would be to sunset the program.
Because there is a local, state and national shortage of interpreters I think the deaf community in
the area would suffer the consequences of the program closure. Another factor to consider, is
the only other college offering a degree in Interpreting in the area is Tarrant County. Tarrant
County is a significant distance from Collin County making it difficult for many students to
attend a college so far away. The second option being to only offer ASL classes sunset the
interpreting program. ASL as a foreign language choice is increasing across the United States so
I believe the enrollment would be there. The issue would still remain regarding some of the
faculty’s credentials and the lack of coordination between courses and professors. The third
option would be to focus on strengthening the interpreting courses by reviewing the curriculum
and making the necessary changes to ensure students are acquiring the skills necessary to pass
the state certification evaluation and work as an interpreter. In order to do that, a full time
interpreter faculty member would need to be hired and the college committing to furnish an
interpreting classroom/lab with the equipment and resources necessary for students success.

Respectfully submitted,

Lauri Metcalf
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1. I am developing online course for Deaf Culture. |
also am aiming for hand on activities for ASL 3 and 4,
making them apply prior knowledge to current
learnings.

2. | have attended various workshops in Texas relating
to ASL and Interpreting field. | have recently received
Intermediary lll Interpreting Certification from BEI
(Board of Examiners for Interpreting) under DARS.

3. lam member of NCTID (North Central Texas
Interpreters for the Deaf), and currently am serving as
Parliamentarian for that organization. | am also on the
Mentoring program for that organization. | have given
workshops relating to the interpreting field for NCTID. |
am also a member of TSID (Texas Society of
Interpreters for the Deaf) which is a state level
interpreting organization.

4. |serve on the Advisory Board as an ex officio, and |
am an advisor for ASL Club.

| hope this satisfy the requirements or your
expectations. If not, please do inform me.

Thanks, Cris NUNN





VIJAY ADVANI

1. 1401 Flash cards in ASL lab where the lab assistant works.
For my lab activities:

“Vocabulary challenge” Divide two teams. Each group in the line
stands. | sign something. Both teams go to the whiteboard and write
what | sign. Whoever writes the quick correcting word? S/he gets the
point for their team.

“Fingerspelling or Sign”: The vocabulary is on the screen. The
group chooses the word from the list. Either fingerspelling or sign
production is made, the partner replies in fingerspelling if sign
production is given.

2. ASL club or DDW funds

3. in the shopping/business/restaurant area wherever | go, |
provide my business card to the employee if s/he is interesting
in ASL. Also, | meet the high school students with ASL skills in
Starbucks.

4. ASL club booth occurs around CC campuses when their campus
hosts the event.

WINDY ROSSI

1. (List) instructional efforts by program faculty (eg. developing
new curriculum for classes online and onsite, lab activities, [name
creative things you do in your classrooms], etc.)

Answer - Completed the template/shell for the Introduction to
Interpreting class currently online Fall 2015. Currently working on
the new on campus class SLNG 1207 to be offered Spring

2016. After the on campus syllabus is complete, | will use that as
the basis for creating the online version of SLNG 1207 to be





offered online Spring 2017. For Lab Activities | incorporate a lot of
social media - YouTube, etc. for added instruction. For labs, at the
first class of the week, | team students up with another student
and that is their "Team" for the week. It gets students in the habit
of working with a team and understanding what that looks like.

2. (List) related scholarship efforts by program faculty.
Answer - | do not think | have any of these to list.

3. (List) outreach and engagement efforts by program faculty.
Answer - The program (Practicum class) as of this past summer
has new partnerships with Sorenson VRS, Northlake Community
College, and El Centro Community College. | went to Lake Dallas
High School to talk to their ASL classes.

4. (List) service across the campus by program faculty.

Answer - Last year | was involved with the Collin's Auteur Film
Series during the showing of "Children of a Lesser God". | was part
of the panel to discuss ASL and Deaf Culture. Our program
(Practicum) has a new partnership with the Theater Department
for our students to experience interpreting in an art setting.

That is what | can think of now.











Appendix 3

Student Survey conducted by ASL 1EP Department/IEP Advisory
Board










Preliminary Report
Interpreter Education Program (IEP) Survey: 2015

Collin College

Please select the year you started taking Interpreter Preparation/Deaf (IPPD)
classes at Collin College.

Valid Cumulative

Frequency Percent Percent Percent
2014 10 17.9 18.9 18.9
2013 14 25.0 26.4 453
2012 6 10.7 11.3 56.6
2011 8 14.3 15.1 7.7
2010 15 26.8 28.3 100.0
Total 53 946 100.0
No information 3 54
Grand Total 56 100.0
Please indicate whether you:
Yes No Total
Completed the Interpreter Preparation certificate at Collin  Count 9 46 55
College % 16.40% 83.60% 100.0%
: i Count 8 45 53
Completed the IPPD Associates degree at Collin College
% 15.10% 84.90% 100.0%
. o Count 8 44 52
Completed certificate/degree at another institution
% 15.40% 84.60% 100.0%
Count 5 48 53
Are currently certified as an ASL interpreter
% 9.40% 90.60% 100.0%
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Year completed degree/certification.

Year completed

Missing 2010 2012 2013 2014 2015  Total

interpreter Preparation certificate at Collin Count 2 1 1 2 2 1 9
College % 222% 11.1% 111% 222% 222% 11.1% 100.0%
IPPD Associates degree at Coliin College  Count 1 1 4 2 8
% 12.5% 12.5% 50.0% 25.0% 100.0%

Completed certificate/degree at another Count 5 1 1 1 8
InsAtutng % 62.5% 12.5% 12.5% 12.5% 100.0%
Are currently certified as an ASL interpreter  Count 2 1 1 1 5
% 40.0% 20.0% 20.0% 20.0% 100.0%
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Reason did not complete the Intrepreater Preparation certificate at Collin College

Frequency

No response
AA was my goal

because the classes are so hard to take being a full time employee to pay to get to the classes
they are offered at night but the labs are hard to get to when the only open time for you is Saturday.

Class schedule. Not conducive to a commuter student who works full time.

Class times were always in the evening. This wasn't a good time for me.

Classes kept getting cancelled due to low enrollment; | was on financial aid and needed a specific
amount of hours to obtain the aid. It became a financial liability, personal liability, and | chose to
transfer to an institution that would allow me to complet the program.

Current student

current student, still in the program

Currently working on it

Decided that 1 did not want to pursue a career in it.

Have only attended one year; | am still working on it!

I am still taking courses towards this.

| don't want the certificate, | want the degree.

| felt as if it was too hard.

| kept starting and stopping and then would start all over. | decided to stop until | could really
devote the time | need to actually complete the program.

i need one more class.

I relocated to Mobile, AL

| took a class for an elective.

I'm not finished with School yet

It was very difficult and bad timing for my life
My goals led me elsewhere

Needed to work more

not complete

not taken all classes

Out of county tuition, poor scheduling, lack of professors, lack of resources from College

Personal

Started a family.

still a student

still attending

still in school, just started

The classes were only offered during day time hours, as a non-traditional student | was unable to
continue at Collin, and continue to work. The lack of concern displayed by the faculty made it clear
that non-traditional students were not really a concern for the department.

The Interpreter Program was starting to fall apart. Professors were leaving, and the department
head didn't seem to see the importance of offering many night courses. When | first began taking
ASL, and then Interpreter courses, the department head showed more interest in the Interpreter
Program. | have considered taking another course this fall semester, so that | will have enough
credits to take my State Certification Exam. Earning a "Certificate” from Collin College would not
qualify me to Interpret.
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There were some required courses | didn't realize | needed in order to complete the certificate.

Too many restrictions for a life signer
transferred to a university
transferred to another college
Transferred to Lamar Univeristy

Transferred to Lamar University for their Deaf Education Master's degree program

transferred to TCC's Interpreting Program

Wasn't seeking a certificate, only personal enjoyment
When | entered the program, my goal was the AAS, not the prep very.
Work and an Injury kept me out of last semester and failed 2 classes out of 4. Needed time to get

better and when work settled down to come back.

Total

46
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Reason did not complete the IPPD Associates degree at Collin College

Frequency

No response
Still attending

Already had a masters and college continually messed up my transcripts

because the classes are so hard to take being a full time employee to pay to get to the classes

they are offered at night but the labs are hard to get to when the only open time for you is Saturday.

Class times.

classes didn't blend with my schedule and family issues arose

Current student

current student, still in the program

Currently in the process of completing.

Currently workin on it

Difficult as well as many of my college credits were not accepted at Ccc

Even though | am a CODA, | was required to take ASL | with no opportunity to clep out. After taking
ASL |, I was informed that rules were changing, that | might be able to clep out of ASL II. However,
| could not get Ana Giron to return my phone calls, respond to notes left under her office door, nor

did | get a response to my message left for her in Dr. Weasenforth's office. It was then | decided to
transfer to TCC, where | was able to clep out of ASL II.

| already had an Associate's degree. | took all of the ASL and terp courses offered.
I did not feel that | was getting the hang of it and | made B's because the tests were so difficult.
I honestly didn't want to take the additional classes that did not pertain to interpreting

| met with a counselor a few years ago who advised me that even though | had quite a number of
hours, | was several years from completing my Associates Degree (at the 1 class/semester pace |
had).

I understood that my BA and MA from other institutions would cover the requirements outside of
the interpreting classes. | discovered this was not true.

need to take 5 more core classes in fall 2015 and will finish the degree in December 2015

No
Not interested in obtaining a degree
not taken all classes

only missing the two technical core classes that | will complete in the Fall of 2015

Personal
same
Same as above.

Same reason as above. | am a non-traditionally aged student and chose to try to resolve the issue
myself, by taking meetings with appropriate administrators. After a final meeting with the Vice
President of Collin College, | chose to stop addressing the issue from a student standpoint. | am
now thousands of dollars in debt, because | couldn't complete the program in a timely manner
(since classes kept getting cancelled). Due to the fact that | was unable to take the classes |
needed to complete the program, | chose to transfer.

still a student
Still taking courses for this.

Still working on it ...
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Still working on the Associate degree 1

Took a class for an elective. 1
Took IPPD classes while completing a bachelor's degree at SFA 1
Transferred to Lamar University 1
Wasn't seeking a degree, only personal enjoyment 1
Work and an Injury kept me out of last semester and failed 2 classes out of 4, Needed time to get 1

better and when work settled down to come back.

Total 45
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Reason did not complete certificate/degree at another institution

Frequency

No response

Chose another major

Collin College is the only school | have attended

current student at collin, still in the program

currently enrolled at TCC's Interpreting Program; graduation date is May 2016
Did not take IPPD courses elsewhere

family issues and goals

finished at Collin

Have only taken IPPD/IED courses at Collin College.
haven't

Hmm...because | completed the program at Collin College

| passed the state certification tests in 2008. | continued at CCCC until | completed all the
interpreter courses. | think | finished in 2011.

I work full-time and it is not required for my career (Tech Sales), but | do still want to become state
certified as an interpreter within the next 12 months. This is just a goal | had sent for myself - not
intending to be a career Interpreter.

Moved to Texas

No

no need to since | did it at CC

not taken all classes

Personal

still a student

The program at CCCC was the best, and if | had completed an interpretive program, it would have
been through Collin College.
This is the closest campus near me

Too far.

Took a class for an elective.

Transfer to Tarrant Community College

Used my BA English to teach high school instead
was still in high school

Work and an Injury kept me out of last semester and failed 2 classes out of 4. Needed time to get
better and when work settled down to come back.
Total

18
1
1
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44

Please indicate the name of the "other" institution where. .

Frequency

No response
Bethel College
DCCCD
Eastfield college
Lamar University

Mount Union College, Ohio (BA) John Carroll University, Ohio (MEd)
Tarrant County College, Trinity River Campus, Fort Worth, TX
TCU

T™WU
Total

48
1
1

- - o

56
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Whether you completed any certification(s) from the list below.

Yes No Total
BEI (Board for Evaluation of Interpreters) Count 6 49 55
% 10.9% 89.1% 100.0%
RID (Registry of Interpreters for Deaf, Inc.) Count 1 52 53
% 1.9% 98.1% 100.0%
State QA (Qualification Assessment) Count 1 51 52
% 1.9% 98.1% 100.0%
Other Count 2 26 28
% 71% 92.9% 100.0%
Most current level of certification:
Count %
BEI (Board for Evaluation of Interpreters) No response 51 91.1%
advanced 1 1.8%
Basic 3 5.4%
Intermediary Il 1 1.8%
Total 56 100.0%
RID (Registry of Interpreters for Deaf, Inc.) No response 55 98.2%
Candidate - written test 1 1.8%
taken and passed
Total 56 100.0%
State QA (Qualification Assessment) No response 55 98.2%
Not specified 1 1.8%
Total 56 100.0%
Other No response 53 94.6%
ASL teaching certificate 1 1.8%
EIPA - this is an 1 1.8%
assessment, not a
certification
| changed my major 1 1.8%
entirely.
Total 56 100.0%
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Year certification awarded

informati:s 2012 2013 2014 2015 N/A Total
BEI (Board for Evaluation of Interpreters) Count 0 1 2 1 1 0 5
%o 0.0% 20.0% 40.0% 20.0% 20.0% 0.0% 100.0%
RID (Registry of Interpreters for Deaf, Inc.)  Count 0 0 0 0 0 1 1
% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 100.0%
State QA (Qualification Assessment) Count 1 0 0 0 ] 0 1
% 100.0% 0.0% 0.0% 0.0% 0.0% 0.0% 100.0%
Other Count 0 1 1 0 0 0 p)
% 0.0% 50.0% 50.0% 0.0% 0.0% 0.0% 100.0%
Expiration year of certification

6730/2076

must be

No renewed
information 2015 2016 2018 yearly N/A Total
BEI (Board for Evaluation of Interpreters) Count 0 1 1 2 1 0 5
% 0.0% 1.8% 1.8% 3.6% 1.8% 0.0% 8.9%
RID (Registry of Interpreters for Deaf, Inc.) Count 0 0 0 0 0 1 1
Y - 0.0% 0.0% 0.0% 0.0% 0.0% 1.8% 1.8%
State QA (Qualification Assessment) Count 1 0 0 0 0 0 1
% 1.8% 0.0% 0.0% 0.0% 0.0% 0.0% 1.8%
Other Count 0 0 0 0 0 1 1
% 0.0% 0.0% 0.0% 0.0% 0.0% 1.8% 1.8%
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Please indicate your employment status in fall 2014 (fall = October, November or December

2014)
Valid Cumulative

Frequency Percent Percent Percent
Employed 34 60.7 61.8 61.8
In Military 1 1.8 1.8 63.6
Self employed 3 5.4 5.5 69.1
Unemployed 10 17.9 18.2 87.3
Other 7 12.5 12.7 100.0
Total 55 98.2 100.0
System 1 1.8

56 100.0
What is your current work status?
Valid Cumulative

Frequency Percent Percent Percent
Working as an ASL interpreter 6 10.7 10.7 10.7
Not working 5 8.9 89 19.6
Looking for work as an ASL interpreter 1 1.8 1.8 214
Working in another field 24 429 42.9 64.3
Student 20 35.7 357 100.0
Total 56 100.0 100.0
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Conditional question for those working/looking for work as ASL interpreters :
In what area(s) are you working or looking for work

(check all that apply).

Count %
Religious 9.5%
Elementary/Secondary Education 4 19.0%
Post Secondary Education 6 28.6%
Medical/Psychological 4 19.0%
Legal 0 0.0%
VRS (Video Relay Services) 1 4.8%
Other 4 19.0%
Total (duplicated) 21 100.0%
Please specify the "Other"” area.
Valid Cumulative
Frequency Percent Percent Percent
53 94.6 94.6 946
community interpreting, lots of job training and business 1 1.8 1.8 96.4
settings
General community interpreting and early childhood 1 1.8 1.8 98.2
intervention
Theatre interpreting 1 1.8 1.8 100.0
Total 56 100.0 100.0

Please list the name(s) of the CURREN T interpreting

agency/agencies through which you obtained employment/or

are seeking employment.

Frequency
Deaf Action Center 1
KBE, Inc. 1
Plano ISD 1
The Warren Center 1
Total 4
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Conditional question for those whose workstatus
was "working in other fields."

Please specify the "other” field.

Frequency
No response 33
Accounting 1
ASL Instructor 1
ASL teaching assistant, still working towards interpreter 1
certification
Aviation 1
Bookkeepping 1
Cashier at Market Street 1
Dental assistant 1
Education 1
Esthetics 1
Executive Assistant 1
Flight Attendant 1
| work in the Veterinary Animal Health Field, full ime 1
| work with deaf children in Mesquite ISD 1
I'm a Vice President in the mortgage banking industry (20+ 1
Medical Billing 1
Nanny and Lancome Freelance Makeup artist and Assistant 1
Sales Rep.
nanny while in school 1
retail 1
Same field | was in before | started the program. 1
Speech-Language Pathology 1
teacher 1
Teacher Secondary 1
US Navy 1
Total 56
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If you were employed in the last two years, please list the
name(s) and address(s) of your employers.

Frequency
Collin College- 2800 E. Spring Creek Parkway, Plano Texas 1
Cristinas Flowers Dallas Texas 1
Currently Employed in mortgage banking for the past 20 1
years....same bank.
Deaf Action Center, 3115 Crestview Dallas, TX 1
Decline to answer 1

Dippin dots, Town East Mall
Disd
GarlandISD; Cathy Clifford

Joe Lawrence Elementary 3811 Richman Dr. Mesquite, TX
75150
KBE, Inc.

Lovejoy ISD

Market Street; 1929 Preston Road Plano, TX 75093
MCPSS

Megan McElroy Rzezutko

T Y T 4

nanny
No

NOT employed as an Interpreter (| have been employed at a
Technology Sales Rep)
Plano ISD

richardson isd

- a4 4 A a a4 a

-

Specs Liquor, Lowry Crossing

U.S. airways

Uplift Education 1825 Market Center Blvd, Dallas, TX
US Navy

WorldVentures - 5100 Tennyson Pkwy, Plano Tx, 75024
Brookhaven College- Farmer's Brancy TExas

Carol Satterfield

Dallas Fire Rescue

DCccD

Fish City Grill 10720 Preston Rd #1012, Dallas, TX 75230
Goodwill, McKinney

Hands on therapy, mesquite tx

Mckesson Greenville Tx

Nationstar Mortgage

None of your business

Plano ISD

Professional Interpreting Services for the Deaf

The Warren Center, 320 Custer Rd. Richardson, TX
Curves 150 S Denton Tap Rd #104, Coppell, TX 75019
Lancome (different locations every day in DFW)
LaunchAbility, 801 E Plano Pkwy, Plano, TX

Sorenson Communications

Boston's sports bar 2501 E Lamar Blvd, Arington, TX 76006
Convo Relay

= = 2 A A a4 e A a4 a4 e 3 o a ea o o s s

-
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El Centro Community College, 801 Main St, Dallas, TX
Boston's sports bar 1100 Market P1 Blvd, Irving, TX

To what degree are you satisfied with being an interpreter?

Valid Cumulative
Frequency Percent Percent Percent
Very satisfied 13 232 419 41.9
Satisfied 4 7.1 12.9 54.8
Neutral 13 232 41.9 96.8
Very dissatisfied 1 1.8 3.2 100.0
Total 3 554 100.0
No Information 25 446
Grand Total 56 100.0
Explain the reason(s) for being "Very satisfied”
Frequency
1
Being an interpreter fulfills a personal desire to serve the D/deaf 1
community.
| am really interested of being an interpreter and | am willing to 1
go back to school
| enjoy working as an Interpreter, empowering Deaf people into 1
using their own language.
I get to work with children and | love teaching them and 1
watching them grow, socially and academically.
I love my job! It's something different every day and | get to 1
meet and work with awesome people.
| love the Deaf community and being able to understand the 1
language.
| love working in the Deaf Community. 1
| volenteer interp on Sundays for a church love it 1
It's what | love to do and | love to sign and work with the Deaf 1
The work is fulfilling and challenging. | continue to increase my 1
interpreting skills. | enjoy the diversity of community and
settings in which | work. | enjoy the bonds within the interpreting
community. | get a lot of satisfaction serving within the Deaf
community.
what to be a sign language interpreter 1
Wonderful way to communicate with two worlds 1
Total 13
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EXxplain the reason(s) for being "Satisfied"

Frequency
A new field working with Deaf people 1
Decline to answer 1
I love the language and think it is beautiful. 1 also use it when | 1
nanny for young kids as it helps with communication.
ITs a job | am good at. 1
Total 4
Explain the reason(s) for being "Neutral"

Frequency

1

Although | worked as a high school ASL interpreter for the 1
school year 2012-2013, | am no longer in the interpreting field.
Currently in the US Navy.
Because | am not an interpreter 1
Due to unrelated anxiety problems | have not pursued working 1
as an interpreter
| am not an interpreter 1
| am not an interpreter but would like to finish my studies so | 1
can become one.
| am not an interpreter. 1
| am not certified so | can't call myself an interpreter. 1
| interpret at graduations and church services only 1
| just feel like | learned nothing in the asl classes besides story 1
telling and being out with the deaf is completely different. | dont
feel like i was set up to be able to communicate with the
'm not an interpreter. 1
I've chosen to go a different route 1
No opinion. Not in the field. 1
Total 13
Explain the reason(s) for being "Very dissatisfied"

Frequency
not an interprter yet. 1
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Please indicate your agreement/disagreement with the following statements.

Strongly Strongly
Disagree Disagree Neutral Agree  Agree N/A Total
The IPPD program's expectations of students were clear Count 4 14 8 16 12 2 56
teime upen:enterg ne.program. % 74% 250%  14.3% 286% 214% 36% 100.0%
IPPD faculty/staff provided academic guidance Count 2 8 9 21 13 3 56
whensyer | neaded It % 36% 143%  16.1% 37.5% 232% 54%  100.0%
Collin's IPPD program provided me with sufficient Count 5 7 7 21 15 1 56
opportunities for American Sign Language practice. % 8.9%  12.5% 125% 37.5% 26.8% 18% 100.0%
The program requirements were made clear to me. Count 5 11 8 20 10 2 56
% 8.9% 19.6% 143% 357% 179% 3.6% 100.0%
The program provided me sufficient practice to interpret. Count 3 10 14 10 13 6 56
% 54% 17.9% 250% 17.9% 232% 10.7% 100.0%
The program adequately prepared me to pass an Count 7 9 12 9 5 14 56
ifgfpreter certificabon exam. % 125% 161%  214% 16.1%  8.9% 250%  100.0%
The program prepared me well for entry level interpreting Count 6 5 13 14 6 12 56
work. % 10.7%  8.9%  232% 250% 10.7% 214% 100.0%
The program provided me with a good understanding of Count 1 1 10 29 1 4 56
the interpreting field in terms of its benefits and " 18% 1.8% 17.9% 51.8% 196% 7.1%  100.0%
challenges. ;
The ASL Lab was beneficial to me. Count 1 0 4 15 32 4 56
% 1.8% 0.0% 7.1% 268% 571% 7.1% 100.0%
Overall, | was satisfied with Collin's IPPD program. Count 5 10 11 16 12 2 56
% 89% 17.9% 196% 286% 214% 3.6% 100.0%

On average, approximately, how many hours per week did you spend OUTSIDE of classroom

apart from required coursework...

More
than 2,
but less More
1-2 than5 thanb
hours/we hours hours/w
None ek fweek eek Total
practicing ASL Count 1 6 23 25 55
% 1.8% 10.9% 41.8% 455% 100.0%
practicing interpreting skills Count 11 11 20 11 53
% 20.8% 20.8% 37.7% 20.8% 100.0%

Where did you practice your ASL and/or interpreting skills outside of class (check all that apply)

Count %
Deaf community 41 37.6%
With a mentor 14 12.8%
Independent study 42 38.5%
Other 12 11.0%
total (check all that apply 109  100.0%
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Conditional question asked to those who selected "Others."

Please specify others

Frequency
ASL lab 1
Collin ASL lab 1
Home or with friends in the class 1
| teach my significant other ASL 1
| would practice at home with my sister and practice 1
everyday!
interp for a 25yr old deaf individual for multiple church 1
events a week over the summer
Just thre lab. 1
Online web sites. 1
other students 1
religious 1
Visiting Deaf Action Center 1
Total 12
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In your opinion what are the overall strengths fo the IPPD program?

Frequency
Access to mentor with Master certified professor 1
Access to the ASL lab where all lab techs are Deaf 1
All ASL classes were very helpful. The Interpreting Internship part was extremely weak. 1
ASL lab 1
ASL Lab and the Lab Assistants 1
ASL Lab assistants 1
Deaf ASL instructors giving an excellent foundation 1
Deaf Instructors 2
Deaf professors & lab assistants 1
Deaf Teachers 3
Experienced Interperters as instructors 1
Faculty has a positive attitude. 1
good that it used immersion 1
Great professors and instructors that teach the IPPD/IED courses. 1
Great teachers, especially having native Deaf professors teaching the ASL classes - 1
AWESOME! (especially Professors Nagi, Nunn and Thompson)
Having all Deaf professors and faculty. 1
Having Deaf Professors 1
i really enjoyed and learned a lot in my ASL and Deaf Culture classes. 1
instructors are skilled in their profession 1
LAB!! 1
learning experience 1
Made hours to study 1
Miriam Thompson, | probably learned more in her class than any other lecture class | have 1
taken.
preparing you for the real thing 1
Professors 1
Professors, excellent 1
regular practice 1
Taught by deaf 1
Teachers 1
Teachers that are involved in the community and are knowledgeable about the field of 1
interpreting
The ASL lab was the best. They worked tirelessly to help you. Many times they would correct 1
you until you got it right.
The BEST professors ever who have a passion to teach and want their students to learn and 1
succeed
The Deaf Professors 2

The faculty was top notch.

The instructor's willingness to help individuals improve in specific areas

The lab assistants

The teachers are wonderful and passionate

The teaching staff - | feel they were all strongly committed, and just as frustrated as | was

Understanding the Deaf Culture
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Uses a lot of Deaf ASL teachers
vijay and nagy are excellent.

When | first began the program, the instructors were EXTREMELY supportive. They were in the
field, and were superior interpreters.

All ASL and related class (i.e.: Deaf Culture, Fingerspelling/Numbers, etc) instructors are Deaf
ALL the teachers

ASL Lab

ASL lab assistants

ASL lab with Deaf lab technicians- able to get feedback from the people in the community that
we will one day be providing services to

Certified and practicing in the field interpreter instructors
DAC hours

Deaf Lab Assistants

Excellent Deaf models to use as practice

Had one on one time with the professor

Having true interpreting professionals teaching the interpreting classes, like Prof. Rossi - also
AWESOME!
Informative of the Deaf community and culture

Kelly Saunders McMahan absolutely made the Practicum experience as close to the real world
as possible. The professionals she linked us with were fantastic, professional and prepared.
Lab assistants

lab assistants are excellent

Lab provided more than adequate assistance, and materials

Learning the Basics to the language

No voice allowed in the sign language lab - helps students begin to think in ASL and helps them
learn sign language is not inferior to spoken language. After struggling to learn sign language
without voicing, the student develops empathy for Deaf who struggle to understand spoken
language.

Past program chair and former proffessors during the years 2000 to 2010 and prior (ASL and
Interpreter trg professors)

required ASL lab

Strengths - Deaf teachers and Deaf lab instructors. | especially enjoyed Annette Scolaro.
Teachers like Vijay Advoni

The ASL lab and assistants as well as the resources available

The ASL lab personnel were welcoming, supportive.

The ASL Lab. When | attended, it was open daily and | spent a lot of time there conversing with
the lab assistants.

The lab assistants - they were committed, knowledgeable, honest, and worked with me to
improve my skill

The lab requirements

The use of the ASL Lab for practice
variety of methods used.

Windy Rossi gave great feedback and helped students understand expectations of interpreters.

wonderful people

ASL lab assistants

ASL LAB!

Coursework

Cris's classes were the strongest

Elizabeth Spitzer was one of the BEST interpreters | have yet to meet. Expectations were high,
goals were set and her class was top-notch!
Excellent place to use ASL
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Great teachers
helpful environment

I like that the new program (which | am not part of) includes fewer core classes and more
classes that focus on language acquisition and interpreting

| only took one Interpreting class. Deborah Martinez was very thorough and knowledgable. I'd
take any class offered by her.
knowledgeable teachers

Lots of opportunities to practice ASL
Qutside classroom interactions with the Deaf community

Regquired community hours interacting with Deaf people in places like Deaf churches, the Deaf
Action Center and the Dallas Deaf Club

required Deaf events 1
The feedback on signing skills was rigorously given. 1
The focus of the ASL/Interpreting classes 1
The two practicum classes 1
Was really clear on what needed to be done in class and outside of class 1
access to ASL lab 1
Amy Steffanaur gave us hands-on experience with Deaf/blind that | STILL hold on to. 1
Challenging 1
Deaf events like silent ASL movies etc 1
Great ASL Lab assistants who are very friendly and always willing to help 1
no voices allowed in the lab or classroom 1
Outside events 1
positive energy 1
Professors were amazing 1
sufficient material 1
Demand- Control Schema 1
Did a lot of group study's! 1
great teachers 1
long class periods 1
Sign language lab 1
small number of students in class 1
The Interpreters Tenants were etched into our brains by wrote practice, practical applications in 1
hypothetical situations, and the very REAL examples that each of these ladies showed us in
class and in Practicum environments. | was also there for ASL classes back when Henry taught -
and he gave us the blunt truth about what was expected from the Deaf clients.
Total 117
If you could improve anything in the program, what would it be?

Frequency

(1) Please consider training a designated adviser. Reason: | was given false informaiton that
could be identided as fraud according to the Department of Education.| understand those are
strong accusations; | am trying to hit home the severity of what | exprienced,and the negative
effect it had on me, the profession, and the community.

ASL courses need to help students understand the grammar of structure of the language. This is
crucial. If students do not understand ASL, they cannot interpret.

ASL fluency prior to entering the interpreter level courses.

be more attentive to student concerns
Beginner ASL courses need an interpreter

Benchmarks. | finished the program with several students who should not have passed previous
classes. Benchmark exams would help!
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Better class availability for evening students

Better communication

Better room, designed for ASL/interpeter students

Better scheduling

classes are too late

Consistency with teachers

Consult with the Deaf Faculty regarding the program, materials provided or used.
Course schedules

Definitely need more in-depth ASL classes with more vocabulary especially in beginning ASL 1
and 2 so we have a strong foundation upon which to build (story telling should be it's own
separate class)

Employ a chair/director who understands deaf CULTUR, deaf experiences and the demands of
the interpreting profession

Getting us ready for the real world

Have an interpreter for the deaf head the program, which would give the program more
legitimacy.
I would have benefited more with a mentor or individual training

Interactions with non-Deaf program leaders at Colin College.

Interpreter Internship needs great improvement. At the time | was attended, there was no
Interpreting 2 class offered and the Interpretering 1 supervisor was frustrated and dissatisfied
with us as students.

Interpreting Professors (need better ones)

Keep all IPPD and ASL class student number to 10 and under
Less "core" classes and more ASL/Interpreting focused classes

Less work not a ton less but weekly quizzes, tests, pop quizzes, took away from the overall
learning in my opinion a lot of work is good but Interp 1 had so much it was hard to do well with
an 18hr total class load we have to finish an Associates not just the one class

Longer hours of availability in the lab. The ASL lab was very helpful in my ability to grasp and
apply the language.

more focus on interpreting

More interpreting opportunities outside of "business hours". Very difficult for those who work full-
time and school part-time to get hours in.
More local deaf events

MORE preparation for the TEP Exam!

More sign to voice practice but already taken care of
More staff in the lab.

More time doing hands up in class

none

Only use hearing teachers for interpreting classes.
Organization

Personally, | did not get the impression that the department head understood Deaf culture,
language needs, or the Interpreting student needs.
SCHEDULING. MORE DAY CLASSES.

Skilled Deaf Teachers
Slower paced
Stop changing the program, it's very confusing for students who have already started.

Teaching staff.could use some new members. Some of them had confusing tests which were not
clear on the directions.

The amount of outside lab hours that are required for the classes. Can very difficult to get all
when going to school (taking multiple IPPD/IED courses) and working as well.

The Dean and Chair *must* be on the same page concerning course requirements/permissions.
Students talk, and being given different answers to the same question is problematic.

The Intro to Interpreting Class needs a different teacher, Mrs. Martinez was very unprofessional
in certain situations and it did not make me want to go to class.
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Updated lab materials

When | recently took classes at Collin again, the lab no longer strictly enforced the no voice
policy. This is negative because students don't get full immersion in ASL
A couple teachers | felt embarrassed their students.

Access to ASL needs to be better and have more assistants during peak times and have more
up to date material/media
Advising!!!

Again, personally, | was given the impression that the IPPD was not a priority interest for the
school.

Align program objectives to ENSURE curriculum focuses on interpreting skills and standards
outlined by BEI and RID.... THe program severely outdated.

ASL Lab should be open more often for students to get assistance. Tarrant College has a
system where you can go online and sign up for tutoring with lab assistants, very helpful.

ASL workshops where we can practice glossing and conversational skills with native Deaf people

Better collaboartion with agencies to use for practicum/intership and mentoring program
Classes offered more often

Classwork and homework that prepares students to pass the BE! certification test
Communication

Consistency with lab personnel

Don't let a hearing person do a Deaf job.

Education about how to make interpreting a career. Upon graduation, | had a rude awakening
about filling my schedule as a newbie interpreter.
Get out into the Deaf Community more!

Guiding your students

Have the Interpreter Professors visit with each student at the end of the semester to discuss
areas of strength and weakness.

Hire an Intership supervisor wha is dedicated to the advancement of students, better prepare
them to pass the certification test, as well as demonstrate professional conduct within the Deaf
community/assignments

If | have to meet with someone before | can register for a class, make it well known! | don't like
being locked out of registering for classes for no reason.

make classes more available, like the interpreting classes, so maybe i could finish school faster
instead of waiting till summer to actually take them.

make effort to unite, not divide, classroom

More information about BEI testing, the interpreting profession itself, and business/ethics
More professors and more time slots for stud eta to take course

More qualified Deaf teachers (qualification not necessarily meaning BA or MA degrees).
More real world practice

More time the ASL lab is open

Oppturnity to socialize with deaf community

People talked without signing in the ASL classroom even when deaf people were present. This is
rude and doesn't teach deaf culture.

Please consider a mandatory orientation meeting for all teachers, staff, and students entering
the program. If everyone were on the same page it might ameliorate some of the inherent
miscommunication.

Provide mentors for students

Respond to students’ concerns in a timely manner.

Start the program in the Fall semester, not the Summer semester. Missing a single class can
cause a student to take three years to complete the program instead of a two.
stronger education on Deaf culture

summer lab hours. It would be great if the lab opened Friday.

Wish there was a mentor program that was offered for those who would want to have a mentor
to help practice, ask questions and someone they can feel comfortable with going to deaf events
if new to the Deaf community.

Allow those with previous ASL skills the opportunity to clep out of ASL | & Il
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Although | love Collin's focus on ASL, maybe providing some options for interpreting students to
be exposed to signed english could be helpful.
Being more open to classes at night and people work lives

Better collaboartion with Interpreter clubs in Dallas, Tx
better communication of the ASL professors
Better preparation

Deliberately seek guidance from other Successful ITTP programs. |.e San Antonio College (the
best) and Tarrant County Community College.

| do not agree with offering ASL classes in the Summer. Language acquisition is a complicated
process, and | believe learning is compromised by cramming it into a short time span.

If there were a BEI-prep class at CC, | would TAKE IT! | have test anxiety issues, and although
we used video in class (a great deal), | still had fear of video exams. This is NOT the fault of the
program, but | do think MANY of us had the same anxiety on testing. | believe other colleges
offer BEI Bootcamps where you can take an intensive course, and then at the end, you take your
state certification exam - on the spot.

Internships and mentoring offered throughout the program experience for ASL and interpreting.

More focus on observation, “real world” interpreting practice, Deaf events, and prepping for the
BEI
More intense program

More time practicing interpreting in real world settings. More chances to see which area you
prefer before going out into the real world and doing it.

no voice and less playing around in the lab . Sometimes its difficult to get help .Others are
waisting lab assistants time that could be helping those that want to learn.

Offer classes for times that appeal to the non-traditional students, this was provided when |
embarked on this path.

Opportunities to practice skills on the BEI test

Please consider the implications of this, a professional program, versus a non-professional
program. Students are expected to learn the language AND the skill of interpreting in two years,
and be prepared to pass the exam. Instead, if someone could have explained the realities of the
program | doubt | would have felt as misled as | feel.,

Program directors, deans, and other program adviscrs need to have an understanding of ASL,
interpreting, and the Deaf community. There was a personnel change during my time at Collin
that sent the program into a tailspin. Looks like it might be improving now!

Setting students up with mentors who are in their last final semesters to get extra feedback

Slower pace of learning more vocabulary in ASL classes

The ASL training we're getting is NOT enough of a foundation upon which to build, especially if
we're going into interpreting.
There should be even more involvement in the Deaf community.

Understand that not everyone can do the courses the order you want, some of us have jobs and
lifes outside of school that make it impossible.
Widen county line for this profession

BEI preparation class
Better funding and support from Collin College
Better opportunities for workshops and field trips

Have access to Deaf community closer to campus. Driving to downtown Dallas or Denton is
really too far. Help create something local for the Deaf Community. Talk to them to see if it is
something they would like.

I would prefer more ASL and interpreting related class sections to be offered during the day.

internship in the field required to graduate

Lab to be used for working on lab assignments, not other assignments. People go and sit to get
their lab time. Then ask others for the answers.
Let the high schoolers who've already taken ASL test out/up so the real beginners can leamn.

More deaf faculty, especially in interpreting classes.
Offer a "sign to voice" course.
Plese consider keeping the written information up-to-date, on the website and the brochure.

Regular offering of transliteration classes
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Seek feedback from interpreters in the filed.

The amount of credits required to graduate (need 69 when a normal Associate degree requires
60)

There needs to be some sort of "gate keeping" mechanism to make sure students are "ready”
(i.e., language fluency) to enter the interpreter portion of the program. Otherwise, students are
graduating and not able to pass the State and/or National certifications. Students feel time and
$$ is wasted.

Have separate beginning ASL classes, one for those just wanting the language credit, one for
those interested in continuing on to interpreting.

More emphasis on correct mouth morphemes.

More structured interpreting curriculum

Paradigm shift of chair/faculty: view the program as an INTERPRETING program,not as a
LANGUAGE program for communicating withDeaf. The demands and needs are different.
Please consider offering courses in a schduled manner; the alleviates the low-enrollment issue,
promotes teamwork necessary to succeed in the profession, sets expectations, and allows for
future planning.

Quit changing the requirements for the degree each semester. Quit cancelling required classes
of the IPPD. Only offer ASL classes during the summer. Interpreting classes need more than
the summer program to do a proper job. Have this documented in the degree program. There is
no way this can be completed in 2 years!!!!!!!

Teachers giving feedback every few weeks so students know what their strengths and
weaknesses are by the end of the semester

The transferability of IPPD credits to universities

Total
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Would you have preferred taking any of the ASL/IPPD classes in an online
format?

Valid Cumulafive

Frequency Percent Percent Percent
Yes 10 17.9 18.2 18.2
No 45 80.4 81.8 100.0
Total 55 98.2 100.0
System 1 1.8
Total 56 100.0
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Which courses you would have preferred online?

Frequency
All that i could take online that were not the 1
actual language.
Ethics 1
Finger spelling 1
Intro to Interpreting 3
Introduction to Interpreting 1
Sign 1 &/ 1
Fingerspelling and Numbers 1
Deaf Culture 2

If Collin offered an advanced skills certificate in medical interpreting, would you be
interested in availing the opportunity?

Valid Cumulative

Frequency Percent Percent Percent
Yes 27 48.2 50.0 50.0
No 7 12.5 13.0 63.0
Maybe 20 357 37.0 100.0
Total 54 96.4 100.0
No information 2 36
56 100.0

If Collin offers interpreter workshops every long semester, would you be interested
in attending?

Valid Cumulative

Frequency Percent Percent Percent
Yes 40 71.4 727 72.7
No 3 54 55 78.2
Maybe 12 21.4 21.8 100.0
Total 55 98.2 100.0
No information 1 1.8
56 100.0
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Do we have your permission to contact you regarding new opportunities, programs,
and/or workshops related to the Interpreter field at Collin?

Valid Cumulative

Frequency Percent Percent Percent
Yes 35 62.5 67.3 67.3
No 17 304 32.7 100.0
Total 52 92.9 100.0
No information 4 71
56 100.0
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Any other comments or suggestions.

Frequency

No response

| love Collin's interpreting program. It prepared me to work in PISD's regional deaf day school
and pursue a master's degree in Deaf Education. Students Lamar complete a four year
interpreting degree, but Collin's two year program prepared me in a shorter time to take the
same interpreting test this fall. I've taken sign language at Stephen F. Austin and at Lamar
University but Collin's program is still my favorite. The sign language lab with all deaf faculty is
amazing. Collin also has more deaf ASL teachers than SFA or LU, and | can see the difference
learning from native signers (instead of from hearing teachers) makes in skill level. Thanks for a
great program!

| only attended Collin County for one semester so | do not have an opinion of the overall
Interpreter Preparation Program.

| originally started this program in 2002 as a hobby And was not initially pursuing a degree.
Over the years | took time off from the program. Each time | came back, the program appeared
to have experienced a decline. As a Collin county resident, | continued to pursue my
coursework. | was able to complete the program, but not at the level that met industry
standards. I'm hoping this survey are clues the SOLID actions to improve are in the horizon.

I'm interested in new opportunity in the program. | 'll watch for emails
None

Starting with the ASL classes, there needs to be a strong curriculum which is followed
throughout the program. Specific outcomes should be met by each class no matter who is the
teacher. A standard schedule of class offerings needs to be established to ensure that both full
time students and part time students have access to the classes they need in a timely manner.
The college should also know that for interpreting and ASL classes, smaller class size is very,
very beneficial for the students. Small class size provides more opportunities for one on one
instruction and well as more practice time in class with instructor feedback.

Thank you sincerely or your commitment to improving the program. | know this has been a long
endeavor, and improvement will not happen overnight. You are welcome to contact me. | know
this is supposed to be an anonymous survey, but since I've already provided my email
containing my name | think it's safe to say I'm fine identified. My email is whitsett@uta.edu, and
this is Laurel Whitsett. I'm happy to speak one-on-one with anyone who wishes, either in ASL
or English.

The administration needs to rely on the experts in the Interpreter and Deaf communities to form
a successful program. There are not enough skilled ASL interpreters to fill the need in the north
texas area.

Total

48
:

56
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Appendix 4

Proposed Block Schedule and Student Survey





DRAFT OF BLOCK SCHEDULE FOR IEP (Interpreter Education Program)

FIRST YEAR FALL SEMESTER
BLOCK LATE AFTERNOON / EVENING TR

SLNG 1215 R 05:00 pm-05:50 pm Lab
SLNG 1215 TR 06:00 pm-06:50 pm
SGNL 1401 TR 07:00 pm-08:15 pm
SGNL 1401 TR 08:30 pm-09:20 pm Lab
FIRST YEAR WINTERMESTER

SLNG 1215 | Online

FIRST YEAR SPRING SEMESTER
SGNL 1402 TR 07:00pm-08:15pm
SGNL 1402 TR 08:30pm-09:20pm Lab
SLNG 1207 TR 05:00pm-05:50 pm
SLNG 1207 R 06:00pm-06:50 pm Lab
SLNG 1347 Online

FIRST YEAR SUMMER SEMESTER
SGNL 2301 MTWR 05:00 pm-07:00 pm 5-Week June
SGNL 2301 MW 07:10 pm-08:30 pm
SLNG 1211 Online 5-Week June
SLNG 1321 Online 10-Week Summer

SECOND YEAR FALL SEMESTER
BLOCK LATE AFTERNOON/ EVENING MW/TR LATE AFTERNOON /EVENING (THIS SEMESTER
STUDENTS, IN ORDER TO TAKE ALL CLASSES LATE AFTERNOON AND EVENINGS MUST COME TO

CAMPUS M-R)
SGNL 2302 S01 | M 07:00 pm-07:50 pm Lab
SLNG 1350 1 05:00 pm-05:50 pm Lab
SLNG 1350 TR 06:00 pm-07:15 pm
SLNG 2301 S02 |TR 07:25 pm-08:40 pm
SLNG 2301 S02 |R 08:50 pm-09:35 pm Lab






SECOND YEAR SPRING SEMESTER

SLNG 2186 Online

SLNG 2302 MW 05:00 pm-06:15 pm

SLNG 2302 M 06:25 pm-07:15 pm Lab
SLNG 2303 MW 07:25 pm-08:40 pm

SLNG 2303 W 08:50 pm-09:35 pm Lab
SLNG 2311 T 06:00 pm-06:50 pm Lab
SLNG 2311 TR 07:00 pm-08:15 pm

SECOND YEAR SUMMER SEMESTER

SLNG 1291 S01 T 06:00 pm-08:40 pm 10-Week Summer
SLNG 2331 S01 MW 05:30 pm-07:30 pm 10-Week Summer
SLNG 2331 w 07:40 pm-09:00 pm Lab

SLNG 2331 F 05:30 pm-07:30 pm (one Friday only)
SLNG 2387 Online 10-Week Summer
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Appendix 5

Documentation of Job Market in Texas










How Much Do Sign Language Interpreters
Get Paid?

by Dana Severson, Demand Media

ASL interpreters can earn as much as $73,000 yearly, on average.
Related Articles

How Much Should I Get Paid for Interpreter Work?

Code of Professional Conduct for Sign Language Interpreters

Jobs As a Sign Language Translator

How Much Money Do Sign Language Teachers Make?

How Much Money Do Translators Earn?
American Sign Language interpreters, or ASL interpreters, translate between
spoken and signed language — or between signed and spoken language. The skills
necessary for this position go beyond knowing sign language, since ASL can’t
always be translated word-for-word into spoken English, and vice versa. Because
of this, certified ASL interpreters can make much more than their spoken-word
counterparts.
Ads by Google
UMass-Spanish Translation

Become Certified in Spanish To English Translation. 100%
Online!'www .umassonline.net

Salary

The Bureau of Labor Statistics estimates that interpreters, including those for sign
language, earned almost $51,000 per year in 201 1. But this figure accounts for all
interpreters and translators. American Sign Language interpreters earn closer to
$39,000, or $18.85 per hour, according to Bridgerland Applied Technology
College. This salary is for Utah, which typically aligns with the national average.

Certification

As with many vocations, certifications improve salaries for ASL interpreters. A
professional certification from the Registry of Interpreters for the Deaf, or RID,
can increase hourly wages to as much as $30 to $35 per hour, or $62,000 to
$73,000 per year. A sign language interpreter at the CIA can earn anywhere from
$75,000 to $116,000 per year with an RID and National Interpreter Certification.
Related Reading: Roles and Duties of Court Interpreters

Location
Besides certification, location influences pay. Due to the cost of living, certain
markets just demand higher salaries to attract qualified candidates. Professionals





on Long Island earn 35 percent more per year, so an RID-certified ASL interpreter
will likely make $84,000 to $99,000 per year. The same can also be said for
Boston, Massachusetts, where workers tend to make 32 percent more per year. In
this city, an RID-certified ASL interpreter could make $81,840 to $96,360. But
those working in Duluth, Minnesota, don’t fare as well, earning 20 percent less
than average. Now, you're looking at salaries from $49,600 to $58,400, even with
RID certification.

Job Outlook

The Bureau of Labor Statistics predicts a 42 percent employment growth for
interpreters and translators from 2010 to 2020. This is much faster than the growth
for all occupations, which is anticipated to reach 14 percent within this same
period. The reason is largely the use of video relay services. The hearing-impaired
would need ASL interpreters to chat with others over online video relays for
business purposes.





Be an American Sign Language
Interpreter: Salary and Career Info

An American Sign Language (ASL) interpreter requires some formal
education. Learn about the training, job duties and certification to see if this
is the right career for you.

Essential Information

American Sign Language (ASL) interpreters use ASL signs, finger spelling,
and body language to enable communication between the deaf, hard of
hearing, and hearing communities. ASL interpreters may find work in a
variety of settings, such as schools, health care facilities, and businesses.
ASL interpreters must be fluent in both English and ASL and typically have
a bachelor's degree. Optional certification can also be earned.

Required Education Bachelor's degree

Other Requirements Fluency in ASL; voluntary certification

Projected Job Growth* 46% between 2012 and 2022 (interpreters and translators)
Average Salary (2013)* $47,920 (interpreters and translators)

Source: *U.S. Bureau of Labor Statistics

Salary Information for ASL Interpreters

[n May 2013, translators and interpreters across all fields, including ASL
and foreign language translators and interpreters, earned an average annual
income of $47,920, the U.S. Bureau of Labor Statistics (BLS) reports
(www.bls.gov). Elementary and high schools, medical facilities, and local
government agencies were among the largest employers of interpreters.
Earnings as an ASL interpreter largely depend on one's level of experience
and place of work. In May 2013, the BLS reported that the highest paid
interpreters and translators worked for engineering services, office
administrative services, and the federal government. Translators and
interpreters working in engineering and related services earned an annual
average income of $97,940, and interpreters and translators in elementary
and high schools earned an average annual income of $40,620, per the BLS
in 2013,

Career Information for ASL Interpreters

Many ASL interpreters get their start in informal ways, such as





conversations with deaf or hearing-impaired individuals. Fluency in English
and ASL is required, though it is not always enough to obtain a position.
Interpreters must be clear, expressive communicators who are sensitive to
the cultures and institutions in which they work. They must accurately and
objectively convey the meaning and emotion of what they interpret.

Education Requirements for ASL Interpreters

ASL interpreters typically have at least a bachelor's degree. Specialized
certificate and degree programs in ASL interpretation are available from
community colleges and universities. Bachelor's degree programs may
incorporate courses in deaf culture along with sign language training.

It takes time and experience to gain the skills required to become a qualified
ASL interpreter. Further education, internships, and volunteer work are ways
of improving fluency and communication skills. Certification through the
Registry of Interpreters for the Deaf is a means of demonstrating
competence as an ASL interpreter (www.rid.org).

Job Outlook for ASL Interpreters

According to the BLS, translator and interpreter jobs should grow rapidly
due to the expansion of video relay service and video remote interpreting
technologies. These technologies allow real-time ASL translation through
video calling over high-speed Internet connections. Employment
opportunities can be found in educational and religious institutions as well as
social service, community and arts organizations. More experienced
interpreters may establish careers in legal or medical interpretation.

Retrieved from:

http://study.com/articles/Be an_American_Sign_lLanguage Interpreter Sala
ry_and_Career Info.html, on 1/14/2016






Become an Interpreter: Education and
Career Roadmap

Find out how to become a interpreter. Research the education and training
requirements and learn about the experience you need to advance your
career in interpreting.

View 7 Popular Schools »

Should I Become an Interpreter?

An interpreter translates spoken or signed words from one language to
another, which requires fluency in at least two languages. Interpreters may
translate foreign languages or American Sign Language depending on their
area of specialization. Interpreters work in various industries, such as
government, healthcare and academic settings. Travel might be involved,
and interpreting may become stressful with communicators who continue at
a fast pace even in the presence of an interpreter.

Career Requirements

Degree Level

A degree is not always required, but most employers prefer an applicant who holds .
with some formal coursework in interpreting

Degree Field Interpreting, foreign language or related field

Ll(,ep iy ang No license is required; voluntary certifications are available

Certification

Experience Experience working in interpreting or a related field is required by most employers
Kev Skills Strong verbal communication skills, fluency in at least two languages; listening skil

sensitivity

Salary (2014)

$43,590 annually (median salary for all interpreters and translators)

Source: U.S. Bureau of Labor Statistics (BLS)
Step 1: Earn a Bachelor's Degree

A bachelor's degree is often necessary to become an interpreter, especially
for jobs within the government. A major in a foreign language isn't required,
although that is one possible route. Some interpreters major in another
specific area, such as business administration, so as to gain expertise and
possibly translate for this professional field. The most important thing is to
be fluent in at least two languages by the end of a bachelor's degree
program.





Success Tips:

* Volunteer. Prospective interpreters can benefit from volunteering to get
first-hand experience in the field. Hospitals, organizations and
companies sometimes have opportunities for amateur interpreters to
volunteer their services. Not only will opportunities like this give
aspiring interpreters the ability to hone their skills, it may also give
interpreters an advantage when applying for jobs after graduation.

e Take advantage of study abroad opportunities. Some colleges and
universities offer study abroad options to students. Taking advantage
of such an opportunity could benefit aspiring interpreters by giving
them the chance to continue learning a language around native
speakers.

o Complete an internship. Schools typically offer internships for prospective
interpreters. These internships may be paid or unpaid depending on
the institution the internship is completed through. Participation in an
internship can serve as work experience to help interpreters find
employment after graduation.

Step 2: Attend Formal Interpreter Training

Many colleges and universities offer formal training for students who want
to become interpreters. Community colleges and universities sometimes
offer certificate or associate's degree programs specifically focusing on
interpreter preparation. Depending on the field, training may also be offered
through employers. For example, court and medical interpreters are likely to
receive on-the-job training. Additional interpreter training may also require
extensive fieldwork hours and interning in the area of your interest.

Step 3: Take an Interpreter Test

Interpreters can demonstrate their proficiency with languages by taking
voluntary tests. The government offers certification through federal and state
courts, and the state department has a series of tests. Other associations, such
as the American Translators Association or the Certification Commission for
Healthcare Interpreters, offer certifications or exams. Even if the tests don't
qualify as a credential, they prove whether or not a prospective interpreter
has significant skill and can be handy to have on a resume. Some forms of
interpreting, such as court interpreting, may require a certification.

Step 4: Continue Education

A variety of continuing education options are available to professional
interpreters. For example, the National Association for Interpretation offers
continuing education training and workshops for professional interpreters.
Continuing education may help interpreters advance in their career by giving





them experience or even certification in specific areas like personal
presentation or graphic design; having additional skills may allow
interpreters to take job opportunities with more responsibilities.

Retrieved from: http://study.com/become_an_interpreter.html on 1/14/2016






Portland, OR, Court Interpreter
Certification with Program
Summaries

Research court interpreter certification programs in the Portland, OR, area,
which currently has one government department offering options within
about 45 miles of downtown. Read an overview of the eligibility and
program requirements to decide which one is right for you.

View 10 Popular Schools »

Court Interpreter Schools in Portland, OR

Portland-area students interested in earning court reporter certification have
limited options. Get information on the training and exam requirements, and
then get additional stats from the table that follows. A few details about
another school option in the area is provided as well.

e The Oregon Judicial Department in Salem, OR, offers certification
programs for individuals who want to earn language court interpreter
certification or American Sign Language (ASL) court interpreter
certification. As of February 2013, these were the only court
interpreter certification programs in the state. The institution is
roughly 46 miles from central Portland.

Oregon Judicial Department

The court interpreter certification program is run by Court Interpreter
Services (CIS). The program prepares court interpreters for certification so
they can assist individuals who are hearing-impaired or who speak little
English.

Language Court Interpreter Certification

To become a certified language court interpreter in Oregon, applicants must
speak English and at least one other language. Interpreters can certify in over
150 languages, such as Vietnamese, Turkish, Tagalog, Spanish, Somali,
Russian, Portuguese, Polish, Marshallese, Mandarin, Laotian, Korean,
[locano, Hmong, Haitian Creole, French, Chuukese, Cantonese,
Croatian/Serbian/Bosnian or Arabic. They must be educated (college-level)
speakers of English and the language(s) that they will be interpreting. The
interpreter needs the ability to interpret court proceedings at all levels of
speech or conversation. Knowledge of court protocols and procedures is






essential for anyone who wants to be a court interpreter.

Requirements to become certified as a language court interpreter include
passing a criminal background check as well as ethics, written language
proficiency and oral exams. The oral exam, which tests applicants on
simultaneous, consecutive and sight interpretation, can be taken three times
within five years of passing the written exams. Applicants must attend an
Oregon court interpreter orientation workshop, a protocol and ethics
orientation session and the interpreter's oath administration gathering.
Applicants also must spend at least 20 hours observing hearings in courts of
record in Oregon or consortium member states. Alternatively, interpreters
can observe in courts of record for the federal government or in a court that
swears In an interpreter so that the record can be used as evidence. The
observation experience must take place in the 12 months prior to a candidate
applying for certification. Language court interpreter certification must be
renewed every three years, and interpreters must take continuing education
courses and complete 120 hours of interpreting services to qualify.

American Sign Language Oregon Certified Court Interpreter
To become an ASL Oregon Certified Court Interpreter, one must have
college-level English knowledge and be proficient in ASL. Interpreters must
be able to interpret all discussions, regardless of level, that take place while
court is in session. They also must have an understanding of court protocols
and procedures.

To be an ASL court interpreter, one should ideally hold a Specialist
Certificate: Legal (SC:L) credential, which is awarded by the Registry of
Interpreters for the Deaf (RID). The minimum credential accepted is the RID
generalist certification, coupled with experience. Other requirements include
submitting proof of being an Oregon resident and completing 20 hours of
interpreting or observing in courts of record. The candidate also must submit
an application, go to an ethics orientation meeting and take the oath for
interpreters. This credential must be renewed every three years.

School Statistics

Now that you know what it takes to get certified as a court interpreter, take a
look at this table to learn more about program and exam costs.

Court Interpreter Services of Oregon Judicial Department

School

Government Department
Type

Costs | $590 for Oregon residents and $1.245 for non-Oregon residents for Language Cou






(2009) | the ethics exam and orientation (Oregon residents only) for ASL Court Interpreter

Source: Judicial Department of Oregon Courts

Other School Option

Prospective court interpreters might opt to enroll in the sign language
interpretation program at Portland Community College, located
approximately eight miles from downtown Portland.

Retrieved from: http://study.com/portland _court interpreter certification.html on
1/14/2014






Sign Language Interpreting Jobs in TEXAS

ASL INTERPRETER

Region: Houston, TX

Location: Houston, TX Contact Center
Employment Duration: Full time
DESCRIPTION

CYRACOM INTERNATIONAL, INC.

ONLY APPLY TO THIS POSTING IF YOU ARE
NATIONALLY CERTIFIED

ASL-VRI Interpreter
“Part time and Full time”

CyraCom International is recognized as the 2nd largest provider of
Over-the-Phone Interpretation in the world by research firm
Common Sense Advisory. With centers located in Tucson,
Phoenix, and Las Cruces, NM, CyraCom has developed into one of
the largest and most innovative language services companies in the
United States. Named to the Inc. 5000 list of fastest growing
private companies in 2011, CyraCom, LLC, was awarded an
exclusive endorsement from the American Hospital Association
for its interpretation solutions.

Job Purpose: The ASL Interpreter provides interpreting and/or
transliterating services for Deaf consumers and hearing consumers
through a video service. The interpreter facilitates communication
through use of sign language, spoken English, cultural mediation,
and knowledge about visual accessibility.

Specific Responsibilities:





°Provide interpreting and/or transliterating services for deaf
consumers and hearing consumers primarily in the healthcare
environment

eFacilitate communication through use of sign language, spoken
English, cultural mediation, and knowledge about accessibility
*Keep all medical information strictly confidential

eFollow the NAD-RID Professional Code of Conduct
(http://www rid.org/coe.html)

eRender the message faithfully, always conveying the content and
spirit of the speaker, using the language most readily understood
by the person(s) being served

eNever counsel, advise, or interject personal opinions into
interpreted situations

*Accept assignments using discretion with regard to skill, setting,
and the consumers involved

eFunction in a manner appropriate to each interpreted situation,
demonstrating professional appearance, conduct, and promptness
eStrive to further knowledge and skills through participation in
workshops, professional meetings, interaction with professional
colleagues, and reading of current literature in the field

estrive to maintain high professional standards by virtue of
professional membership, certification, and ethical practices

Knowledge and Skills:

eComplete proficiency in ASL

oSelf-motivated with good customer service skills

eAble to work well with minimal supervision

°Good judgment and problem solving abilities

Strong attention to detail

*Ability to plan ahead and maintain a flexible work schedule
eStrong coaching, development and communication skills
eExperience using MS Office and other related software and
systems (e.g., Internet and Intranet applications)

Experience: Medical interpretation experience preferred





Certificates/Licenses: The interpreter must show evidence of
current professional credentials from the Registry of Interpreters
for the Deaf/National Association of the Deaf

Work Location: Houston, Texas Contact Center

Physical Demands: Requires sitting for extended periods of time.
Occasional lifting and carrying of material weighing up to 30
pounds may be required.

Equipment Operated: Telephone, personal computer, word
processor software, printer, fax machine, and copier

Duties not listed in this position description may be required of the
employee at the discretion of management.

Retrieved from :

http://www.indeed.com/jobs?q=Sign+Language+Interpreter&l=Te
xas&start=10, on 1/12/2016






Houston Community College

How to Apply: Visit www.hccs.edu, click on JOBS@HCC at the
top.

Prior to completing the online application, please review each job
requisition for complete details and requirements.

Job Summary:

Primary responsibility is to provide direct interpretation and to
perform those duties that will aid in the provision of the highest
quality of interpreting/transliterating services. The duties include
but are not limited to assignment preparation, consumer relations,
and professional development.

Interpret/transliterate basic to higher level academic classes,
lectures, student activity events, and other special events as
needed, where receptive interpreting would be required. Prepare
for assignments by reviewing notes and course outline, previewing
required texts and course materials, and speaking with faculty,
speaker, and/or students. Work collaboratively with department
staff, faculty, college staff, students, and administrators. Meet
regularly with the Supervisor of Interpreting Services to review
evaluations from consumers and from supervisor observations for
development activities. Assess language or communication modes
of the consumers served. Serve as mentor to other interpreters
and/or interns dependent on experience and certification. May
provide training to HCC interpreters dependent on experience and
certification. Demonstrate continuous professional development by
upgrading interpreting skills, developing specialized content
expertise, and enhancing interpersonal communication skills
through participation in continuing education, in-service training,
and related educational opportunities. Participate in projects,
including committee work and mentoring, as deemed appropriate
by the Supervisor of Interpreting Services. Other duties may be





assigned.

Supervisory Responsibilities:

Serve as mentor to other interpreters and/or interns dependent on
experience and certification. Participate in projects, including
committee work and mentoring, as deemed appropriate by the
Supervisor of Interpreting Services.

Certification: Hold Texas Board of Evaluation of Interpreters
(BEI) Level 111, Advanced, Level IV, Level V, Master or Court. Or
hold Registry of Interpreters for the Deaf Certification or CI and
CT, or SC:L, or National Interpreter Certification (NIC), NIC
Advanced or NIC Master, National Association of the Deaf (NAD)
Generalist, NAD Advanced, or NAD Master. Education: High
school diploma or GED required. Associate or Bachelor Degree
Preferred.

Experience: Minimum of three (3) years of experience preferably
in a college or university setting.

NOTE: Part-time experience will be counted as half of full-time
experience; for example, two (2) years of part-time experience will
equal one (1) year of full-time experience.

Retrieved from:
http://www .hccs.edu/district/departments/jobs/ on 1/12/2016






Interpreter (American Sign Language) D&S Community
Services - Kyle, TX

D&S Community Services is seeking an ASL Interpreter to
support the company’s Mission, Vision and Core Values in
delivering quality services through performing American Sign
Language interpretation and other related interpreting services as
needed.

ESSENTIAL DUTIES AND RESPONSIBILITIES E Interpret for
the hearing impaired; have the ability to interpret in very simple
and easy to comprehend American Sign Language for consumer
understanding. Provide interpreting when consumers are receiving
services such as physician and nursing services. Create trainings
and documentation in American Sign Language for Direct Support
Professional staff to follow and implement in their interactions
with consumers.

ADDITIONAL DUTIES AND RESPONSIBILITIES Travel to
various local locations; will visit multiple offices and attend
various medical appointments. Use ASL to interpret in an accurate
manner ensuring that the meaning is conveyed accurately; not
editing, summarizing, adding meaning, or omitting.

Understand medical concepts and terminology in English. Interpret
accurately and remain impartial in adversarial and emotionally
charged situations.

QUALIFICATIONS Must have High School Diploma/GED. M
Certification from the Registry of Interpreters for the Deaf or
certification from another recognized interpreter certification body.
Must maintain certification throughout tenure with D&S.

Community Services. Special consideration given to applicant with
previous experience working with individuals with disabilities.
Maintain valid driver management to be a driver for D&S. Based





SLI (Sign Language Interpreter)

Job Opportunity in San Antonio, TX (Asap Start) Job Location:
San Antonio, TX Category: Schools - Sign Language Interpreter
Type: Any Of These Apply Now! Back to Results SLI (Sign
Language Interpreter) Job Opportunity in San Antonio, TX (Asap
Start) ProCare Therapy is currently scheduling interviews for a
school district in the San Antonio, Texas area. They are in need of
an SLI (Sign Language Interpreter) to join their team for the
remainder of this school year. This is a full time position with
hours of 7:30 — 3:30 working within two buildings.

Once building includes elementary while the other building
including high school students. In order to be considered for this
position, the candidate must be certified by the Registry of
Interpreters for the Deaf (RID), the Texas Board of Evaluation
Examiners (BEI), the Department of Assistive and Rehabilitative
Services (DARS) and the Office of Deaf and Hard of Hearing
Services (DHHS). Without those credentials, candidates will not be
able to interview with this district. To be considered for this
position or if you have any questions, please contact Ashley
Hamlin at 678.459.1120 or email
Ashley.hamlin@procaretherapy.com I look forward to hearing
from you! TSTC About TSTC: TSTC is the only state-supported
technical college system in Texas. TSTC’s statewide role and
mission is to efficiently and effectively help Texas meet the high-
tech challenges of today’s global economy, in partnership with
business and industry, government agencies, and other educational
institutions. If this is a mission you could support and help TSTC
achieve, please complete our application process.





The Disability Services Department is currently accepting
applications for an Interpreter. If you have excellent
communication skills, love working with students, and work well
under pressure then you are urged to apply to the following
position. The interpreter, a staff position, interprets or transliterates
between hearing faculty, staff, and students using spoken or
written English, and Deaf students and staff using American Sign
Language or Signed English. The interpreter will assist with the
following functions: Interpret or transliterate spoken, written and
signed information into American Sign Language and Signed
English in any TSTC instructional situation, lab, recreational
activity, field trip, registration, tour and selected emergency and
administrative setting. Function as Interpreter in self-paced
instructional area when designated. Prepare for class through study
of instructional materials and devote office time to increasing sign
vocabulary, improving American Sign Language interpreting
techniques, and learning specific technical signs.

Working Conditions: Minimal Hazard/Exposure: Possibility of
interpreting outside the conventional classroom setting as
interpreter may be interpreting outside. Occasional field trips for
College or program activities. Insignificant effort other than
normal movement. Minimum Requirements & Education: *
Familiar with Registry of Interpreters for the Deaf (RID), and the
Department of Assistive * and Rehabilitative Services
(DARS/BEI) Code of Ethics, and with guidelines for post-
secondary * interpreting. * Knowledge of psychosocial, linguistic
and cultural aspects. * Understanding of the Interpreter's role in an
educational setting. * Associate of Arts or Bachelor's degree in an
appropriate field from an accredited * college or university is
preferred. * Basic Level Certificate or Advanced Level Certificate
or Master Level Certificate awarded * by Department of Assistive
and Rehabilitative Services (DARS)/the Board of Evaluation of *
Interpreters (BEI) OR * Generalist certificate or Specialist
certificate awarded by the Registry of Interpreters * for the Deaf,





Inc. (RID) OR * Comparable out-of-state Quality Assurance State
Screening Certificate. * The equivalent of one year participation in
professional interpreter's training as * evidenced by documentation
of professional training workshops/seminars. * Basic Level
Certificate or Advanced Level Certificate or National Interpreter *
Certification (NIC) or NIC Master preferred. Annual Salary-
$24,900 or higher dependent on skills and experience. *Security
sensitive position

15-0121 Corpus Christi Post Date 12/22/2015 Title VRS
Interpreter City Corpus Christi State TX Description Summary
Sorenson Communications is expanding our Video Relay Service
(http://www sorensonvrs.com/). As a result we are seeking
Interpreters to provide Sign-to-Voice and Voice-to-Sign
interpreting services. Part-time positions are available in the US,
Puerto Rico and in Canada. Essential Duties and Responsibilities:
Effectively interpret between American Sign Language (ASL) and
spoken English

Maintain, as applicable, compliance with any national, state, or
local licensure and/or certification requirements Demonstrate full
compliance with Sorenson standards and policies, FCC regulations
and the RID Code of Professional Conduct Demonstrate full
compliance with Sorenson Communications customer service
guidelines Demonstrate full compliance with Sorenson
Communications attendance policy Accurately complete assigned
tasks/duties, projects and paperwork promptly and within approved
guidelines The ability to maintain a flexible work schedule, in
order to meet the demands of the VRS industry, is essential for this
position. Possess the ability to quickly learn and implement new
and changing technologies Work effectively in a team
environment; receive support from and provide support to
colleagues Possess the ability to work effectively in an
environment with oversight that may include, but is not limited to:





call monitoring, mentoring and evaluations Possess the ability to
work effectively in a fast paced, dynamic, highly regulated
environment Enhance interpreting skills through continued
education training Demonstrate willingness and ability to complete
additional duties and assignments on an ongoing basis

Qualifications, Education, and/or Experience: - High School
Diploma or equivalent - 3+ consistent years working as a certified
sign language interpreter in a variety of settings - NAD level IV/V;
or a RID CI, CT, CI/CT, CSC; or NIC, NIC Advanced, NIC
Master; or hold a state interpreter certificate at the Intermediate or
Master Certificate skill levels or have the professional interpreting
experience to become a Sorenson VRS interpreter, subject to skill
set verification and screening.. Physical Demands (if applicable): -
Sit for extended periods of time at a desk using computer and
video equipment while processing VRS calls - Interpret in ASL
and spoken English for extended periods of time - Possess the
ability to work in a variety of environments and lighting
arrangements, fully understanding that video relay work must be
structured to present the interpreter in the best physical light
possible. Work Environment: - Fast paced, dynamic, highly
regulated environment - Customer service focused - Collaborative
and supportive - Team-oriented





Waco Signh Language Interpreter position

upcoming school year

Sunbelt Staffing 27 reviews - Waco, TX
Sunbelt Staffing is actively seeking a qualified Sign Language Interpreter to interpret
within a school district for Deaf and Hard of Hearing students. The position is in the
vicinity of Waco, Texas and will be a full-time contract position for the upcoming school
year.

The Sign Language Interpreter will be interpreting curriculum for students utilizing ASL,
and ensuring a clear understanding of the material presented. The Interpreter will also
be enabling communication between Deaf students, peers and instructors.

To qualify, candidates must demonstrate:

¢ An minimum EIPA score of 3.5,

» Outstanding professional references

» Solid employment history

» Experience interpreting in a classroom environment

Candidates must be dependable and able to commit to the entire duration of the assignme

The district provides a very team-oriented and supportive atmosphere in which to work. Ot
contractors receive exceptional career support and competitive compensation.

To be considered contact Stacy Richardson, National Staffing Manager, at 813-749-5187 «
ne and references to Stacy.Richardson@Sunbeltstaffing.com

Retrieved from:
ww.indeed.com/viewjob?jk=891d66ff942853ee&q=Sign+Language+Interpreter&l=Texas&
3742709842809527 &sjdu=gQiksZLjzVHBo aH7ybM5xN37XRRMfYCZWRYaduUcAIljSwO.
IDnyuimUQNuPQj7yhjwMLQNdYyDaCuo QYHFCLyRIrliL2GzOeOm102UZa7ep0Sf4TONnV
UVXj8AxnesvAGbvPEBovueP 1kKX-XrArGMyS4912MNzVeEgHah3-

1b8Jp3RIPEGGzQDPGOpFYESFIfSXLUJKDAZCOQUMVRIc&pub=216c40152c2cf18be74ff
1ce3277f6b99df on 1/13/2016






Non-Certified Interpreter - DIS - req1546 - TOP
Institution:
Alamo Colleges

Location:
San Antonio, TX

Category:
Admin - Disability Services

Posted:
01/15/2016

Type:
Adjunct/Part-Time

Pa¥ (aLamMmo
‘ COLLEGES

Posting closes on: 5/31/2016 at 6:00pm Central Time

This position is a part-time (max 19 hours per week) temporary position not eligible for
benefits

Hours per Week: 19

Hourly or Salaried: Hourly

Grade: Staff(S06)

Funding source: Hard Money

Number of opening: 3

Benefits Eligible: No

Location: Interpreter Services

Texas

United States

Outside working hours if other than M-F 8:00 a.m. to 5:00 p.m.: Hours may include
evenings

Job Summary and Description

Provides standard administrative, technical, or production services or information that
supports others, and/or organizes data and information that is used and analyzed by
others.

Qualifications






MINIMUM EDUCATION/EXPERIENCE:
» Graduation from high school or a General Education Development (GED) Certificate
» Six months of sign language interpreting experience.
PREFERRED EDUCATION/EXPERIENCE:
* Associate's Degree
» One year of coursework study specific to Interpreter Training Program is preferred.
Complete Job Description:
JOB TITLE: Non-Certified Interpreter
GRADE: S06
JOB CODE: 45286
FLSA STATUS: Non-Exempt
JOB SUMMARY:: Responsible for providing interpreting services to students.
ESSENTIAL JOB FUNCTIONS:
* Provides communication link using sign language for deaf students in classroom
and during counseling, registration, and instructor conferences.
* Prepares for interpreting by reviewing vocabulary and signs and previewing films,
books, etc., to be used in class.
* Documents contacts with deaf individuals needing interpreter services.
» Performs all other duties as assigned.
MINIMUM EDUCATION/EXPERIENCE:
» Graduation from high school or a General Education Development (GED)
Certificate.
* Six months' of sign language interpreting experience.
PREFERRED EDUCATION/EXPERIENCE:
» Associate's Degree
* One year of coursework study specific to Interpreter Training Program is preferred.
REQUIRED LICENSES AND CERTIFICA TIONS:
Must possess and maintain a valid Texas Driver's License. Must be insurable through
Alamo Colleges' insurers.
KNOWLEDGE, SKILLS AND ABILITIES :
 Entry level proficiency in the use of American Sign Language and/or Signed English
« Basic reading/writing skills and good interpersonal skills.
* Good manual dexterity, hand-eye coordination, and clear speaking voice.
» Extensive u se of eyes, ears, arms, fingers, and hands is needed.
SUPERVISION EXERCISED:
No supervisory responsibility for employees.
PHYSICAL REQUIREMENTS:
Work is performed within routine office environment with no exposure to hazardous
or unpleasant conditions. Physical demands are usually limited to sitting or standing in
one location much of the time. Some stooping, lifting or carryi ng objects of light weight
may be required.
Reviewed: 12-14-15
This job description is intende d to describe the general nature and level of work





performed by employees assign ed to this classification. It is not intended to be
construed as an exhaustive list of all responsibilities, duties, and skills required of
personnel so classified. Management retains the right to add or change the duties
of the position at any time.

APPLICATION INFORMATION
Contact:

Human Resources

Alamo Colleges

Online App. Form:
https.//alamo.csod.com/ats/careersite/JobDetails.aspx?id=1546

The Alamo Colleges is an equal opportunity employer committed to student success
and achieving excellence in every aspect of our colleges through diversity, including
employment. We seek applications from all qualified persons who share this goal, to
include minorities, women, persons with disabilities and members of other protected
groups. Applicants selected for employment may be required to undergo a
pre-employment criminal history background check and possibly a pre-employment
drug test.

Retrieved from:
www.higheredjobs.com/admin/details.cfm?JobCode=176199539&Title=Non%2DCertified?

campaign=Indeed on 1/15/2016






Mckinney Sign Language tutoring job
posted on: 1/13/16
Job description

I have a 6 year old son who has shown a lot of interest in ASL.
- Brandy from Mckinney, TX

e Apply to become a tutor to help this student and other students in your community
e Work with a variety of students in your best subjects

e Spend more time teaching and less time administering

e Set your own hours while you help students learn the subjects you love to teach

Qualifications

* A love of learning

e Excellent communication skills

* Expertise in a variety of disciplines

* Passion for helping others learn and succeed
Pay

e Set your own rate (most tutors charge between $30-60/hour)

Retrieved from:
https://www.wyzant.com/viewjob?id=2713576&utm_source=SimplyHired&utm_ medium=cj
In=&g=SHSPaid on 1/21/16
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Career and Education Opportunities for Interpreters in Dallas, Texas

http://www.careeroverview.com/usa/texas/dallas/art-design-entertainment-and-sports/other-
entertainment/interpreter/

Interpreters can find both educational opportunities and jobs in the Dallas, Texas area. Currently,
4,130 people work as interpreters in Texas. This is expected to grow 35% to about 5,590 people
by 2016. This is better than the national trend for interpreters, which sees this job pool growing
by about 22.2% over the next eight years. In general, interpreters translate or interpret written,
oral, or sign language text into another language for others.

Interpreters earn approximately $17 per hour or $37,020 yearly on average in Texas. Nationally
they average about $18 hourly or $38,850 annually. People working as interpreters can fill a
number of jobs, such as: deaf interpreter, paraprofessional interpreter, and administrative aide.

There are eighty-three schools of higher education in the Dallas area, including nine within
twenty-five miles of Dallas where you can get a degree to start your career as an interpreter. The
most common level of education for interpreters is an Associate's, or other 2-year degree. You
can expect to spend about two years training to become an interpreter if you already have a high
school diploma.

In general, interpreters translate or interpret written, oral, or sign language text into another
language for others.

Interpreters follow ethical codes that protect the confidentiality of data. They also refer to
reference materials, such as dictionaries and computerized terminology banks, as needed to
insure translation accuracy. Finally, interpreters identify and resolve conflicts pertaining to the
meanings of words or behaviors.

Every day, interpreters are expected to be able to understand what others are saying to them even
in a noisy environment. They need to speak clearly. It is also important that they articulate ideas
and problems.

It is important for interpreters to check translations of technical terms and terminology to insure
that they are accurate and remain consistent throughout translation revisions. They are often
called upon to translate messages simultaneously or consecutively into specified languages,
orally or by using hand signs, maintaining message content and style as much as possible. They
also compile terminology and data to be used in translations, including technical terms such as
those for legal or medical material. They are sometimes expected to proofread and revise
translated materials. Somewhat less frequently, interpreters are also expected to adapt
translations to students' cognitive and grade levels, collaborating with educational team members
as needed.

Interpreters sometimes are asked to train and supervise other translators or interpreters. And
finally, they sometimes have to translate messages simultaneously or consecutively into specified
languages, orally or by using hand signs, maintaining message content and style as much as
possible.

Like many other jobs, interpreters must be reliable and have exceptional integrity.










Collin College
Interpreter Education Program (IEP)
The 2012 US Census Bureau estimated the total US population at 313,914,040 people.! Results of an independent

statistical analysis of census data by the Gallaudet Research Institute estimate that as many as 43 million people in
the US have trouble hearing.? Results also indicated the following:

e About 2 to 4 of every 1,000 people in the United States are “functionally deaf,” though more than half
become deaf relatively late in life; fewer than 1 out of every 1,000 people in the United States became deaf
before 18 years of age.

e If people with a severe hearing loss are included with those who are deaf, then the number is 4 to 10 times
higher. That is, anywhere from 9 to 22 out of every 1,000 people have a severe hearing loss or are deaf.

e |f everyone who has any kind of “trouble” with their hearing is included, then the number is anywhere from
37 to 140 out of every 1,000 people in the United States.

'United States Census Bureau, 2012, http://quickfacts.census.gov/qfd/states/00000.htm!

*Gallaudet Research Institute, Ross Mitchell, 2005, http://research.gallaudet.edu/Demographics/deaf-US.php

EEEEEEEEEE
The Registry of interpreters for the Deaf (http://www.rid.org/interpreting/new _to_interpreting/) states that "[s]ign
language interpreting is a rapidly expanding field. Schools, government agencies, hospitals, court systems, and

private businesses employ interpreters. Interpreters work in a variety of settings including medical, legal, religious,
mental health, rehabilitation, performing arts and business."

EEEEEEEEERE

The Bureau of Labor Statistics® provides the following descriptions of the interpreting field*:

e Median Pay: $43,300/year, $20.82/hour

e Number of Jobs: 58,400

e Job Outlooks, 2010-2020: 42% growth (Much faster than average)
e Employment Change, 2010-2020: 24,600

*The Bureau of Labor Statistics, Occupational Outlook Handbook, 2010,
http://www.bls.gov/ooh/Media-and-Communication/Interpreters-and-translators.htm)

*The Bureau of Labor conflates ASL interpreters and "foreign language" translators.

EEEEEEEEEE

Collin College’s Interpreter Preparation Program / Deaf (IPPD) provides a focused and balanced education for
students who desire to become sign language interpreters. The program synthesizes the study of American Sign
Language (ASL), Deaf Culture and interpreting as a profession.

Collin’s IPPD program has a greater number of deaf teachers and ASL assistants than non-deaf teachers and ASL
assistants, which allows students the opportunity to become fluent in ASL and to develop culturally appropriate
behaviors and responses.

Students planning to enter Collin’s IPPD program must complete an orientation. Please contact Ana Giron, Chair, at
AGiron@collin.edu or 972-881-5724 for more information. You may also contact the Communication & Humanities
office at B189 (Spring Creek Campus) or at 972-881-5810,











Career Coach - Occupation Info

Career Coach

Job Postings

Bilingual Arabic Investment Brok.

Pepperstone Group
Dallas, TX

Sign Language Interpreter
EDU Healthcare
Lancaster, TX

Tutor or Teacher - Arabic
No company listed
Fort Worth, TX

Cryptologic Linguist
National Guard
Grand Prairie, TX

Spanish Linguists - Garland, TX
SOSi
Dallas, TX

Spanish Speaking Video Medica.

Language Access Network
Dallas, TX
Page 1 of 4

See more jobs from indeed

Similar Careers

fa’ Graduate Teaching Assistant
$32.35/hr wage

21,167 employed

ﬂ' Reporter and Correspondent
$16.44/hr wage
692 employed

ﬂ’ Foreign Language and Litera...

$32.35/hr wage
21,167 employed

'A:T Adult Basic and Secondary E...

$25.09/hr wage
1,488 employed

5:? Middle School Teacher, Exc...

$25.29/hr wage
19,112 employed

Page 1 of 2

Back to http:/iwww.collin.edu | Login @

Home Careers Degrees

& Interpreter and Translator

@ All career data is set to your current geographical area: up to 50 miles away from 75074

Career Assessment

Bookmark ] [ Download PDF

Wage

$30
o

$27.96/hr $5akyr

High Wage
$20 / (50t percentie)

$17.93/hr sazkyr
. Median Wage
$10 (56t percentile)

$11.08/hr s23wyr
Entry-level Wage
(164 percentite)
Employment

1,324 Employed in your area

83 Estimated annual job openings

291 Approaching retirement age

The average retirement age in the U.S. is 65 years old. Interpreters and
Translators in the 55-64 and the 65+ categories are 1-10 years away from
retirement. When older workers refire, there will likely be a demand for new

workers
Age Group # of Workers % of Workers*
under 25 119 9%
25-34 325 25%
35-44 308 23%
45-54 281 21%
55-64 188 14%
65+ 103 8%

* Based on county-level occupational demographics

Who's hiring?

30 Current Job Postings

https://collin.emsicareercoach.com/

Resume Builder

1,324 Interpreters
and Translators are
employed. This number
is expected to increase
by 17.4% over the next
four years

22% are over the age
of 55 and will probably
retire soon.

About

Description: Interpret oral or
sign language, or translate
written text from one language
into another.

Typical education level:
Bachelor's degree

Businesses

This career is not associated with
any businesses
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Career Coach - Occupation Info

18 Companies Posting
e Radio and Television Annou. ..
$17.47/hr wage 4
581 employed Company Name # of Postings
Page 10f 6 SOSlinc 5
Language Line Services, Inc. 4
Keystaff 2
National Guard 2
State Farm Mutual Automobile Insurance Company 2
Wells Fargo & Company 2
JPS Health Network 2
State Farm Insurance 1
Telelanguage Inc. 1
Serenson Communications 1

Related Degrees

% English, AA
English courses promotes the development of critical reading, thinking and writing skills.
Composition and rhetoric courses focus on writing as a process requiring planning.

% French, AA.
French coursework provides the essential language background for the advanced study of

French; for competency in understanding, speaking, and writing the language and for...

¢ German, A.A.
German coursework provides the essential language background for the advanced study
of German; for competency in understanding, speaking, and writing the language and for..

W Interpreter Preparation Program / Deaf, A.A.S
Because of the passage of the Americans with Disabilities Act, there is currently a national
and statewide shortage of interpreters. Moreover, the quality as well as the quantity..

i Interpreter Trainee, Certificate
Because of the passage of the Americans with Disabilities Act, there is currently a national
and statewide shortage of interpreters. Moreover, the quality as well as the quantity...

¢ Spanish, AA.
The Associate of Arts degree with general studies electives in Spanish provides the

essential language background for the advanced study of Spanish; for the mastery of the. .

Page 1 of 2
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Back to hitp://www.collinedu | Login | @

Home Careers Degrees Career Assessment Resume Builder

W Interpreter Preparation Program / Deaf, A.A.S.

CEII'ECI' COEiCh @ All career data is set to your current geographical area: up to 50 miles away from 75074

Bookmark ] ( Degree Webpage

Contact Info Description Degree Info

This degree has no contact info. ) ) " . This degree is not associated
Because of the passage of the Americans with Disabilities Act, there is currently a national with any degree information.

and statewide shortage of interpreters. Moreover, the quality as well as the quantity of the
interpreters that the market demands is increasing. The Interpreter Preparation Program /
Deaf (IPPD) provides a focused and balanced education for students who desire to
become sign language interpreters. With an emphasis on receptive skills, the program

This degree is not associated with concentrates on synthesizing the study of American Sign Language (ASL), Deaf Culture
any businesses

Business Partners

and interpreting as a profession. Interpreting requires excellence in ASL and a thorough
knowledge of oneself and one's ethics because interpreters are .. (more

Related Careers

e Interpreter and Translator
$17.93 Hourly Wage 1,324 Currently Employed
Interpret oral or sign language, or translate written text from one language into another.

Page 1 of 1
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COLLIN COLLEGE
COURSE SYLLABUS

Course Number: SGNL 1401: Fall 2015: TR Morning

Course Title: American Sign Language (ASL): Beginning |

Course Description: Introduction to American Sign Language, Deaf culture, and to a brief
history of sign and culture. Includes development of expressive and receptive sign
skills, together with the learning of numbers, sign vocabulary, and the manual
alphabet. Class is conducted primarily without voice. Lab required.

Course Credit Hours: 4
Lecture Hours: 4 hours
Lab Hours: 2 6.6 hours per Semester

Student Learning Outcomes: Upon successful completion of this course, students should be
able to do the following:

Demonstrate an expressive and receptive sign base of whole numbers and money
Demonstrate expressive fingerspelling with correct posture, placement, and rhythm
Articulate and understand 2-3 letter fingerspelled words

Demonstrate and describe basic linguistics of American Sign Language

Identify different communication systems used by Deaf people

Give examples Deaf Culture and the Deaf community

Provide and receive information (expressive/receptive) in American Sign Language
Articulate and understand brief conversations in American Sign Language

NV REWNE

Withdrawal Policy: See the current Collin Registration Guide for last day to withdraw.
Collin College Academic Policies: See the current Collin Student Handbook

Americans with Disabilities Act Statement: Collin College will adhere to all applicable federal
state and local laws, regulations and guidelines with respect to providing reasonable
accommodations as required affording equal educational opportunity. It is the student’s
responsibility to contact the ACCESS office, SCC-G200 or 972.881.5898 (V/TTD:
972.881.5950) to arrange for appropriate accommodations. See the current Collin Student
Handbook for additional information.

’

ACADEMIC ETHICS: Every member of the Collin College community is expected to maintain the
highest standards of academic integrity. Collin College may initiate disciplinary proceedings
against a student accused of scholastic dishonesty. Scholastic dishonesty includes, but is not
limited to, statements, acts, or omissions related to applications for enrollment or the award of
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a degree, and/or the submission of one’s own work material that is not one’s own. Scholastic
dishonesty may involve, but is not limited to, one or more of the following acts: cheating,
plagiarism, collusion, use of annotated texts or teacher’s editions, use of information about
exams posted on the Internet or electronic medium, and/or falsifying academic records. While
specific examples are listed below, this is not an exhaustive list and scholastic dishonesty may
encompass other conduct, including any conduct through electronic or computerized means:

e Plagiarism is the use of an author’s words or ideas as if they were one’s own without
giving credit to the source, including, but not limited to, failure to acknowledge a direct
quotation.

e Cheating is the willful giving or receiving of information in an unauthorized manner
during an examination; collaborating with another student during an examination
without authority; using, buying, selling, soliciting, stealing, or otherwise obtaining
course assignments and/or examination questions in advance; copying computer or
Internet files; using someone else’s work for assignments as if it were one’s own; or any
other dishonest means of attempting to fulfill the requirements of a course.

e Collusion is intentionally or unintentionally aiding or attempting to aid another in an act
of scholastic dishonesty, including but not limited to, failing to secure academic work;
providing a paper or project to another student; providing an inappropriate level of
assistance; communicating answers to a classmate about an examination or any other
course assignment; removing tests or answer sheets from a test site; and allowing a
classmate to copy answers.

WHAT T wWe WHAT'S. YOUR
LATE HOMEWORK
roLicyY?

WHEN ARE YOUuR
OFFICE HOURS?

ITS IN THE
SYLLABU‘S

S IN THE SYLLABUS

This message brought to you by every instructor That ever lived.
WAWAW . PHDCOMICS. COM

Instructor’s Name: Professor Advani

Office Number: D221

Office Hour: MW 10:30AM -1:00PM & TR 1:20PM-1:50PM, or by appointment
Phone Number: 214-556-3186: Please leave a message

Email: vadvani@collin.edu






Collin College
Course Syllabus Fall 2015

Course Number: SGNL 2301 511
Course Title: American Sign Language: Intermediate 1

Course Description:

Introduction to the intermediate skills needed in the production and comprehension of
American Sign Language used in everyday communication. The course gives students an
overview of the history, values, and social norms of the Deaf community in the United
States. This course integrates and refines expressive and receptive skills in American
Sign Language, including recognition of sociolinguistic variations. Class is conducted
primarily without voice.

Course Credit Hours: 3
Lecture Hours:3

Student Learning Outcomes (SLO):

Upon successful completion of this course students should be able to do the following:
e participate in simple face-to-face communication;
e create statements and questions to communicate independently when signing;
® understand main ideas and some details of signed material on familiar topics;
e understand simple signed statements and questions and transcribe these into

written English gloss;

meet limited practical and social communication needs;

e use knowledge of the culture in the development of communication skills;

e knowledge of the components of American Sign Language (ASL), including
grammar, to increase accuracy of expression; and

e cope successfully in straightforward social and survival situations.

Withdrawal Policy:
See the current Collin Registration Guide for the last day to withdraw.

Collin College Academic Policies:
See the current Collin Student Handbook

American with Disabilities Act (ADA) Statement:

Collin College will adhere to all applicable federal, state, and local laws, regulations and
guidelines with respect to providing reasonable accommodations as required affording
equal educational opportunity. It is the student’s responsibility to contact the ACCESS
office at SCC-G200 or at 972-881-5898 (V/TTY: 972-881-5950) to arrange for appropriate
accommodations. See the current Collin Student Handbook for additional information.










COLLIN COUNTY COMMUNITY COLLEGE
COURSE SYLLABUS Spring 2015

COURSE NUMBER: SGNL 2302
COURSE TITLE: American Sign Language Intermediate 11

COURSE DESCRIPTION: Continuation of SGNL2301; further application of introductory
level interpreting and transliterating skills with appropriate RID guidelines governing ethical
behavior. Provides students the opportunity to interpret for guest speakers. Class is conducted
primarily without voice.

COURSE CREDIT HOURS: 3
LECTURE HOURS: 3

PREREQUISTE: ASL Intermediate I (SGNL 2301)

STUDENT LEARNING OUTCOMES:

° List and explain at least 3 significant grammatical differences between ASL and English.

o Listand explain ASL classifier parameters.

e Interpret a written English text into linguistically and grammatically correct ASL using
ASL modulation, signing space, conceptual accuracy and mimetic description.

e Interpret a signed/video ASL test into linguistically and grammatically correct English.
Explain the role and characteristics of F ingerspelled Loan Signs.

e Describe the process of determining conceptually correct ASL for English concepts
having no designated ASL signs.

e List and explain at least 3 tenets of the RID Code of Ethics.

e List 5 ASL signs having multiple English translations.

e List 5 English words having multiple ASL translations.

WITHDRAWAL POLICY: See the current Collin Registration Guide for the last day to
withdraw.

COLLIN COLLEGE ACADEMIC POLICIES: See the current Collin Student Handbook.

AMERICANS WITH DISABILITES ACT: Collin College will adhere to all applicable
federal, state and local laws, regulations and guidelines with respect to providing reasonable
accommodations as required to afford equal opportunity. It is the student’s responsibility to
contact the ACCESS office, SCC-G200 or 972.881.5898 (V/TTD: 972.881.5950) to arrange for

appropriate accommodations. See the current Collin Student Handbook for additional
information.

Academic Ethics: Every member of the Collin College community is expected to maintain the
highest standards of academic integrity. Collin College may initiate disciplinary proceedings
against a student accused of scholastic dishonesty. Scholastic dishonesty includes, but is not
limited to, statements, acts, or omissions related to applications for enrollment or the award of a
degree, and/or the submission of one’s own work material that is not one’s own. Scholastic
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dishonesty may involve, but is not limited to, one or more of the following acts: cheating,
plagiarism, collusion, use of annotated texts or teacher’s editions, use of information about
exams posted on the Internet or electronic medium, and/or falsifying academic records. While
specific examples are listed below, this is not an exhaustive list and scholastic dishonesty may
encompass other conduct, including any conduct through electronic or computerized means:
Plagiarism is the use of an author’s words or ideas as if they were one’s own without giving
credit to the source, including, but not limited to, failure to acknowledge a direct quotation.
Cheating is the willful giving or receiving of information in an unauthorized manner during an
examination; collaborating with another student during an examination without authority; using,
buying, selling, soliciting, stealing, or otherwise obtaining course assignments and/or
examination questions in advance; copying computer or Internet files; using someone else’s
work for assignments as if it were one’s own; or any other dishonest means of attempting to
fulfill the requirements of a course. Collusion is intentionally or unintentionally aiding or
attempting to aid another in an act of scholastic dishonesty, including but not limited to, failing
to secure academic work; providing a paper or project to another student; providing an
inappropriate level of assistance; communicating answers to a classmate about an examination or
any other course assignment; removing tests or answer sheets from a test site; and allowing a
classmate to copy answers.

Professor’s Name: Cris Nunn
Office Hours: By appointment
Email: cinunn@collin.edu

Class Information:

Section Number: American Sign Language (ASL): Intermediate II SGNL2302
Meeting Times: Tuesdays and Thursdays, 6-8:15 pm

Meeting Location: G211- Lecture; D210 Lab

Course Resources: This course will use a variety of resources and formats. Signing Naturally
Level 3 Student Workbook, various vocabulary, lab activities, videotapes, small group activities,
class interactions and feedback between classmates and professor.

Text:

1. Signing Naturally Level 3- Student Workbook by Ken Mikos, Cheri Smith, and Ella Mae
Lentz

2. Linguistics of ASL by Clayton Valli and Ceil Lucas (LX Book)

3. CCCC ASLIII/SGNL2301 Student Handbook

4. CCCC ASLIV/SGNL2302 Student Handbook

5. Book for book report: Madness in Mainstream by Mark Drolsbaugh

Supplies: Scantrons, DVD-RW, and USB
Coursework Policy: All assignments are expected to be completed prior to class time.
Assignments with written components should be typed using Times New Roman 12 point font,

with one inch margins, double-spaced. Papers should be on a college level with accurate spelling
and grammar. Assignments can be submitted only in class or by e-mail to the professor.

Page 2 of 16





COLLIN COUNTY COMMUNITY COLLEGE

COURSE SYLLABUS
Spring 2016
Course Number: SLNG 1207
Course Title: Intra-lingual Skills Development for Interpreters

Course Description: Development of intra-lingual (English to English) skills necessary for future development of
inter-lingual (English to American Sign Language [ASL)/ASL to English) skills. Focus on linguistic and cognitive
skills development in areas of paraphrasing, summarizing, main idea identification, comprehension, memory,
delayed repetition, multitasking, vocabulary, and cultural literacy. Lab required. Offered spring semester only. 2
credit hours. (W)

Course Credit Hours: 2
Lecture Hours: 2
Lab Hours: 50 minutes weekly

STUDENT LEARNING OUTCOMES:

. Utilize visualization skills and apply them to form and meaning of written and spoken texts.
. Demonstrate the use of working and long-term memory.

. Utilize closure skills to determine meaning of spoken and signed texts.

. Paraphrase propositions and discourse.

. Identify main and supporting ideas.

. Re-tell written, spoken and signed material.

. Recognize patterns and demonstrate a broad vocabulary.

. Demonstrate cultural literacy.

O~ bH WN =

Withdrawal Policy: See the current Collin Registration Guide for the last day to withdraw.
Collin College Academic Policies: See the current Collin Student Handbook.

Americans with Disabilities Act: Collin College will adhere to all applicable federal, state and local laws,
regulations and guidelines with respect to providing reasonable accommodations as required to afford equal
opportunity. It is the student's responsibility to contact the ACCESS office, SCC-G200 or 972.881.5898 (V/TTD:
972.881.5950) to arrange for appropriate accommodations. See the current Collin Student Handbook for
additional information.

Instructor's Name:

Office Hours: By appointment only
Phone Number:

Email:

Class Information:
Section Number: SLNG 1207
Meeting Times: Lecture DAYS/TIMES, Lab DAYS/TIMES
Meeting Location: Lecture ROOM, Lab ROOM

Course Resources:
Required Textbooks: Cognitive Processing Skills in English (with DVD), Patrie

Recommended Texthooks: You Just Don't Understand, Women and Men in Conversation, Tannen
Supplies: Notebook for note taking. A calendar for assignments is recommended.
Attendance Policy: Absences, excused or unexcused, from class are counter-productive to learning. You can

miss three (3) classes for the semester. After the third absence, five (5) points will be deducted from your overall
grade for each absence. You are responsible for material that you miss.





Active Class Participation Policy: Students are expected to actively participate in discussions and lectures. Non
participation will result in a loss of points. Students will lose 5 points each class for not being present or fully
engaged in class activities and assignments.

Additional Course Outcomes: Upon completion of the course, students will be able to do the following: Explain
what visualization skills involve and why they are important to interpreters and apply those skills to comprehend
he meaning of written and spoken texts; Paraphrase written and spoken propositions and discourse; able to re-tell
material in the same language in which it was presented; able to define and explain the importance of working
(short-term) and long term memory; Identify, allocate and use with efficiency a wide variety of materials to
accomplish goals; Recognize and appropriately use own skills and strengths as a team member; effectively
communicate ideas in appropriate English on exams, reports and other assignments.

Method of Evaluation:
1349-1500 (90 - 100%) = A 1200-1348 (80 - 89%) = B 1050-1199 (70 - 79%) =C
899-1049 (60 -69%) =D <898 (Below 59%) = F

This class operates on a points-and-percentage system. You are completely responsible for turning in
assignments on time. An Incomplete grade will be considered at the student’s request, only if 80% of the
student’s coursework has been completed. This is determined completely at the Professor’s discretion.
For specifics regarding “Incomplete Contracts Procedures,” see the current Collin College catalog.
LATE WORK WILL NOT BE ACCEPTED

TENTATIVE COURSE CALENDAR

Week 1 DATE Syllabus/Introduction
“Introduction to Cognitive Skills in English”, use of DVD and workbook
Week 2 DATE “Comprehension of Source Material” Unit 1, Discussion Questions 1-3
“Comprehension in Interpretation Process” Unit 1, Discussion Questions 4-6
Week 3 DATE Tannen Book & Gender Interpreting Lecture, Lab Gender role Play
Week 4 DATE “Memory & Visualization” Unit 2 (Memory), Discussion Questions
“Memory & Visualization” Unit 2 (Visualization), Visual Problem Solving Activities,
Week 5 DATE “Acuity & Discrimination” Unit 3, Discussion Questions
Lecture Review & “how are you” Activity
Week 6 DATE “Immediate Repetition” Unit 4, Discussion Questions 1-2
Discussion Questions 3-4
Week 7 DATE Mid Term Review
Patrie Book page 84 Skills Development
DATE Spring Break
Week 8 DATE Mid Term Exam
Mid Term Discussion
Week 9 DATE “Delayed Repetition” Unit 5
Week 10 DATE “Number Repetition” Unit 6
Week 11 DATE “Referential Identification” (know how is talking, pronouns)
Preposition usage, Review Preposition List
Week 12 DATE “Word-Level Pattern Inference” Unit 7, Background and Experience
“The role of Word-Level Pattern Inference in the Interpretation Process”
Week 13 DATE “Phrase Level Pattern Inference” Unit 8, Discussion Questions
Week 14 DATE “Multitasking” Lecture, Study Questions
Multitasking and Mapping Puzzle Exercises
Week 15 DATE Final Exam Review
Week 16 DATE Final Exam

Course Delivery Method and Content: We will use lecture, lab, role-plays, class activities, videotapes,
audiotapes, handouts, guest speakers, small group activities, class interactions and feedback between
classmates and instructor. The goal is for each student to become self directed and autonomous at his/her ability
to look at their work with objectivity and set goals for improving their intra-lingual skills.





COLLIN COLLEGE
COURSE SYLLABUS
Fall 2015

COURSE NUMBER: SLNG 1215
COURSE TITLE: Visual/Gestural Communication

COURSE DESCRIPTION: Development of skills in non-verbal communications. Emphasizes
the use and understanding of facial expressions, gestures, pantomime, and body language.
Topics include the creation and/or performance of stories using these elements.

COURSE CREDIT HOURS: 2

LECTURE HOURS: 2

LAB HOURS: 1

PLACEMENT ASSESSMENT(S): None
PREREQUISITE/CONCURRENT ENROLLMENT: None

STUDENT LEARNING OUTCOMES: Upon successful completion of this course, students
should be able to do the following:

1. Communicate using mime, body language, facial expression, classifiers, and other
visual/gestural strategies.

2. Create and/or perform stories and narratives in a visual mode.

3. Interact and respond appropriately to visual/gestural communication.

ADDITIONAL STUDENT LEARNING OUTCOMES:

Describe surroundings and appearance of objects.

Use facial expressions to describe varying degrees of emotions.
Present a story/give a presentation through gestures.

Infuse gestures.

Maintain dialogue between two or more people using gestures.
Describe various sizes and shapes of objects.

O s o 09 B e

WITHDRAWAL POLICY: See the current Collin Registration Guide for last day to withdraw.
COLLIN COLLEGE ACADEMIC POLICIES: See the current Collin Student Handbook

AMERICANS WITH DISABILITIES ACT STATEMENT: Collin College will adhere to all
applicable federal, state and local laws, regulations and guidelines with respect to providing





reasonable accommodations as required to afford equal educational opportunity. It is the
student’s responsibility to contact the ACCESS office, SCC-G200 or 972.881.5898 (V/TDD:
972.881.5950) to arrange for appropriate accommodations. See the current Collin Student
Handbook for additional information.

INSTRUCTOR'S INFORMATION:
Instructor's Name: Miriam Thompson
Email: MThompson@collin.edu

OFFICE HOURS: By appointment only
EMAIL: MThompson@collin.edu

CLASS INFORMATION: Class meeting times
* Tuesdays and Thursdays from 10:30-11:20 pm and Thursdays from 11:30-12:20 pm
e (lass meeting locations: T/TR: B213 and TR Lab B212

BOOKS:
°  From Mime to Sign by Gilbert C. Eastman (1998).
ISBN-13: 978-0932666345 ISBN-10: 0932666345
o A Man Without Words by Susan Schaller (Author), Oliver Sacks (Foreword) (2012).
ISBN-13: 978-0520274914 ISBN-10: 0520274911 Edition: Second Edition, With New
Material

SUPPLIES:
* USB flash drive
° Mini DVD
* Notebook
* Access to Blackboard (BB)

CLOTHING: Wear a solid, non-glared shirt/blouse, not multi-colored ones.

METHOD OF EVALUATION: Performance is based on the student’s visual gestural
communication skills, as well as the knowledge on lexical grammatical features of ASL,
conversational behaviors (expressive & receptive). Weekly quizzes, tests, video assignments,
storytelling, and final exam will be cumulated into a final semester grade.

90-100% =A
80-89% =B
70-79% =C
60-69% =D

below 59% =F
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COURSE SYLLABUS
Fall 2015

COURSE NUMBER: SLNG 1311
COURSE TITLE: Expressive and Receptive Fingerspelling and Numbers

COURSE DESCRIPTION: Develops expressive and receptive fingerspelling skills. Receptive
skills focus on whole word and phrase recognition as well as reading fingerspelling in context.
Expressive skills focus on the development of speed, clarity, and fluency. Lab required. This
course is conducted primarily without voice.

COURSE CREDIT HOURS: 3

LECTURE HOURS: 3

LAB HOURS: Required

PREREQUISITE/CONCURRENT ENROLLMENT: SGNL 1402

STUDENT LEARNING OUTCOMES: Upon successful completion of this course, students
should be able to do the following:

1. Identify and demonstrate fingerspelled words and numbers
2. Demonstrate lexicalized fingerspelling with accuracy, clarity, and fluency
3. Identify exercises and strategies for preventing repetitive motion injuries

WITHDRAWAL POLICY: See the current Collin Registration Guide for last day to withdraw.
COLLIN COLLEGE ACADEMIC POLICIES: See the current Collin Student Handbook

AMERICANS WITH DISABILITIES ACT STATEMENT: Collin College will adhere to all
applicable federal, state and local laws, regulations and guidelines with respect to providing
reasonable accommodations as required to afford equal educational opportunity. It is the
student’s responsibility to contact the ACCESS office, SCC-G200 or 972.881.5898 (V/TDD:
972.881.5950) to arrange for appropriate accommodations. See the current Collin Student
Handbook for additional information.

INSTRUCTOR'S INFORMATION:
Instructor's Name: Miriam Thompson
Email: MThompson@collin.edu

OFFICE HOURS: By appointment only

CLASS INFORMATION:
e Class meeting times: Mondays and Wednesdays from 12:30-1:20 pm Mondays 1:30 —
2:20 pm

e Class meeting locations: B128 12:30-1:20 pm
B121 1:30-2:20 p.m.

TEXTBOOKS:
Fingerspelling 1311 Student Handbook ( White Cover)
Expressive and Receptive Fingerspelling by La Vera Guillory





SUPPLIES: Blackboard (BB)/USB

LAB AND AUDIO-VISUAL VIDEO RESOURCES:

Numbering Systems in ASL - Bob Alcorn (Use in Lab)

Expressive and Receptive Fingerspelling - Joyce Linden Groode (Use in Lab)
Fingerspelling Practice Series (Use in Lab)

Fingerspelling Practice Program (Use in Lab)

CLOTHING: Wear a solid, non-glared shirt/blouse, not multi-colored ones.

METHOD OF EVALUATION:
90 - 100% =
80 - 89% =
70 - 9% =
60 - 69% =

below 59% =

ATTENDANCE POLICY: Absences from class are counter-productive to learning a language.
For each class you miss, you will lose 5 points. You are responsible for material that you miss.
Ask a classmate for the notes.

COURSE REQUIREMENTS:
ITEM POINTS NOTES PTS
EARNED
Attendance 100 Students lose 5 points for each absence.
Lab Activities 45 See attached Lab Activities Sheet.
Five OQutside communications 125 A minimum of 5 events is required. A reaction paper
with Deat individuals must be submitted for each event. See attached
(Keeping a journal is reaction format and list of approved activities.
recommended).
Class activities & assignments 160 See attached Class Activities Sheet.
Midterm exam 150 Midterm exam consists of 3 parts: expressive;
receptive; and written.
Final exam 150 Final exam consists of 2 parts: expressive and
receptive.
Lab Hours 100 See Lab Hours notation below

Total Possible Points 830





COLLIN COUNTY COMMUNITY COLLEGE
INTRODUCTION TO THE INTERPRETING PROFESSION
SUMMER 2015

Course Number: SLNG 1321.S70
Course Title: Introduction to the Interpreting Profession

Course Description: An overview of the field of American Sign Language (ASL)/English interpretation.
Provides a historical framework for the current principles, ethics, roles, responsibilities, and standard
practices of the interpreting profession. Lab required. Prerequisite: SGNL 2301. 3 credit hours. (W)

Course Credit Hours: 3
Lecture Hours: 3
Lab Required

Prerequisite Concurrent Enrollment: SLNG 2301

STUDENT LEARNING OUTCOMES:

Upon completion of this course, students will be able to do the following:

1. Understand the theoretical principals behind the Code of Professional Conduct and standards of

ethic behavior. Students will be able to list, explain, and provide examples of the above tenets.

2. Explain standard business practices, employment trends, compensation, and professional business
practices in the current job market.

3. Outline the history of ASL/English interpreting and its evolution to present day practice

4. Describe and understand the socio-linguistic implications of language, power, and control within the

role and goals of interpreting.

5. Provide tangible working definitions for Interpreting vs. Transliterating and be able to identify situations wher
particular mode of communication may be used.

6. Explore and list at least 3 interpreting specialty settings (legal, education, mental health, etc.).

7. Have an introductory knowledge of current ethical decision making theory.

8. Define and provide examples of the similarities and differences between simultaneous and

consecutive interpreting.

9. Acknowledge and define process models associated to current interpreting theories (ie; Cokely, Colonomus,
Seleskovitch, Gile, etc).

10. Be able to identify the stakeholders within the settings where interpreters work.

11.Demonstrate knowledge of co-dependency and related issues in the interpreting profession.

Withdrawal Policy: See the current Collin Registration Guide for the last day to withdraw.
Collin College Academic Policies: See the current Collin Student Handbook.

Americans with Disabilities Act: Collin College will adhere to all applicable federal, state and local
laws, regulations and guidelines with respect to providing reasonable accommodations as required to
afford equal opportunity. It is the student’s responsibility to contact the ACCESS office, SCC-G200 or
972.881.5898 (V/TTD: 972.881.5950) to arrange for appropriate accommodations. See the current
Collin Student Handbook for additional information.

Instructor's Name: Windy Rossi
Office Hours: By appointment only
Phone Number: 972.333.6325
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Email: WRossi@colllin.edu

Class Information:
Section Number: SLNG 1321.S70
Meeting Times: M/W 1:00p-3:00p
Meeting Location: B213

Course Resources:

Required Textbooks: Humphrey & Alcorn, So, You Want to Be An Interpreter? 4™ Edition
Gordon & Bromberg, Words (1100) You Need to Know

Supplemental Text:

Supplemental articles provided in class

RID Standard Practice Papers http://www.rid.org/interpreting/Standard%20Practice%20Papers/index.cfm
Recommended Textbooks:

Cartwright, Encounters with Reality: 1001 Interpreter Scenarios, 2" Edition

Dean & Pollard, The Demand Control Schema: Interpreting as a Practice Profession

Supplies: Note taking materials, binder for handouts, highlighter, pens, note cards, calendar for dates
and deadlines (highly recommended).

Attendance Policy:

Absences, excused or unexcused, from class are counter-productive to training and language
acquisition. You are allowed three absences on the fourth absence and every absence thereafter
students will lose five (5) points from the overall grade. Students arriving after roll call, for the purposes
of the attendance, will be marked as absent and points will be deducted. If you are going to be late or
absent you are responsible for material that you miss. Ask a classmate for the notes.

Method of Evaluation:

90-100% = A 80-89% =8B 70-79%=C 60-69% =D Below 59% = F
1349-1500 pts 1200-1348 pts 1050-1199 pts 899-1049 pts Below 898
pts

This class operates on a points-and-percentage system. You are completely responsible for
turning in assignments on time. An Incomplete grade will be considered at the student’s
request, only if 80% of the student’s coursework has been completed. This is determined
completely at the Professor’s discretion. For specifics regarding “Incomplete Contracts
Procedures,” see the current Collin Coliege catalog.

LATE WORK WILL NOT BE ACCEPTED

Tentative Course Calendar:

June 8 Syllabus, Chapter 1

June 10 Chapter 2, Vocab Quiz 1

June 15 Research Paper Reading

June 17 Chapter 3, TSID Student Conference

June 22 Chapter 4, Journal 1, Vocab Quiz 2, Research Paper 1
June 24 Chapter 5, DCS/CPC 1

June 29 Chapter 6

July 1 Mid Term Review, Vocab Quiz 3, Article Analysis

July 6 Mid Term Exam, DCS/CPC 2

July 8 Chapter 7, Vocab Quiz 4

Z





COLLIN COLLEGE
COURSE SYLLABUS SPRING 2015

Course Number: SLNG 1347
Course Title: Deaf Culture

Course Description: Historical and contemporary perspective of American Deaf culture
using a socio-cultural model. Includes cultural identity and awareness, values,
group norms, communication, language, and significant contributions made by
D/deaf people to the world.

Course Credit Hours: 3
Lecture Hours: 3

Student Learning Outcomes: Upon successful completion of this course, students
should be able to do the following:
1. Identify Deaf culture and discuss situations that may be encountered
2. Outline the historical roots of American Deaf culture and deaf education
3. Explain the values, norms, cultural identity and rules of social interaction within
the American Deaf community

4. Describe the experiences of diverse multicultural communities within the larger
American Deaf community

Withdrawal Policy: See the current Collin Registration Guide for last day to withdraw.

Withdrawal Policy:
See the current Collin Registration Guide for the last day to withdraw.

Collin College Academic Policies:
See the current Collin Student Handbook

American with Disabilities Act (ADA) Statement:

Collin College will adhere to all applicable federal, state, and local laws, regulations and
guidelines with respect to providing reasonable accommodations as required affording
equal educational opportunity. It is the student’s responsibility to contact the ACCESS
office at SCC-G200 or at 972-881-5898 (V/TTY: 972-881-5950) to arrange for

appropriate accommodations. See the current Collin Student Handbook for additional
information.

Academic Ethics:

Every member of the Collin College community is expected to maintain the highest
standards of academic integrity. Collin College may initiate disciplinary proceedings
against a student accused of scholastic dishonesty. Scholastic dishonesty includes, but is
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not limited to, statements, acts, or omissions related to applications for enrollment or the
award of a degree, and/or the submissions of one’s own work material that is not one’s
own. Scholastic dishonesty may involve, but is not limited to, one or more of the
following acts: cheating, plagiarism, collusion, use of annotated texts or teacher’s
editions, use of information about exams posted on the Internet or electronic medium,
and/or falsifying academic records. While specific examples are listed below, this is not
an exhaustive list and scholastic dishonesty may encompass other conduct, including any
conduct through electronic or computerized means:

e Plagiarism is the use of an author’s words or ideas as if they were ones own
without giving credit to the source, including, but not limited to, failure to
acknowledge a direct quotation.

e Cheating is the willful giving or receiving of information in an unauthorized
manner during an examination; collaborating with another student during an
examination without authority; using, buying, selling, soliciting, stealing or
otherwise obtaining course assignment and/or examination question in advance;
copying computer or Internet files; using someone else’s work for assignments as
if it were one’s own; or any other dishonest means of attempting to fulfill the
requirements of a course.

e Collusion is intentionally or unintentionally aiding or attempting to aid another in
an act of scholastic dishonesty, including but not limited to, failing to secure
academic work; providing a paper or project to another student; providing an
inappropriate level of assistance; communicating answers to a classmate about an
examination or any other course assignment; removing test or answer sheets from
a test site; and allowing a classmate to copy answers.

COURSE REPEAT POLICY:

A student may repeat this course only once after receiving a grade, including W. [Note
to student: If you drop the course before the census date, you will not be penalized in
regard to the repeat policy. If you withdraw from the course after the census date, a
grade of W will be posted to your transcript and count as one attempt toward the repeat
policy.

COURSE DELIVERY METHOD:
We will use lecture, videotapes, handouts, guest speakers, small group activities, class
interactions and feedback among the classmates and the Professor.

INSTRUCTOR’S INFORMATION:
PROFESSOR: Miriam Thompson
EMAIL: MThompson@ collin.edu

CLASS MEETING TIMES: Tuesdays and Thursdays, 2:00PM- 3:15PM
CLASS MEETING LOCATION: G211

TEXTBOOK:
Introduction to American Deaf Culture by Thomas K. Holcomb (author)
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COLLIN COUNTY COMMUNITY COLLEGE
PRACTICUM - SIGN LANGUAGE INTERPRETATION AND TRANSLATION
SUMMER 2015

Course Number: SLNG 2266
Course Title: Practicum — Sign Language Interpretation and Translation

Course Description: Practical, general workplace training supported by an
individualized learning plan developed by the employer, college, and student.

Course Credit Hours: 2
Lecture Hours: 2

Prerequisite: SLNG 2301

STUDENT LEARNING OUTCOMES:

1. Demonstrate legal and ethical behavior, safety practices, interpersonal and teamwork
skills.

2. Apply the theory, concepts and skills involving specialized materials, tools, equipment,
procedures, regulations, laws and interactions within and among political, economic,
environmental, social and legal systems associated with the occupation and
business/industry.

3. Demonstrate verbal and written communication skills using the terminology of this
profession.

Withdrawal Policy: See the current Collin Registration Guide for the last day to
withdraw.

Coliin College Academic Policies: See the current Collin Student Handbook.

Americans with Disabilities Act: Collin College will adhere to all applicable federal,
state and local laws, regulations and guidelines with respect to providing reasonable
accommodations as required to afford equal opportunity. It is the student's
responsibility to contact the ACCESS office, SCC-G200 or 972.881.5898 (V/TTD:
972.881.5950) to arrange for appropriate accommodations. See the current Collin
Student Handbook for additional information.

Instructor's Name: Windy Rossi
Office Hours: By appointment only
Phone Number: 972.333.6325
Email: WRossi@colllin.edu

Class Information:
Section Number: SLNG 2266
Meeting Times: M/W 4:00p-5:20p
Meeting Location: B126

Course Resources:
Required Textbooks: Witter-Merithew A., Johnson L., Toward Competent Practice:





Conversations With the Stakeholders

Stewart, Sign Language Interpreting

Recommended Textbooks: Cartwright, Encounters with Reality

Metzger, M, Sign Language Interpreting: Deconstructing the Myth of Neutrality.

Supplies: Large 3 ring binder; Journal Notebook; a small Log Notebook

Attendance Policy:

Absences, excused or unexcused, from class are counter-productive to training and
language acquisition. You are allowed three absences on the fourth absence and every
absence thereafter students will lose five (5) points from the overall grade. Students
arriving after roll call, for the purposes of the attendance, will be marked as absent and
points will be deducted. If you are going to be late or absent you are responsible for
material that you miss. Ask a classmate for the notes.

Additional Course Outcomes:

This class is for students who have ambitions of becoming an interpreter, and want
practical application and/or to observe interpreting situations. We can arrange a variety
of situations, which fit your desires and needs as a practicum student.  The skills you
have been working to acquire, or have, will improve as you experience different aspects
of the profession. The types of situations are flexible and selected primarily based on
student interests, as well as placement availability. This Practicum experience is
designed for potential Interpreters. The possible sites range from independent
contracting in the community to educational and can be tailored (within reason) to meet
your interest, needs, and skill.

Method of Evaluation:
1350-1500 (20 - 100%) = A 1200-1349 (80 - 89%) =B 1050-1199 (70 - 79%) =C
900-1049 (60 - 69%) =D 899 (Below 59%) = F

This class operates on a points-and-percentage system. You are completely
responsible for turning in assignments on time. An Incomplete grade will be
considered at the student’s request, only if 80% of the student’s coursework has
been completed. This is determined completely at the Professor’s discretion. For
specifics regarding “Incomplete Contracts Procedures,” see the current Collin
College catalog.

LATE WORK WILL NOT BE ACCEPTED

Tentative Course Calendar:

June 8/10 Syllabus, Availability Sheet, Learning Objectives

June 15/17 Visual Imagery/Non Verbal Cues, Resume, TSID

June 22/24 Improving Voicing Skills, Journal

June 29/July 1 Interpret or Transliterate?, Sample Invoice

July 6/8 Repetitive Motion Injuries, Job Objectives

July 13/15/17 Mid Term Progress, Journal

July 20/22 Certification Levels, Video Sample, Professional Development
July 27/29 When Does it Become Legal?, Journal, Experience Paper

Aug 3/5 Portfolio Due

Aug 10 Final Week, Return Portfolio





COLLIN COLLEGE
TRANSLITERATING
SPRING 2016

Course Number: SLNG 2303
Course Title: Transliterating

Course Description: A practice-oriented course designed to develop skills necessary for
rendering spoken English to a signed English format and signed English to spoken English. Lab
required. Prerequisites: ENGL 1302, SGNL 2301 and SLNG 2301. 4 credit hours. (W)

Course Credit Hours: 3
Lecture Hours:3
Lab Hours: 1

Prerequisite: ENGL 1302, SGNL 2301 and SLNG 2301

STUDENT LEARNING OUTCOMES:

The content and objectives of this course can be divided into 2 areas: Knowledge and Skill.
Upon successful completion of the course, students will be able to do the following:

1. Identify the method & principles of transliterating (Knowledge)

2. Describe the process of transliterating (Knowledge)

3. Demonstrate the ability to accurately transliterate a voiced message into English word order
signing with appropriate ASL features (Skill)

4. Use appropriate mouth movements while transliterating (Skill)

5. Use conceptually correct signing in English word order while incorporating the appropriate
ASL features (Knowledge and Skill)

6. Appropriately use non-manual markers, facial expressions and body language (Skill)

7. Demonstrate knowledge of the history of transliterating, various sign systems, and the kinds
of consumers that use transliteration (Knowledge)

Withdrawal Policy: See the current Collin Registration Guide for the last day to withdraw.
Collin College Academic Policies: See the current Collin Student Handbook.

Americans with Disabilities Act: Collin College will adhere to all applicable federal, state and
local laws, regulations and guidelines with respect to providing reasonable accommodations as
required to afford equal opportunity. It is the student's responsibility to contact the ACCESS
office, SCC-G200 or 972.881.5898 (V/TTD: 972.881.5950) to arrange for appropriate
accommodations. See the current Collin Student Handbook for additional information.

Instructor's Name: Kenya Rutherford

Office Hours: By appointment only

Phone Number: 972-849-8377

Email: Krutherford@collin.edu

Class Information:
Section Number: SLNG 2403
Meeting Times:T/Th Lecture 5:00-6:15p, Lab TH 4-4:50p
Meeting Location: Lecture B111, Lab B111





Course Resources:

Required Textbooks: Kelly, Transliterating: Show me the English
Barrons, Words (1100) You Need to Know

Recommended Textbooks:

Patrie, Translating from English workbook and DVD

Supplies: Recording Capabilities

Attendance Policy:

Absences, excused or unexcused, from class are counter-productive to training and language
acquisition. You are allowed three absences on the fourth absence and every absence
thereafter students will lose five (5) points from the overall grade. Students arriving after roll call,
for the purposes of the attendance, will be marked as absent and points will be deducted. If you
are going to be late or absent you are responsible for material that you miss. Ask a classmate
for the notes.

Additional Student Learning Outcomes:

Upon successful completion of the course, students will be able to apply the theory, concepts,
and skills involving specialized materials, tools, equipment, procedures, regulations, laws, and
interactions within and among political, economic, environmental, social, and legal systems
associated with the occupation and the business/industry. Demonstrate legal and ethical
behavior, safety practices, interpersonal and teamwork skills, and appropriate written and verbal
communication skills using the terminology of the occupation and the business/industry.
Students will be engaged in continual Transliterating skills development, application of the
RID/NAD Code of Professional Conduct to role-play situations, improvement of Simultaneous
and Consecutive Interpreting skills and sign-to-voice skills enhancement. Students will improve
their text and task analysis and listening skills. For additional course learning outcomes, see the
attached SCANS Skills and Competencies.

Method of Evaluation:

90-100% = A 80-89% =B 70-79%=C 60-69%=D Below 59% = F
1462.50-1625pts  1300-1446.25pts 1137.50-1283.75pts  975-1121.25pts Below
958.75pts

This class operates on a points-and-percentage system. You are completely responsible
for turning in assignments on time. An Incomplete grade will be considered at the
student’s request, only if 80% of the student’s coursework has been completed. This is
determined completely at the Professor’s discretion. For specifics regarding “Incomplete
Contracts Procedures,” see the current Collin College catalog.

LATE WORK WILL NOT BE ACCEPTED

(Print Student’s name)

Student’s Signature Date






COLLIN COUNTY COMMUNITY COLLEGE

INTERPRETING 3
SUMMER 2015
Course Number: SLNG 2331
Course Title: Interpreting IlI

Course Description: A practice-oriented course to develop skills in the integration and
application of interpreting using complex source materials. Continued exposure to simulated
interpreting/transliterating experiences. Lab required. Prerequisite: SLNG 2302 or state or
national interpreter certification. 3 credit hours. (W)

Course Credit Hours: 3
Lecture Hours: 3

Prerequisite: SLNG 2302 or state or national interpreter certification

Student Learning Outcomes: Upon completion of the course, students will be able to do the
following:

1. Identify and define vocabulary and terms related to the population and/or setting.

2. Apply decision making processes regarding role and ethics to the targeted
situation(s)/population(s).

3. Convey information accurately while interpreting/transliterating texts from the targeted
setting(s)..

4. Continued skills development of Interpreting and Transliterating.

5. Continued Application of the RID/NAD Code of Professional Conduct to role-play situations.
6. Continued improvement of Simultaneous and Consecutive Interpreting skills.

7. Apply the processes used to determine expressive and receptive techniques to use.

8. Continued sign-to-voice skills enhancement.

9. Text and Task analysis.

10. Listening skills development.

For additional course learning outcomes, see the attached SCANS Skills and Competencies.

Withdrawal Policy: See the current Collin Registration Guide for the last day to withdraw.
Collin College Academic Policies: See the current Collin Student Handbook.

Americans with Disabilities Act: Collin College will adhere to all applicable federal, state and
local laws, regulations and guidelines with respect to providing reasonable accommodations as
required to afford equal opportunity. It is the student’s responsibility to contact the ACCESS
office, SCC-G200 or 972.881.5898 (V/TTD: 972.881.5950) to arrange for appropriate
accommodations. See the current Collin Student Handbook for additional information.

Instructor's Name: Windy Rossi
Office Hours: By appointment only
Phone Number: 972.333.6325
Email: WRossi@colllin.edu

Class Information:
Section Number: SLNG 2331
Meeting Times: Lecture M/W 5:30p-7:30p, Lab W 7:40p-8:30p
Meeting Location: Lecture B212, Lab D210





Course Resources:

Required Textbooks: Barrons, Words (1100) You Need to Know
Recommended Textbooks: Seal, Best Practices in Educational Interpreting
Gebron, Sign The Speech: Intro to Theatrical Interpreting

Supplies: Note taking materials, binder for handouts, highlighter, pens, note cards, calendar for
dates and deadlines (highly recommended).

Attendance Policy: Absences, excused or unexcused, from class are counter-productive to
learning a language. You can miss three (3) classes for the semester. After the third absence,
five (5) points will be deducted from your overall grade for each absence. You are responsible
for material that you miss.

Active Class Participation Policy: Students are expected to actively participate in discussions
and lectures. Non participation will result in a loss of points. Students will lose 5 points each
class for not being present or fully engaged in class activities and assignments.

Additional Course Outcomes:

Upon completion of the course, students will be able to do the following: demonstrate effective
preparation, team work, and cultural sensitivity to the Deaf Community; demonstrate the ability to make
ethically appropriate decisions based on the Code of Professional Conduct (CPC); accurately maintain
speaker/signer goals, register, linguistic and cultural differences through interpretation; demonstrate the ability
to self assess your work and make adjustments as needed; and continue to develop simultaneous and
consecutive interpreting skills.

Method of Evaluation:
1350-1500 (90-100%) = A  1200-1349 (80-89%) =B 1050-1199 (70-79%) =C
900-1049 (60-69%) = D 899 (Below 59%) = F

This class operates on a points-and-percentage system. You are completely responsible
for turning in assignments on time. An Incomplete grade will be considered at the
student’s request, only if 80% of the student’s coursework has been completed. This is
determined completely at the Professor’s discretion. For specifics regarding “Incomplete
Contracts Procedures,” see the current Collin College catalog.

LATE WORK WILL NOT BE ACCEPTED

Tentative Course Calendar:

June 8 Syllabus, Community & Business Settings/CDIs/ Deaf/Blind Clients
June 10 Theatrical Settings, Vocab 1

June 15 Skit Rehearsal

June 17 Frozen/Platform, Religious Settings, TSID

June 22 One Man Skits, Journal 1

June 24 Medical Settings, Vocab 2, Specialized Test 1
June 29 Medical Settings, DCS/CPC 1

July 1 Sight Translation, Sign to Voice, Specialized Test 2
July 6 Sign to Voice, Journal 2

July 8 Educational/SEE Ii/Sports, Vocab 3

July 13 Drugs/Alcohol/Sexual Signs

July 15 Drugs/Alcohol/Sexual Signs, DCS/CPC 2

July 17 Song Rehearsals

July 20 Live Music/Concerts, Journal 3
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Associate of Applied Science Degree — Interpreter Education Program (IEP) (65 CRH)

First Semester — FALL (12 credit hours)

Course Title Lecture Lab # Hours Scheduling
Hours Hours
ENGL1301 Composition | (3) 3 1 64 See schedule of classes
MATH1314 College Algebra’ (3) 3 0-1 48-64 See schedule of classes
SGNL1401 Beginning ASL I (4) 3 3 80
SLNG1215 Visual/Gestural Communication (2) 2 1 48 Fall & Wintermester only
(online only in
Wintermester)
11 4-5 240-256
Second Semester — SPRING (12 credit hours)
SGNL1402 Beginning ASL II (4) 3 80
SLNG1207 Intra-lingual Skills Development for 2 1 48 Spring only
Interpreters (2)
SLNG1347 Deaf Culture (3) 3 0 48 (online TBA)
SPCH1311 Introduction to Speech 3 0 48 See schedule of classes
Communication® (3)
11 3 224
Third Semester — SUMMER (8 credit hours)
SGNL2301 Intermediate ASL I"(3) 3 1 64 Summer only
SLNG1211 Fingerspelling and Numbers (2) 2 1 48 Summer only (online TBA)
SLNG1321 Introduction to the Interpreting 3 1 64 Summer only; online only
Profession (3)
8 3 176
MANDATORY COMPLETION OF IEP LANGUAGE ASSESSMENT
Fourth Semester — FALL (12 credit hours)
SGNL2302 Intermediate ASL 11" (3) 3 1 64 Fall only
SLNG1350 Sign-to-Voice (3) 3 1 64 Fall only
SLNG2301 Interpreting I (3) 3 1 64 Fall only
1 SBS course One Social/Behavioral Science 3 0 48 See schedule of classes
General Education course’ (3)
12 3 240
Fifth Semester — SPRING (13 credit hours)
PHIL2306 Introduction to Ethics" (3) 23 0-3 48-80 See schedule of classes
SLNG2186 internship | — Sign Language 0 0 96 Spring only; online with
Interpretation and Translation (1) in-person orientation
SLNG2302 Iinterpreting Ii (3) 3 1 64 Spring only
SLNG2303 Transliterating (3) 3 1 64 Spring only
SLNG2311 Interpreting in Specialized Settings 3 1 64 Spring only
(3)
11-12 3-6 336-368
Sixth Semester — SUMMER (8 credit hours)
SLNG1291 Special Topics in Sign Language 2 0 32 Summer only
Interpreter (2)
SLNG2331 Interpreting Il (3) 3 1 64 Summer only
SLNG2387 Internship |l — Sign Language 0] 0 160 Summer only; online with
Interpretation and Translation (3) in-person orientation
5 1 256

* American Sign Language course are also transfer courses and may be used, at some institutions, to satisfy a Foreign
Language requirement.
! May substitute MATH1316, MATH1324, MATH1325, MATH1342, MATH1350, MATH1351, MATH1414, MATH2305,
MATH2312, MATH2318, MATH2320, MATH2413, MATH2414, MATH2415, MATH2417 or MATH2419

? May substitute SPCH1315 or SPCH1321.
ISelect one of the following ANTH2302, ANTH2346, ANTH2351, ECON1301, ECON2301, ECON2302, GOVT2305, GOVT2306,
HIST1301, HIST1302, HIST2301 or PSYC2301.
4May substitute DRAM1310, DRAM2361, DRAM2362, DRAM2366, DRAM2367, ENGL2322, ENGL2323, ENGL2327, ENGL2328,
ENGL2332, ENGL2333, ENGL2342, ENGL2343, ENGL2351, HIST2311, HIST2312, HIST2321, HIST2322, HUMA1301, PHIL1301,
PHIL1304, PHIL2303, PHIL2307 or PHIL2321.






Certificate — ASL Studies (35 credit hours)

First Semester — FALL (12 credit hours)

Course Title Lecture | Lab | # Hours Scheduling
Hours | Hours
ENGL1301 Composition | 3 1 64 See schedule of classes
SLNG1347 Deaf Culture 3 0 48
SGNL1401 Beginning ASL I 3 2 80
SLNG1215 Visual/Gestural Communication 2 1 48 Fall & Wintermester only
(online only in
Wintermester)
11 4 240
Second Semester — SPRING (9 credit hours)
SGNL1402 Beginning ASL II* 3 2 80
SLNG1207 | Intra-lingual Skills Development for 2 1 48 Spring only
Interpreters
SPCH1311 Introduction to Speech 3 0] 48 See schedule of classes
Communication
8 3 176
Third Semester — SUMMER (8 credit hours)
SGNL2301 Intermediate ASL I 3 1 64 Summer only
SLNG1211 Fingerspelling and Numbers 2 1 48 Summer only {online TBA)
SLNG1321 Introduction to the Interpreting 3 1 64 Summer only; online only
Profession
8 3 176
Fourth Semester — FALL (6 credit hours)
SGNL2302 Intermediate ASL I’ 3 1 64 Fall only
SLNG1350 Sign-to-Voice 3 1 64 Fall only
6 2 128

* American Sign Language courses are also transfer courses and may be used, at some institutions, to satisfy a Foreign
Language requirement.
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IEP Workshop
Presented by Eric Patterson & Topher Gonzalez

Perception and Experience of a
Deaf-run Interpreting Agency

DATE: Friday, February 19, 2016
TIME: 2 p.m. —4 p.m.
LOCATION: Spring Creek Campus, L-201A/B
* Open to Students, Free Admission

* Please RSVP to DWeasenforth@collin.edu by Friday, 2/12/16.

Abstract: The purpose of this workshop is to develop an understanding of the
ever-changing landscape of professional Interpretation through the perception and
experience of a Deaf-run Interpreting agency. The increase in the obligation on In-
terpreting service providers and customers—resulting from the increase in aware-
ness and self-empowerment within the Deaf community—will be discussed. The
workshop will also illustrate significant differences of a Hearing-run agency and a
Deaf-run agency on account of inter-community collaboration and subsequently
supplementary responsibilities.

Description: We will be discussing the surfacing of new perception from both
the interpreting and deaf community when an interpreting agency becomes deaf-
run. What becomes at stake for said agency when it becomes deaf-run.

Outcome: Students will gain a new perception of the expectations that both inter-
preting and deaf communities have for an interpreting agency when it becomes
deaf-run. Their understanding will expand as they have a better grasp of the needs
of the Deaf and Hard-of-Hearing community, from its perspective.





IEP Workshop
Presented by Will Farr

Student Smorgasbord of Skills

TIME: 12 p.m. —4 p.m.

|
| LOCATION: Spring Creek Campus, L-201A/B

| |

|\ * Open to Students, Free Admission I

I‘ * Please RSVP to DWeasenforth@collin.edu by Friday, 3/11/16. II

Description: This workshop is all about you. We will focus on the interpreting
skills that you decide to focus on! Want to work on fingerspelling? Great! Need prac-
tice using classifiers? Got it! Struggling with ASL to English interpreting? Sure

thing! This highly interactive and student-focused workshop will provide practical tips
and tricks for skill development.

Presenter Bio: When I became certified in 2001, I planned to interpret to support
myself while I found the right health care career. Little did I know interpreting was the
right health care career for me. Fifteen years later, health care interpreting is my pas-
sion, calling and my career. My practice is currently based in the Dallas/Fort Worth ar-
ea. While I do work in other areas, the majority of my work is in the health care

field. Health care interpreting has allowed me to give back to the Deaf community that
gave so much to me. In 2015, I founded Health Care ASL, LLC. HCASL provides
mentoring, training and consulting for interpreters in health care settings.






IEP Workshop
Presented by Will Farr

An Interpreter’s Guide to
the Human Body

'DATE: Saturday, March 19 2016
TIME: 8:30 a.m. — 4:30 p.m. (I hour lunch off)
LOCATION: Spring Creek Campus, L-201A/B

*Free Admission

.7 BEI CEUs Pending

|\ * Please RSVP to DWeasenforth@colhn edu by Frlday, 3/1 1/ 16. ,|

Description: The shortage of qualified health care interpreters is having a real im-
pact on Deaf and hard of hearing patients. Successful health care interpreters need lin-
guistic fluency and a foundational knowledge of the human body. This workshop will
provide participants with a linguistic and scientific introduction to the systems and or-
gans of the human body. Participants will apply their new knowledge to realistic inter-
preting scenarios. This is a BYOT* workshop and you are encouraged to bring your
laptop, tablet and smart phone.

*Bring your own technology

Presenter Bio: When I became certified in 200 1, I planned to interpret to support
myself while I found the right health care career. Little did I know interpreting was the
right health care career for me. Fifteen years later, health care interpreting is my pas-
sion, calling and my career. My practice is currently based in the Dallas/Fort Worth ar-
ca. While I do work in other areas, the majority of my work is in the health care

field. Health care interpreting has allowed me to give back to the Deaf community that
gave so much to me. In 2015, I founded Health Care ASL, LLC. HCASL provides
mentoring, training and consulting for interpreters in health care settings.
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Interpreter Education Program Awards from AY2012-AY2015

Student Name

Maria L Cubie

Tricia Allison Macias
Sarah Elaine Fancher
Valerie Orozco

Lisa Elliott McLeroy
Sarah Sapphira Johnson
Sarah Elizabeth Stock
Rachael Yael Scott
Rachel D Sitz

Meghan Elizabeth Smith
Ismael Lopez

Sophia L Westmoreland
Allison Crystal Joy Potter
Charlotte Jackson
Katelynne Louise Brown
Ashley F Olsen

Alexis Barrie Cullinane
Shellby Lee Hobbs
Kelley Christiana Sellarole

Chelsea E Bridges
Ismael Lopez

Sarah Sapphira Johnson
Mariah N Mcintyre
Charlotte Jackson

Kalin Timothy King
Sarah F Rodriguez
Kelley Christiana Sellarole
Suzanne D Walsh

Sarah Dunbar

Shellby Lee Hobbs
Danielle Jeanett Steger
Ashley F Olsen

Charity Celestial Lagos
Maranda L Carnrike
Alexis Barrie Cullinane

Award Desc.

AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpreter Prep Prog/Deaf
AAS-Interpretor Prep Prog/Deaf

CER-Interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf
CER-interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf
CER-Interpreter Prep Prog/Deaf

Major Desc.

Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf

Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf
Interpreter Prep Prog/Deaf

Grad.
Term
201220
201220
201220
201220
201240
201410
201410
201410
201420
201420
201420
201420
201420
201420
201510
201530
201530
201530
201530

201210
201220
201320
201340
201410
201410
201420
201510
201520
201520
201520
201520
201520
201520
201520
201530

Grad.

Date
13-May-12
13-May-12
13-May-12
13-May-12
9-Aug-12
15-Dec-13
15-Dec-13
15-Dec-13
18-May-14
18-May-14
18-May-14
18-May-14
18-May-14
18-May-14
14-Dec-14
11-Aug-15
11-Aug-15
11-Aug-15
11-Aug-15

11-Dec-11
13-May-12
19-May-13
15-Aug-13
15-Dec-13
15-Dec-13
18-May-14
14-Dec-14
17-May-15
17-May-15
17-May-15
17-May-15
17-May-15
17-May-15
17-May-15
11-Aug-15

Pass.
Hrs.
71
59
47
116
47
53
57
97
56
73
95
61
61
96
68
72
100
79
64

33
95
53
78
96
72
27
64
59
55
79
69
72
26
53
100

Collin  Tran.

Award  Credits

Total by Hours
Credit Earned Catalog Over
Hrs Credit Term Award
71 71-72 0
15 74 71-72 2
24 71 71-72 Q
116 71-72 44
29 76 71-72 4
37 90 69-70 20
21 78 69-70 8
57 154 69-70 84
21.32 77.32 69-70 7.32
9 82 69-70 12
95 69-70 25
18 79 69-70 9
15 76 69-70 6
6 102 69-70 32
7 75 69-70 5
72 69-70 2
16 116 69-70 46
79 69-70 9
11 75 69-70 5
16.85895
16 49 33 16
95 33 62
37 90 33 57
4 82 33 49
6 102 33 69
72 33 39
28 55 33 22
11 75 33 42
59 33 26
55 33 22
79 33 46
69 33 36
72 33 39
11 37 33 4
43 96 33 63
16 116 33 83
42,1875

Tran.
Pass.
Courses

Collin
Pass.
Courses
23 0
20 4
16 8
38 0
15
18
20
32 1
18
24
33
20
20
33
22
24
33
26
22 3
average credit hours over award
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11
33
18
25
33
24
9
22
20
18
26
23
24
8
19
33 6
average credit hours over award
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